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ABSTRACT

This study analysed how well cultural and creative arts education were integrated into the
elementary school curriculum as part of the Universal Basic Education plan in Rivers State, Nigeria.
A descriptive survey method was used for this study. A questionnaire in a modified Likert format
was used to evaluate the study's hypotheses and four research topics. There were a total of seven
hundred seventy-four (774) participants in the study, including 379 teachers and 395 pupils. Data
collection and analysis included the use of frequency tables, mean and standard deviation estimates,
and chi-square testing. The results demonstrated that the principles presented in the curriculum are
reasonable and sound, but are not being implemented in classrooms. The objectives of the Cultural
and Creative Arts project have not been advanced. It was also found that most teachers in the
domains of culture and the arts had never taken any courses in fine or applied arts. Finally, there
was little evidence that pupils had improved as a consequence of their teachers' instruction. One of
the recommendations made was to provide enough incentives for instructors in the cultural and
creative arts, with the goal of achieving the best possible outcomes for their pupils. Avoiding
shallow topics that won't challenge students' minds is essential while developing classes. It was also
suggested that teachers who aren't experts in the field should regularly seek out further training from
subject matter professionals and other appropriate resource individuals.
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INTRODUCTION

The term "evaluation" may be understood in a variety of ways, depending on the subject being
evaluated and the perspective of the person doing the assessing. Making determinations and passing
judgements are common features of the evaluative process. In order to determine whether or whether
changes are taking place in the learner and, if so, how significant those changes are, it is necessary to
collect empirical data. Supposedly (Asuru, 2006). This same thing happens often amongst people in
many different areas of human endeavour. The process of assessing students' progress is crucial in the
academic world. Appreciate the relevance of the following factors in the educational process:
instructors, guardians, educational leaders, counsellors, students, and other people engaged in the
educational process;

a) define learning outcomes and assess whether or not they have been met.

b) evaluate the efficacy of various pedagogical strategies, course materials, and curricular
pursuits.

c) Inform the students and their families of the results of the assessment.
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d) evaluate the educational system as a whole to inform effective policymaking.

f) Assist in developing and updating curriculum.

The curriculum plays a vital role in ensuring that each student receives individualised attention and
the resources to develop to his or her fullest potential. Many different approaches of instruction are
employed, and students are encouraged to take an active role in their own learning. In 2018,
"Wikipedia" has established itself as the go-to source.

However, the following goals were in mind while developing the Cultural and Creative Arts
curriculum:

1. Determine the extent to which students are coming into their own via the arts.
ii. Acquiring useful abilities in the real world.
1ii. Student participation in hands-on learning opportunities.

Visual communication is greatly aided by the introduction of cultural and creative arts to the primary
school curriculum. The curriculum encourages students to develop a feeling of wonder and discovery
as they learn to use a wide range of media, techniques, and processes to realise their creative visions.
Nnamani (2018) argues that access to and mastery of locally available materials and instruments are
crucial to pupils' ability to fully realise their creative potential. It is generally agreed that schools
cannot operate well without a curriculum, and this idea is supported by the fact that the curriculum is
often seen as an essential part of educational institutions (Alvier, 2014).

Curriculum implementation, as defined by Obanya (2004), is the everyday activities of school
administrators and classroom teachers who work towards realising the goals of a given curriculum.
Implementing a written curriculum in a classroom context is the goal of this procedure. Goals,
material or subject matter, procedures (techniques), and evaluation are the four main components of
every curriculum, regardless of its definition or approach. Despite being the one most directly
accountable for carrying out the curriculum, teachers are often shut out of the decision-making
process.

It is essential for Cultural and Creative Arts teachers to be well-versed in the Curriculum if they are to
properly implement it in the classroom. Teaching students how to utilise art supplies to express
themselves creatively and investigate their environments is also crucial. The aforementioned idea
suggests a path within the field of art studies to the development of aesthetic appreciation. Careful
consideration of the societal, commercial, and technological environment is essential when designing
cultural and creative art curricula.

In the context of Nigeria, specifically Rivers State, the cultivation of innate genius among pupils, the
enhancement of their capacity for self-exploration and identity formation, and the cultivation of
practical art-related skills can all be aided by the careful planning, implementation, and promotion of
primary education, particularly the Cultural and Creative Art Curriculum.

