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ABSTRACT
The study examined the impact of in-service training on the job performance of teachers in selected
secondary schools in Gwagwalada Area Council, Abuja FCT. The design for the study was descriptive
research survey. All secondary school teachers in the selected secondary schools who have at least once
attended in-service training, formed the population of the study. The study sample was made up of twenty
teachers from five selected secondary schools in the study area, giving a total number of one hundred
(100) teachers. The instrument used by the researcher was structured questionnaire. The reliability of the
instrument was ensured by subjecting it to test at 0.05 level of significance. Likert scale was used and the
analysis was presented in percentages. Inferential statistical analysis was used to test the hypotheses while
Split- Half Cronbachs Alpha coefficient method was used for the reliability test. The findings of the study
clearly shown that the success of an academic programme is largely determined by the
relationship between the inputs and the corresponding outputs. Inputs into the education system
include in-service training and re-training programmes for teachers, supervision of instruction, computer
services and provision of education resource centre services for teachers; all these will no doubt
determine teachers’ job productivity. These positive impacts on the teachers would definitely have a
corresponding impact on the students’ academic performance.
Keywords: In-service training, Teacher job performance, Secondary schools and Abuja, FCT

INTRODUCTION

Education is extremely important not only for the success of an individual but for the nation as well.
Education encompasses teaching and learning of specific skills, positive judgment, well developed
wisdom and profoundness (Akter et al., 2011; Dushi, 2012). A successful teacher is required to be
equipped with the characteristics like mastery of subject matter, professional training, sound physical and
mental health, devotion and dedication to his profession. Education is a purposeful activity we intend to
bring certain desirable changes in the students. Education opens wonderful opportunities for the
knowledge of a person to growth and expand even further. An educated person has ability to look and
learn more about new territories (McGregor, 2010). Secondary education is provided for children after
primary education that is before tertiary education. It is aimed at developing a child better than the
primary level, because it is obvious that primary education is insufficient for children to acquire literacy,
numeracy, and communication skill (Edelfeit, 2002; FRN, 2004).

In-service training on the other hand is a type of professional development that is provided to teachers
while they are still working in the classroom. It can be a valuable tool for improving teacher knowledge,
skills, and practices. Some of the benefits of in-service training for teachers include increased knowledge
and skills, in-service training can help teachers to stay up-to-date on the latest research and best practices
in education. This can lead to improved teaching practices and student learning outcomes. In-service
training can help teachers to feel more motivated and satisfied in their jobs. This can also lead to
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increased job performance and retention. In-service training can provide opportunities for teachers to
collaborate with each other and learn from each other's experiences. This can lead to improved teamwork
and a more positive school climate (Hass, 2011).
There is a growing body of research that suggests that in-service training can have a positive impact on
teacher job performance. A study of secondary school teachers in Nigeria, found that teachers who had
received in-service training were more likely to report using effective teaching practices, such as using
active learning strategies and providing feedback to students. They were also more likely to report being
satisfied with their jobs (Johnson, 2001).
However, in-service training is faced with some of the challenges which are; the training for teachers can
be time-consuming, and it can be difficult for teachers to find time to participate in training sessions. In-
service training can be expensive, and it can be difficult for schools to find the funding to support training
programs. Some teachers may not be interested in participating in in-service training, and they may see it
as a waste of time. In addition, the education system of Nigeria is plagued by a myriad of problems
ranging from low productivity on the part of the teachers to poor performance of students and decline in
the quality of education. There is also the problem of poor planning and organization whereby available
activities for participants or teachers are impersonal and unrelated to their job settings in the classroom
(Toffer, 2002; Oak, 2011).
Many teachers do not have the opportunity to go for in-service training and so their knowledge are
obsolete. In most cases, only a few teachers are opportune to go for training and when they come back the
knowledge and ideals acquired are not transfer to those that did not go, thereby making the knowledge
one-sided. When teachers go for the right training for the right courses needed for the development and
advancement of their profession it will work and students will benefit from in-service training. The above
reasons brought about the need for this study which is the impact of in-service training on job
performance of teachers in selected secondary schools in Gwagwalada Area Council, Abuja FCT.
Objectives of the Study
The main objective of the study was to examine the impact of in-service training on job performance of
teachers in selected secondary schools in Gwagwalada Area Council, Abuja FCT. Specifically, the study
intends to:
i.  Determine the relationship between in-service training and job performance of teachers;
ii.  Find out whether productivity of teachers influence academic performance of students;
iii.  Find out the strategies for improving in-service training programmes in selected secondary
schools in Gwagwalada Area Council, Abuja FCT.
Research Questions
The following questions have been formulated to guide the study
i.  What is the relationship between in-service training and job performance of teachers?
ii.  Does in-service training of teachers influence academic performance of students?
iii.  What are the strategies for improving in-service training programmes in selected secondary
schools in Gwagwalada Area Council, Abuja FCT?
Research Hypothesis
The hypothesis formulated was tested using appropriate statistical tool analysis.
i.  Hol: There is no significant relationship between in-service training programme and teachers’
productivity in selected secondary schools in the study area.
ii. Ho2: There is a significant relationship between in-service training programme and teachers’
productivity in selected secondary schools in the study area.

