International Journal of Innovative Development and Policy Studies 10(4):84-89, Oct.-Dec., 2022

= ©SEAHI PUBLICATIONS, 2022 www.seahipaj.org ISSN: 2467- 8465

Boko Haram Insurgency: Barrier to Basic Education in Yobe
State Nigeria

IMuhammad Alkali Liman & 2Hassan Bomai Joda

!Department of Early Childhood Care Education,
School of Early Childhood Care & Primary Education
Federal College of Education (Technical), Potiskum, Yobe State, Nigeria
alkalimal@yahoo.com

2Department of General Studies Education,
School of Education
Federal College of Education (Technical), Potiskum, Yobe State, Nigeria
hbj4aia@gmail.com

ABSTRACT

Boko-Haram is a deadly terrorist organization that wreak-havoc and obliterate educational activities in
north-eastern Nigeria, particularly Yobe state. The massive attacks of the insurgents on schools, people and
community created massive setback on children enrollment into basic education and displaced over one
million people. This study assesses the impact of Boko Haram insurgent attacks on Basic education in
Potiskum, Yobe state, Nigeria. This study employed a qualitative method, thus it used semi-structure
interview to gathered information and explanation from the participants of the research who are SUBEB
officials, teachers and students as it is method. This paper argues that the raising insurgent activities of
killing teachers, bombing school and abduction of school children has formed a barriers to school attendance
and by implication created a massive setback on students’ enrollment and learning loss. This paper asserts
that despite various supports and efforts from government and UBE intervention in bridging the educational
inequality between the northern and southern part in the country, but Boko Haram insurgents’ activities has
hampered the school attendance of children owing to several factors such as learning loss, learning crisis,
attack on educational facilities, education services provision and educational backward. This study argued
that BH insurgency has led to the absence of universal quality education services delivery and reduces Yobe
state position in the universal socio-economic and educational indexes
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INTRODUCTION

The federal government of Nigeria looked upon education as the most important vehicle for national
development and achieving social change. Through education, Nigeria seeks to achieve the formation of a
modern social and economic structure, a free and democratic society which is just and egalitarian (Awanbor,
1995). Unfortunately, the attainment of these lofty national objectives was hampered by the unequal level of
educational progress between the northern and southern parts of Nigeria, with the northern parts decidedly
lagging behind their southern counterparts in terms of educational achievement in the 1960s. Bridging this
inequality became a subject of interest to educational policy makers in post-independence Nigeria. As far
back as the 1960s, the Ashby Commission investigated this issue. It was found out that there only 1 in 50
students of school age attend school in northern Nigeria, whereas in the southern parts of the country, 1 out
of every 11 children attend school. Thus, successive educational policies were designed to target this
inequality and bridge the gap between the northern and southern parts of Nigeria (Csapo, 1981). The first
attempt to address these lingering educational problems in Nigeria was the creation of the Universal Primary
Education (UPE) program in 1976 (Bruns & Rakotomalala, 2003). The UPE program was aimed at

84


http://www.seahipaj.org/

Liman & Joda .....Int. J. Innovative Devpt & Policy Studies 10 (4):84-89, 2022

improving school enrollment overall and hoped to reduce the north-south educational disparities. Initially,
the UPE program recorded some success and more student enrollment where recorded in the north. For
instance, in the April of 1976, 244 primary schools in Niger state offered instruction to 15,796 pupils
(Csapo, 1981). However, in just four months after UPE, the state needed 931 schools for an additional
63,384 pupils: a growth rate of almost 400 percent (Csapo, 1981). But by the late 1970s, the UPE program
was generally considered to have failed. This led to various education reforms, and in 1999 the Universal
Basic Education (UBE) was introduced to address the educational crisis in Nigeria. The UBE program was
kick-started in 2004, with the overarching goal of providing “free, universal and compulsory basic education
for every Nigerian child aged 6-15 years”. Thus far, the UPE program has recorded some successes. For
instance, it is on the record that enrollment at primary and junior secondary led had greatly increased since
2000, with a completion rate of 70% and between 2000 to 2013, secondary school enrollment increased by
130% (Adepoju & Fabiyi, 2007)