This research aims to evaluate the challenges encountered in implementing Rivers State's UBE
program's Cultural and Creative Arts Curriculum.

With the goal of empowering education to successfully contribute to society change and growth, the
Universal Basic Education (UBE) project is an all-encompassing programme to improve the quality
of education, especially at the fundamental level.

When seen through the lens of UBE standards the inclusion of art education is crucial to the
development of the whole child in Rivers State. It has been noted that children's first attempts at
developing their creative skills often include depictions of everyday activities in the form of drawings
and sketches. Nweke (2007) argues that the effects of such creative projects on pupils are long-
lasting.

But extant records since the curriculum and course implementation suggest the requirements for
primary schools. There is no supporting data for the assessment of the creative and cultural arts in
Rivers State. It is essential to frequently review and evaluate the topic in order to establish its
relevance.

That's why it's so important to evaluate how well the curriculum is serving students' needs and
aspirations. Each curriculum has to be assessed on a regular basis to see whether it still meets the
needs of today's students and the world they live in.

Statement of the Problem

It is beneficial to periodically evaluate a course's content. Although the Cultural and Creative Arts
curriculum was included in the Universal Basic Education of Rivers State in 1999, decisions on its
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implementation and evaluation have not yet been made. Given the length of time that has passed
since the curriculum's inception, it is clear that several social modifications have happened, making it
necessary to conduct a thorough reevaluation and revision of the educational programme. The
prospective social expectations or objectives that need to be considered in evaluating the curriculum
are where the importance of the quantity of changes rests. Concerning the aforementioned claims,
there is a lack of meaningful and important factual evidence showing that the Cultural and Creative
Arts curriculum in elementary schools was not successful in accomplishing its objectives. The study's
primary motivation was to investigate the effects of a lack of relevant data.

Objective of the Study

The primary objective of this study was to evaluate how well elementary schools in Rivers State were
following the Universal Basic Education program's guidelines for teaching cultural and creative arts.
The purpose of the research was to predict how well the programme will perform in terms of its
stated goals and objectives.

The specific goals of the research are as follows:

1. The primary purpose of this research is to determine the value of the Cultural and
Creative Arts Curriculum of Universal Basic Education in Rivers State elementary
schools.

2. Evaluate how well the curriculum has succeeded in its aims.

3. Evaluate the teachers' qualification levels to see whether they are qualified to teach the

students or trainees.
4. Determine how well the current strategies for teaching the pupils are working..
Research Question
The study investigates the following questions:

1. Are there enough and the right things to learn in the curriculum to reach the goals?

2. How successful has the Cultural and Creative Arts Curriculum been so far in achieving its
stated objectives?

3. Which cultural and creative arts teachers in elementary schools have the credentials to
effectively guide their children and help them grow?

4. How high-quality is the education that the kids receive?

Hypotheses

Hol: There is a lack of substantial influence on the appropriateness and effectiveness of the
curriculum in achieving its intended goals.

HO02: The accomplishment of goals in the Cultural and Creative Arts Curriculum does not have a
substantial influence.

HO3: The certification of elementary school cultural and Creative Arts teachers does not have a
substantial influence on the art programming.

HO04: There is a lack of substantial influence on the quality of education that students get..
Significance of the study

As a result of this research, the Cultural and Creative Arts initiative in Rivers State's primary schools
would be better understood. Government leaders, UBEA officials, school administrators, educators,
and students will all benefit from the study's findings. This data might be used by policymakers in
Rivers State to enhance cultural and creative arts education in the state's primary schools. The
government and the Universal Basic Education board, for instance, would have access to studies.
They might use the report's recommendations to pinpoint and adjust specifics of the curriculum.
Instructors' work would be simplified if the changes suggested by this evaluation task were
implemented. The evaluation report's suggestions, such as providing sufficient classroom materials
and proper facilities, may greatly contribute to this. The activity would also assist course students by
allowing teachers to customize material and activities. Cultural and Creative Arts activities will assist
elementary schools achieve their goals. The curriculum gives graduates the knowledge and abilities to
quickly contribute to their areas of employment. Researchers planning similar investigations may
benefit from this study. This would prepare us for future adventures. This study might be expanded
by examining UBE's creative arts program in Rivers State's junior high schools.
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Theoretical Framework

In order to place the study of how well the Culture and Creative Arts Curriculum has been
implemented in elementary schools as part of the Universal Basic Education initiative in River State,
this study utilises Hegel's Aesthetic Theory, which conceptualises art as beauty.