RESEARCH METHODOLOGY

The research design for this study was the descriptive research survey. All secondary school teachers in
the selected secondary schools who have at least once attended in-service training, formed the population
of this study. The sample was made up of twenty teachers from five selected secondary schools, giving a
total of one hundred (100) teachers. The teachers were selected using simple random sampling technique,
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which gives each teacher equal chance of being selected for the study. The selected secondary schools
were Government Day Secondary School Gwagwalada, School for the gifted Secondary Gwagwalada,
Government Secondary School Dobi- Gwagwalada, Government Secondary School Gwagwalada and
Government Secondary School Hajj Camp, Gwagwalada.

Research Instrument

The instrument used by the researcher was structured questionnaire. The researcher designed a
guestionnaire for those who had been on in-service training to see whether it has any effect on their
teaching in school. Section A dealt with background information on the educational qualification, sex,
age, marital status and years of teaching experience of the respondents. Section B dealt with general
information about in-service training with regards to teacher’s productivity. The reliability of the
guestionnaire was ensured by subjecting the instrument to test at 0.05 level of significance.

Data Collection Procedure

Questionnaire was personally distributed by the researcher and with assistance from the research assistant
in order to ensure that no teacher was influenced by another. Collection was done immediately after
completion. This precaution was necessary to ensure objective, reliable and valid responses.

Method of Data Analysis

Likert scale was used and the analysis was presented in percentages. Inferential statistical analysis was
used to test the hypotheses while Split- Half Cronbachs Alpha coefficient method was used for the
reliability test.

Data Analysis, Presentation and Discussion

Table 1: Socio-demographic background of respondents

Variable Option Frequency Percentage (%)
Sex Male 68 68
Female 32 32
Total 100 100
Age Below 29years 20 20
30-39 years 39 39
40-50 years 41 41
Total 100 100
Marital Status Single 30 30
Married 61 61
Divorced 9 9
Total 100 100
Educational NCE 25 25
Qualifications B.A. HONS 10 10
B.Ed. 47 47
B.Sc. HONS 10 10
M.Ed. 8 8
Total 100 100
Years of Teaching 0-4 years 25 25
Experience 5-9 years 20 20
10-14 years 55 55
Total 100 100

Field Survey, 2023

Table 1 shows the socio-demographic background of the respondents. It was revealed that majority of the
respondents are males (68 %), 61 % of the respondents are married while 55 % of respondents had 10-14
years of teaching experience with 41 % having B.Ed qualifications.

Research Question 1: What is the relationship between in-service training and job performance of
teachers?
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The following tables give answers to research question 1.
Table 2: Type of in-Service training attended by the respondents

Options Frequency Percentage (%)
Workshop 10 10

Seminar 30 30

B.Ed. degree course 45 45

M.Ed. degree course 15 15

Total 100 100

Field Survey, 2023

Table 2 shows the type of in-service training attended by the respondents. It was revealed that 10 % of the
respondents affirmed that workshop is the type of in-service training they attended, 30 % and 45 % of the
respondents said that it was seminar and B.Ed. degree course respectively, while 15 % said it was M.Ed.
degree course. This implies that majority of the respondents (45 %) affirmed that B.Ed. degree course is the
type of in-service training they attended.

Table 3: In-Service training in relation to the respondents’ teaching subjects

Options Frequency Percentage (%)
Much related 65 65

Partially related 25 25

Not related 10 10

Total 100 100

Field Survey, 2023

Table 3 shows that 65 % of the respondents attended in-service training that is much related to the
respondents’ teaching subjects, while 10 % of them attended in-Service training that is not related. This implies
that majority of the respondents (65 %) affirmed that in-service training is much related to their teaching

subjects.

Table 4. Improvement of teaching skills due to in-service training
Options Frequency Percentage (%0)

Much improvement 95 95

Partial improvement 4 4

No improvement 1 1

Total 100 100

Field Survey, 2023

Table 4 shows if the course has been able to improve the respondents’ teaching skills. It was revealed that 95
% of the respondents affirmed that the course has been able to improve their teaching skills greatly, while 4 %
said that it was partial improvement.