Karl Georg Hegel Friedrich's idea of aesthetics, according to Sporre (1990: p. 380), holds that art is
the pinnacle of form but not of mind. From his vantage point, art is only a stepping stone on the road
to truth-seeking that ultimately culminates in philosophy. This person proposed the idea of truth.
Hegel argues that beauty serves as a vehicle for the communication of truth via the medium of art. In
order to prove his claim that the idea itself is art, the author proposed a definition of beauty as the
aesthetically pleasing incarnation of an abstract thought or the exposition of the essential conceptual
framework. Therefore, in his view, classical art is the vehicle through which the ideal content reaches
its fullest expression, with both sensuous and imaginative elements contributing to an accurate
portrayal of its core. Hegel's aesthetics argument is consistent with that of his predecessors, including
Plato and Aristotle.

Plato's aesthetic theory revolves on the idea of emulating a standard that is higher than the universe.
This is because everything in the cosmos is only a reflection of unchanging concepts or shapes.
Aristotle's view of art differs from the conventional wisdom in that it does not prioritise
enlightenment or moral instruction. The basic function of art is to elicit pleasure, with the intensity of
that enjoyment serving as the yardstick by which success is measured. The piece of art in question is
to be seen as a successful demonstration of creative expression. It's possible to trace the roots of this
phenomena back to the way in which works of art stir up strong emotions, calm the mind, and inspire
introspection. It's a source of entertainment and leisure, too. Aesthetic theory, in the eyes of these
thinkers, is the subfield of philosophy that includes all inquiries into art.

Facilitating exposure, rather than forcing it onto children, is our primary role as early childhood
educators. Young people need access to a wide variety of artistic, musical, and cultural pursuits, as
well as a wide range of sensory experiences. It is important to avoid forcing one's own tastes on
children and instead expose them to a wide variety of aesthetic expressions. It's also crucial to teach
kids that, despite their own aesthetic preferences, there may be objective worth in a work of art due to
its design or composition. Salvia's hypothesis, introduced by Salvia in 1991, is another important
thought that is related to the aforementioned theory. According to the Salvia idea, one of the most
important things teachers can do for their pupils is help them get the precise information, abilities,
and concepts they'll need in their adult life. This research delves at the ways in which students are
motivated to learn via exposure to written and visual materials both within and outside of traditional
school environments. Based on these principles, the Cultural and Creative Arts curriculum will be
introduced to Rivers State's primary schools as part of the state's Universal Basic Education initiative.

Conceptual Framework

Different writers use "evaluation" in different ways. Decision-making and judgment are key to
assessment. Systematic data collection is needed to monitor a learner's personal changes. Ali, 1986;
Asuru, 2006; Obodo, 2011: p. 36 may be cited in-text. Assessment in the classroom ensures that
students are fulfilling their learning objectives and that the curriculum meets their requirements
(Alvier, 2014; Wikipedia, 2018). Olorukooba (2006), Nnamani (2018), and Ajibola (2008) suggest
that elementary schools' Cultural and Creative Arts curriculum is vital for visual communication.

This area provides pupils the imagination they need to engage in society. Education experts believe
that inadequate curriculum implementation hinders Africa's educational aspirations. Universal Basic
Education (UBE), launched in 1999 (Asuru, 1997; FRN, 2004; Nweke, 2007), aims to give all
students with a high-quality education across nine years, according to Obanya (2007). No cultural and
creative arts study has been done in Rivers State since its founding. All curriculum must be routinely
examined to ensure they satisfy student and community needs. As a result of UBE's interdisciplinary
approach, the arts of culture and creativity were able to flourish. The performing arts, visual arts,
local crafts, music, drama, and carving are all included. To help the economy, this class taught pupils
how to run their own businesses and get better jobs. The programme was also meant to expose the
kids' inherent skills.

"Curriculum implementation" is a term used by many academics to define education. Teachers are
tasked with implementing cultural and creative arts instruction as part of the primary school
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curriculum. Aina Onabolu (1882—-1963) was a pioneer in the field of art education in Nigeria. There is
a lack of qualified art teachers, instructional materials, art studios or rooms, art supplies, equipment,
and funding, according to several studies cited by Nwombu (2009: p.688).