Table 5: In-service training programme enhance teachers’ productivity in selected secondary schools

S/IN Statements Strongly Agreed | Agreed | Disagreed Strongly
(%) (%) (%) Disagreed
(%)

1 Do you agree that there is need for 96 3 1 0
teachers to go for re-training? (96%) (3%) (1%) (0%)

2 Do you agree that enhanced performance 57 33 9 1
cannot be achieved except through (57%) (33%) (9%) (1%)
training?

3 In-service training organized by 60 30 6 4
instructional supervisors give more (60%) (30%) (6%) (4%)
information on my subject matter which
makes teaching easier.

4. Do you agree that In-service training 92 7 1 0
increases the productivity of teachers? (92%) (7%) (1%) (0%)

Field Survey, 2023
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Table 5 presents if in-service training programme enhance teachers’ productivity in secondary schools in
the study area. It was shown that 96% of the respondents strongly agreed that there is need for teachers to
go for re-training, 57% of the respondents agreed that enhanced performance cannot be achieved except
through training. This implies that in-service training programme enhance teachers’ productivity in the
selected secondary schools.

Research Question Two: Does in-service training of teachers influence academic performance of
students?

Table 6: In-service training of teachers influence academic performance of students in the selected
secondary schools.

SIN Statement Strongly Agreed | Disagreed Strongly
Agreed (%) (%) Disagreed
(%) (%)

1 In-service training course has been able to 66 28 6 0
contribute immensely to the improvement of the (66%) (28%) (6%) (0%)
performance of your students.

2 Students derive benefits from teachers’ In- 45 52 2 1
service training. (45%) (52%) (2%) (1%)

Field Survey, 2023

Table 6 indicates if in-service training of teachers enhances high academic performance of students in the
selected Secondary schools. It was revealed that 66% of the respondents strongly agreed that in-service
training course has been able to contribute immensely to the improvement of the performance of their
students. While 52% of the respondents agreed that students derive benefits from teachers’ in-service
training. This implies that in-service training of teachers enhances high academic performance of students
in selected secondary schools.

Research Question Three: What are the strategies for improving in-service training programmes in
selected secondary schools?

Table 7: Participation in in-service training courses and strategies for improving in-service training
programmes in selected secondary schools

SIN Statement Strongly | Agreed | Disagreed Strongly
Agreed (%) (%) Disagreed
(%) (%)
1 Participation in in-service training courses 40 50 10 0
helps in better understanding of school’s (40%) (50%) (10%) (0%)

politics as a result, increases greater
awareness of one’s role in the school

2 | Those who have attended in-service training 30 59 10 1
course show greater professional commitment (30%) (59%) (10%) (1%)
than those who have never attended in-service
training course

3 Do you agree that those who attend in-service 30 59 10 1
training show greater desire to remain in the (30%) (59%) (10%) (1%)
teaching job than those who never attended
any?

4. | Do you agree that in-service training should 0 10 65 25
be limited to teachers without teaching (0%) (10%) (65%) (25%)
qualification?

5. | In-service training has helped me to revive 40 50 10 0
what had been learnt at college. (40%) (50%) (10%) (0%)

6. | Attending training has boosted my moral and 20 70 10 0
sense of self-worth. (20%) (70%) (10%) (0%)

Field Survey, 2023
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Table 7 shows if in-service training afford opportunity for better education advancement for teachers in
the selected Secondary schools. It was showed that overall 50-70% of the respondents agreed that
participation in in-service training courses helps in better understanding of school’s politics, show greater
professional commitment and greater desire to remain in the teaching job. This implies that in-service
training affords opportunity for better education advancement for teachers in the selected secondary
schools.

Table 8: Pearson product moment correlation result of relationship between in-service training
programme and teachers’ productivity

Variables Mean Std. N Df r Sig Remarks
In-service training 2.20 0.33

programme 100 | 99 0.10 | 0.002 Reject
Teachers’ Productivity 2.51 0.64 Ho
(P<0.05)

As it is shown in table 8, Pearson correlation value is 0.10 and the significant value (0.002) is lesser than
0.05, it implies that there is significant relationship between in-service training programme and teachers’
productivity. In other words the null hypothesis (Ho) is rejected which states that there is no significant
relationship between in-service training programme and teachers’ productivity hence, the researcher
concludes that there is significant relationship between in-service training programme and teachers’
productivity in the selected secondary schools.