Models of Evaluation

The term "evaluation" has been variously defined by various authors. Evaluation is dominated by the
cognitive processes of deciding and judging. In order to determine how much the learner has changed
on the inside, it is necessary to gather extensive data on their progress. There are references to Ali
(1986), Asuru (2006), and Obodo (2011: p. 36). Assessment is essential in the classroom because it
allows teachers to see each student as an individual and helps them grow as a whole person (Alvier,
2014; Wikipedia, 2018). Olorukooba (2006), Nnamani (2018), and Ajibola (2008), to name a few,
argue that visual communication is enabled by the Cultural and Creative Arts curriculum in primary
schools.

This academic field equips students with the tools they need to be contributing members of society
and culture. Many experts in the field of education say that Africa's educational goals are hampered
by sloppy curriculum implementation. The UBE programme, which began in 1999, aims to enhance
students' education over a nine-year period, as stated by Obanya (2007). Since its inception, Rivers
State's judgement of the cultural and creative arts has been mostly unsupported by evidence. The
demands of both students and society are always changing, hence it is imperative that curriculum be
regularly evaluated. The Cultural and Creative Arts theme emerged as a consequence of the UBE's
incorporation of several subject areas and the problems they address. The visual and performing arts,
including sculpture, carving, music, drama, and costume design, fall under this category. For the sake
of economic revival, students were taught fundamental business and job skills via this course. The
workshop also delved into each participant's unique set of skills and interests..

Authors describe instruction as "curriculum implementation". Elementary school teachers apply the
curriculum, focusing on cultural and creative arts. Aina Onabolu (1882-1963), a pioneering art
instructor in Nigeria, can demonstrate its history. Professional art professors, instructional materials,
art studios or rooms, art supplies, equipment, and money are lacking, according to some academics
(Nwombu, 2009: p. 688).

CDntE}{t m |mpact
evaluation

evaluation

Product
evaluation Dutcomes Actions evaluation

FProcess

Antecedents, transactions and outcomes model

Robert Stake created the Antecedents, Transactions, and Outcomes model in 1967. This paradigm is
also known as the countenance mode. Antecedents, Transactions, and Outcomes are the three
components of the "ATO" acronym. The ATO framework recognizes the significance of human
judgment and narrative when making decisions on appropriate actions. ATO models' antecedents
provide light on the pertinent factors that precede the project's implementation. Many different kinds
of interactions and behaviors come together to constitute a transaction. This phase of the project
refers to a set of techniques that are universally admired by those working to enhance project
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services. There is a web of interplay between these processes that, taken as a whole, serves to
improve things. The results provide light on how the project's implementation affected the world.

TECEDEN

The avajlable human and material
resourceé are described in thik section.

{

TRANSACTION

Human and material resource processes,
activities, and interactions are detailed in
this section.

=

OUTCOMES

It describes the knowledge and abilities
gained through the antecedent and
transaction components of assessment.

Figure 2: ATO Model

The Kirkpatrick model is generally acknowledged as the predominant framework for examining and
assessing the results of training and educational endeavours. The evaluation encompasses several
types of instruction, including both formal and informal methods, with the purpose of assessing
proficiency based on a four-tier standard. Through a comprehensive analysis of each level,
individuals may get a more profound understanding of the efficacy of the training programme and
discern areas that need improvement in subsequent initiatives. However, it should be noted that the
model may not be universally applicable in all situations. The Kirkpatrick model, which comprises
four phases of learning assessment, was first developed by Donald Kirkpatrick in 1959.

The four levels are Reaction, Learning, Behaviour and Result.

Reaction - Is it safe to assume that they had a good time throughout the training?

Learning - How well did they do on the test?

Behaviour - Are they more effective?

Results - Did Metrics for Business Thrive?

Conducting measurements at all four levels is necessary to ensure a comprehensive evaluation of the
efficacy of each component within the learning design. However, it is crucial to acknowledge that the
model's application can be restricted in some situations, and assessing the effectiveness of training
using this model might be a laborious and resource-intensive procedure. Therefore, it is
recommended to use caution while using this methodology. These models may be used to evaluation
programs that include behavioral, cognitive, and humanistic methods. The utilization of models
enhances the advancement of learners' cognitive, emotional, and psychomotor domains, empowering
them to employ their learned information to their immediate surroundings and proficiently tackle the
obstacles posed by our dynamic environment.

Design of the Study

The research was descriptive. According to Ali (2006: p. 257), descriptive research seeks to define
and depict "what is." The approach was selected to evaluate the Cultural and Creative Arts
Curriculum in Rivers State elementary schools as part of Universal Basic Education. Evaluative
surveys, or quantitative research, were employed in this study. A thorough research on a
representative sample of elementary school children was used to provide conclusions for students and
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instructors. The questionnaire mstrument was presented to participants with secondary data from
appropriate sources, which was examined.

Sample and Sampling Technique

The research has 774 participants, 379 instructors and 395 students. The researchers employed
stratified random selection to represent instructors and students of both genders. Cultural and creative
arts instructors were categorized by their hierarchical rank, duration of service, and student
backgrounds. A representative sample of 10 schools was chosen.

DATA PRESENTATION AND ANALYSES
Research Question 1: Are the contents of the curriculum adequate and suitable for the realization of
the objectives?
Table 1: Teachers and Pupils Response of the Contents of the Curriculum Adequacy and
Suitability.

Teachers =379 Pupils = 387
S/N | Items Mean | SD RMK | Mean | SD RMK

1 The artinstructor teaches 334 531 A 339 483 A
drawing, painting, and

molding in class.

2 The art instructor teaches

weaving, carving, mosaic, 3.11 | .735 A 3.39 | .488 A
and collage in class.

3 'Your art instructor practices

sub-topics in questions 1 2.14 719 R 1.59 492 R
and 2 with pupils.

4 IArt teachers provide notes
for pupils to write after class 3.34 531 A 341 493 A
activities.

5 Do you have the ability to
make art yourself, without
supervision?

1.45 499 R 1.59 492 R

Criterion Mean = 2.5

Source: Researchers’ Computation

Table 1 lists all five components that evaluate curricular content goals. For teachers and students,
many mean values exceed the criteria mean, indicating a positive standard deviation. This study
shows that curricular material goals can be met. Students learn drawing, painting, and sculpting from
the art teacher. In addition, the art teacher teaches weaving, carving, mosaic, and collage.
Additionally, the art teacher gives students written evidence of the lessons. Educators and students
have given unfavorable feedback on the curriculum's effectiveness and appropriateness in achieving
its goals. An art teacher at the school invites pupils to independently construct a piece of art using
subtopics from questions 1 and 2.
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Research Question 2: To what extent have the objectives of the Cultural and Creative Arts
Curriculum been attained?

Table 2: Teachers and Pupils Response on the attainment of the Objectives of the Cultural and
Creative Arts.

S/N Items Teachers =379 Pupils = 387
Mean SD | RMK | Mean SD RMK
1 Ability to sketch, paint, or
design in tye-dye based on 1.63 .660 R 141 | 492 R
actual experience.
2 [With experience in collage and
mosaic arts from school, can you
also make patterns and mold 1.79 407 R 1.58 | .494 R
them?
3 [Have the subtopics in 1 and 2 been
addressed with passion by the 1.57 496 R 1.80 | .402 R
teacher?
4  |Could you confidently
demonstrate  your ability to 1.99 554 R 1.98 | .545 R
practice or produce the art in
questions 1 and 2?
5 |Can you share your art class
knowledge with others? 1.96 831 R 1.55 | 498 R
Criterion Mean = 2.5

Source: Researchers’ Computation

The mean values derived from the subjects in Table 2 demonstrate that all of them fall below the
criteria mean and have a positive standard deviation. This implies that both educators and students
have expressed unfavourable reactions in relation to the achievement of the goals outlined in the
Cultural and Creative Arts Curriculum.

Research Question 3
How qualified are the primary school cultural and Creative Arts teachers in the art programme?
Table 3: Teachers and Pupils Response of Qualification of Cultural and Creative Arts Teachers

S/N  [Items Teachers =379 Pupils = 387
Mean SD RMK | Mean [SD RMK
1 Does your art instructor excel at
sketching items that urge you to| 2.04 |873 R 1.49 |550 R
study?
2 Does your art instructor provide
both theory and practice for 1.63 1660 R 1.64 | 481 R
effective learning?
3 [The instructor uses instructional
materials to carry out lessons. 1.99 |554 R 1.74 (441 R

Criterion Mean = 2.5
Source: Researchers’ Computation

Furthermore, it can be shown from Table 3 that the mean values of both participants fall below the
criteria mean. Additionally, the positive standard deviation suggests that the respondents, including
both instructors and children, expressed unfavourable answers on the qualification of cultural and
creative arts teachers.
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Research Question 4: What is the quality of instructions the pupils receive?