DISCUSSION OF FINDINGS

The result of the study revealed that there was significant relationship between in-service training of
teachers and job performance as well as academic performance of students in the selected secondary
schools. The result of the study also revealed that teachers who participated in staff development
programmes were more effective in their job performance than those who did not, in terms of knowledge
of subject matter, classroom management, teaching methods and evaluation of student's work. By
implication, teachers who attended conferences, seminars and workshops will be more productive as a
result of their exposure to such conferences, seminars and workshops than those who do not attend. This
is in line with the opinions of Husen (2003) and Jimoh (2003). In-service training programme creates an
avenue for individuals to work as team in solving problems, which are of common concern to all staff as
well as contributing to the development of the educational objectives of the school system. So, to
encourage growth in performance, other forms of professional development such as workshops, refresher
courses, exchanging teaching professional writings and participation in the school programme must be
practiced. These will help to complement the already acquired knowledge especially when these
processes are brought into reality through the role transition (Todda and Woepin, 2003).

The study found that the most effective in-service training programs were those that were tailored to the
specific needs of the teachers and that provided opportunities for teachers to practice new skills in the
classroom. The study found that in-service training was more likely to be effective if it was provided on a
regular basis. The findings of this study suggest that in-service training can be a valuable tool for
improving teacher job performance. However, it is important to ensure that the training is well-designed
and that it meets the needs of the teachers.

Pintrich and Schunk, 2002 (2011) asserted that the need for participating in seminars is basically directed
towards increasing rationality of individuals, embracing on-the-job satisfaction, communicating plans,
problems and progress, providing supportive relationship among which individuals can be influence to
change. This illustration reflect on the fact that teacher are enhanced to recognize the tasks, developing of
team work and maintenance and satisfaction of individuals and organizational needs.

Edem (2002) noted that the purpose of refresher courses for teacher is based specially to upgrade and
updating the potentiality and competency of teacher to be more supportive, participative and
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achievement-oriented. In other words, it is goal-directed activity focusing on changing individuals’
values, orientation and attitude towards learning environment. In-service training enhances performance
as it provides access to professional growth, which helps to reduce some deficiencies in skills and
methodologies in teaching. This scholar assumes that if opportunities are created for teachers to
persistently rise in their various transmissions of knowledge there will be innovative change in
curriculum, high degree of participation in decision-making as well as standard teaching. This indicates
that teachers’ frequent participation in seminar will enhance their personal and professional development
and also improve their teaching effectiveness, thereby improving their students’ academic performance.
Gabrscek and Roeders (2013) studies on relationship between training of teachers and effectiveness
teaching also found out that teachers had a positive attitude towards teacher training and its effectiveness
in classroom situation including actual instruction/academic work, classroom management, evaluation
procedures, assignments, and developing human relationships with students, principal, and society in
general. It was concluded that teacher training was positively related to effective teaching. The results of
the study also indicated that there is a significant co-relation between teachers training and student test
result. It was recommended that quality training programs for teachers may be introduced as it has
significant co-relation with student performance.

Gattiani (2010) also observed that cluster type seminar, mentoring, on-the-job training and in-service
training approaches among others, were used by the government in teachers’ professional training
programme. Also, teachers were found to be selected for professional development programme based on
their; qualifications, years of experience, subjects taught and areas of specialization (Goldhaber and
Brawer, 2007). A significant relationship existed between professional development programme and
teachers’ productivity in junior secondary schools. In view of the findings of the study, it was concluded
that, teachers’ professional development programme improved teachers’ productivity in junior secondary
schools (Gronland, 2000; Handerson, 2002). This implies that teachers’ participation in workshops
organized by the school administrators or the government will aid their acquisition of instructional skills
and give more information on their subject matter which makes teaching easier.

CONCLUSION AND RECOMMENDATIONS
The findings of this study have clearly shown that the success of an academic programme is
largely determined by the relationship between the inputs and the corresponding outputs. Inputs into
the education system include in-service training and re-training programmes for teachers, supervision of
instruction, computer services and provision of education resource centre services for teachers; all
these will no doubt determine teachers’ job productivity. In-service training is a valuable tool for
improving teacher job performance. However, it is important to ensure that the training is well-designed
and that it meets the needs of the teachers. By following the recommendations outlined below, schools
can improve the effectiveness of their in-service training programs and help teachers to become more
effective in the classroom.
1. In-service training must be made relevant to the needs of the teachers.
2. The structure of in-service training must provide opportunities for teachers to practice new skills
in the classroom.
3. In-service training should be structured to be engaging and interactive.
4. There should be provision for follow-up support to help teachers implement what they have
learned.
5. Funding must be provided for in-service training programs adequately.
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