Table 4: Teachers and Pupils Response of Quality of Instructions the Pupils Receive
S/N  [Items Teachers =379 Pupils = 387
Mean SD RMK |Mean SD RMK

1 Students have access to art
studios, rooms, equipment,
and materials for teaching
and study.

2 Other facilitators may help| 1.72 |449 R 1.69 (463 R
with practical skills.

1.99 | .554 R 1.91 |531 R

3 Teachers employ several
teaching approaches,
including  demonstrations
and discussions, in class
activities.

4 Students  typically  get

assignments to create their| 1.99 (554 R 1.91 |531 R
craft. Work of art.

5 Did your instructor show
painting, mosaic, or print
creation in class for you to
do at home?

1.45 499 R 1.49 |501 R

1.72 1449 R 1.69 |463 R

Criterion Mean = 2.5

Source: Researchers’ Computation

Again, both participants' mean values are below the qualifying mean. The positive standard deviation
in the table shows that both teachers and children were unhappy with the lesson quality.

Test of Hypotheses

There is no significant impact on contents of the curriculum adequate and suitable for the
realization of the objectives.

Table 1: Chi-Square Analysis for impact on contents of the curriculum adequacy and suitability

Fo Fe fo-fe (fo-fe)? (fo — fe)?
(7
604 421.97 182.03 33134.92 78.52435
233 407.09 -174.09 30307.33 74.44872
128 421.97 -293.97 86418.36 204.7974
746 417.01 328.99 108234 .4 259.5487
379 421.97 -42.97 1846.421 4.375716
162 344.03 -182.03 33134.92 96.31404
506 331.91 174.09 30307.33 91.31189
638 344.03 293.97 86418.36 251.1943
11 339.99 -328.99 108234.4 318.3459
387 344.03 42.97 1846.421 5.367035
3794 3794 0 1384.228

Source: Researchers” Computation
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According to Appendix E's table 1, the estimated Chi-Square (X2) value (1384.228) is more than the
critical value of 9.488 at the 0.05 level and 4 degrees of freedom. As a result, we cannot accept the
null hypothesis. This suggests a considerable influence on course content that achieves its goals.

2. There is no significant impact on the objectives of the Cultural and Creative Arts
curriculum attainment.
Table 2: Chi-Square Analysis for impact on contents of the curriculum adequate and suitability

Fo fe fo-fe (fo-fe)? (’( fo—f E‘)Z
fe
36 49.4 -13.4 179.56 3.634818
0 49.4 -49.4 2440.36 49.4
0 49.4 -49.4 2440.36 49.4
57 49.4 7.6 57.76 1.169231
154 49.4 104.6 10941.16 221.481
730 716.6 13.4 179.56 0.250572
766 716.6 49 .4 2440.36 3.40547
766 716.6 49.4 2440.36 3.40547
709 716.6 -7.6 57.76 0.080603
612 716.6 -104.6 10941.16 15.26816
3830 3830 0 347.4953

Source: Researchers” Computation

Table 2 demonstrates that at the 5% level of significance and with 4 degrees of freedom, the
computed Chi-Square (X2) value of 347.50 exceeds the criteria of 9.488 (Appendix E). That means
we can rule out the alternative. This indicates that the goal of the Cultural and Creative Arts
Curriculum is significantly.
3. There is no significant impact on the qualification of the primary school cultural and
Creative Arts teachers in the art programme.
Table 3: Chi-Square Analysis for impact on qualification of the primary school cultural and Creative

Arts teachers in the art programme

2 [ . Ny /
Fo Fe fo-fe (fo-fe) (fo—fe)
fe

127 73.33 53.67 2880.469 39.28091
36 73.33 -37.33 1393.529 19.00353
57 73.33 -16.33 266.6689 3.636559
639 692.67 -53.67 2880.469 4.158501
730 692.67 37.33 1393.529 2.011822
709 692.67 16.33 266.6689 0.384987
2298 2298 0 68.47631

Source: Researchers’ Computation
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The estimated Chi-Square (X2) value of 68.48 in Table 3 exceeds the threshold value of 5.991
(Appendix E) at the 0.05 level of significance with 2 degrees of freedom. As a result, we cannot
accept the null hypothesis. Art education in elementary schools may be affected by the percentage
of teachers who have licences in cultural and creative arts.

4. There is no significant impact on the quality of instructions the pupils receive.
Table 4: Chi-Square Analysis for impact on quality of instructions the pupils receive L
Fo Fe fo-fe (fo-fe)? (fo — fe)?
(57
57 126.6 -69.6 4844.16 38.26351
0 126.6 -126.6 16027.56 126.6
207 126.6 80.4 6464.16 51.05972
96 126.6 -30.6 936.36 7.396209
273 126.6 146.4 21432.96 169.2967
709 639.4 69.6 4844.16 7.576103
766 639.4 126.6 16027.56 25.06656
559 639.4 -80.4 6464.16 10.10973
670 639.4 30.6 936.36 1.464435
493 639.4 -146.4 21432.96 33.52043
3830 3830 0 470.3534

Source: Researchers’ Computation

According to the data shown in Table 4, the estimated Chi-Square (X2) value of 470.35 exceeds the
critical Chi-Square (X2) value of 9.488 at a significance level of 0.05, with 4 degrees of freedom.
Consequently, the null hypothesis is deemed invalid. This implies that there is a substantial influence
on the quality of education that students get.

Results

The findings imply the program is competent and acceptable. Its actual application in educational
institutions is insufficient. Cultural and creative arts curriculum goals have not been met. Notably,
many cultural and creative arts instructors lack Fine and Applied Arts degrees. Students fail to
display the information and skills taught by their professors.

Conclusion

To administer the Cultural and Creative Arts curriculum effectively, an educator with the required
training, qualifications, and abilities in the subject must participate. A proficient person may use
suitable teaching methods and techniques to maximize the learner's knowledge in this context. A
motivated arts educator may also achieve predefined behavioral targets utilizing quantitative,
observable, and measurable language via teaching. Cultural and creative arts instructors need support
to succeed. An suitably outfitted arts studio with a variety of educational materials and instruments is
essential for educators to give best guidance and training to students. Instructional materials and the
arts instructor's expertise help create a favorable learning environment. Thus, leaders must take
curriculum implementation seriously. To provide high-quality education to future leaders, the
government and other stakeholders must work together.

Recommendations

The researchers have made the following recommendations in line with this study;

1) The school administration provides help to instructors of Cultural and Creative Arts to
improve their efficiency in fulfilling their tasks and obligations. Motivating individuals is key
to improving performance.

i) School authorities are responsible for providing teaching materials, equipment, and
facilities. Arts studios must have the necessary supplies, consumables, and equipment.
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1i1) Consider adjusting the calendar to provide additional time for practical courses, such as

cultural and creative arts. Since two periods allow teachers to spend more time on material, they may
improve subject education.

v) Provide sufficient funds for consumables and equipment for practical sessions. Broken
equipment must be repaired or refurbished. Renovation or replacement of outdated
materials is crucial.

V) Prioritizing computer-assisted drawing is crucial for integrating current techniques in
educational institutions. Modern materials like multimedia presentations, slides, and
movies should be encouraged in basic teaching.

vi) Prioritizing teacher re-training programs is crucial for improving their effectiveness,
especially in cultural and creative arts, which are crucial. Teachers who lack proficiency

should get periodic specialized training from specialists and resource ~ providers.

Vvii) Talented arts instructors should be recognized and compensated appropriately. This will

boost their development. Excellent cultural and creative arts instructors should get national
recognition, rewards, incentives, and funding.

viii)  Regular updates to the cultural and creative arts curricullum are essential for
incorporating relevant material into educational institutions. Exclude shallow courses that

may  not foster innovation from the curriculum..

It is recommended that a series of academic events, such as workshops, talk-shows, seminars, and

exhibitions, be arranged specifically for arts educators and other individuals passionate about the arts.

These events would serve as platforms for participants to exchange their experiences, ideas, and

innovative practices within the field. This initiative aims to provide a more effective trajectory for the

examination of cultural and creative arts inside educational institutions.
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