Following the narrative of the north-south educational imbalance, many authors still regard the north as
educationally backward despite the UBE interventions (Csapo, 1981; FME, 2020). However, a careful look
at recent educational data reveals that this gap is rapidly closing. For instance, in terms of student enroliment
in junior secondary schools, Yobe state in north-eastern Nigeria had 136680 students in basic schools in
2013-2014. During the same period, EKiti state in south-western Nigeria had 50254 students enrolled at the
same level (Olaniyan, & Obadara, 2009), indicating that the junior secondary school enrollment in Yobe
state in 2013-2014 was more than double the enrollment figures in EKkiti state. This comparison is valid
given that the population of the two states does not vary significantly, with EKiti state having a slightly
higher population of the two. Similar trends were observed when various northern and southern states where
compared. Then suddenly, Boko-Haram emerged, and with their emergence, a great set back was to set back
was observed. The 2013-2014 figures of Yobe state, drastically dropped from 136680 in 2013-2014, to
75943 and 74652 in 2014-2015 and 2015-2016 respectively (FME, 2020). The period of the massive
reduction in school enrollment in Yobe state coincides with the peak of the Boko-Haram insurgence.
Boko-Haram is a deadly terrorist organization that wreaks-havoc in north-eastern Nigeria. In just a few years
after their emergence, the terrorist organization made was ranked the world’s deadliest terrorist group by the
Global Terrorism Index, outscoring the famous Islamic State terrorist organization (ISIS) in 2015
(Abdulrasheed, et al, 2015). Life wildfire, Boko-Haram spread rapidly to almost all the states in northern
Nigeria and beyond. However, the north-eastern states were particularly affected, with tens of thousands of
lives lost and millions of people (Amusan & Oyewole, 2015). Boko haram has displaced over one million
people in northeast Nigeria (NEMA, 2015). The activities of Boko-Haram obliterate educational activities in
the north-east, especially in Maiduguri, Borno state; Mubi, Adamawa state and Yobe state Nigeria. Despite
Government dialogue for peace, amnesty for sect members, state of emergency declaration and
strengthening of security, the Boko Haram sects' uprising becomes more severe than ever, targeting all
humans and Schools in the Northern part of Nigeria (Ekereke, 2013). In March 2012, some twelve public
schools in Maiduguri were burnt down at night, with as many as 10,000 pupils forced out of school (Walker,
2012). This equally happens in Yobe state with an equal magnitude as Borno state.

The Boko-Haram ideals are centred on the prohibition of western education, which they deemed haram. It is
not allowed to pursue or aid in pursuing education in their doctrine, and all those that have some level of
western education were considered natural enemies of the sect. Therefore, schools and teachers were their
prime targets and the whole campaign was designed to stop the proliferation of western education in north-
eastern Nigeria. Their destructive campaign against teachers and students alike in Yobe state has brought
education to its knees. Parent took their children out of schools and teachers flee from the state to safety,
making school enrollment in the state drop significantly. Thus, the study examines the barriers of the Boko
Haram Insurgent on the children’s basic education in Potiskum, Yobe state of Nigeria.

Research Problem

Yobe state has been classified as one of the most educationally disadvantaged states in Nigeria, which are
the prime target of the Universal Basic Education (UBE) program. The implementation of UBE in Yobe
state commenced in 2005 following the enactment of the enabling Law in the preceding year (Adamu et al.,
2015). The state’s educational sector is marred with several issues such as; a lack of qualified teachers, and a
shortage of instructional materials, and classes (NUT, 2007). Before the Boko-Haram insurgency, the Yobe
UBE program was recording a lot of successes in addressing these issues, boosting the educational sector in
the state. However, the emergence of Boko-Haram and its strategic anti-western education campaign proved
to have been disastrous for the state’s educational sector, affecting school children, parents, teachers and the
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government in the state. As a consequence of the activities of the Boko-Haram insurgents, progress in the
education sector is taken back several years.

Yobe state now has the highest poverty index and the lowest literacy rate in the north-eastern region. This is
generally attributed to the harm done to the sector in the state by the activities of Boko-Haram insurgents.
However, there is a paucity of literature that methodologically investigates the extent of the damage caused
to the Yobe state’s educational sector by the activities of Boko-Haram. To properly redress the negative
impact of Boko-Haram on Yobe State educational sectors, it is very important to understand the level of
damage caused by insurgency on the state’s educational sector. The understanding extent to which Boko-
Haram retards education in Yobe state will allow educational policy makers, government, and other
stakeholders to know the severity of the problem at hand. In this work, Boko-Haram as a barrier to basic
education in Yobe state was investigated using Potiskum as a case study.

METHODOLOGY
Study Area: the study took part in Yobe state North-eastern, Nigeria. The selected area is Potiskum Local
Government of Yobe state. It is imperative to point out that many of the household in the study area are
predominantly peasant farmers with quite a number engaged in animal rearing and fishing (Adamu and
Adole, 2015). The research study area is a Muslim community and has a high practise of Purdah system-
women always remain indoor in the area. Also, mostly practice monogamous marriage religiously - men can
marry up to four wives as a common characteristic in the area of the study.
Both the state and private individuals are jointly in provision of education to the community. According to
Census (2006) reports, stated that all over in Yobe state there is low educational and literacy attainments
with estimation of only 31,956 pupil (5.7%) were enrolled in primary school out of the estimated total
number of 551, 698 school aged children (6-14years) (Daura et al 2015).
Research Method: Qualitative method was adopted in this study as the method of data collection to
examine the impact that BH made on the basic education in Potiskum Yobe state. The reason for choosing
gualitative method was to enable the systematic development of in-depth data collection by the researcher
(Padilla-Diaz 2015).
Sample Strategy: This study used Purposive sampling to select study participants from designated study
area. Individuals in this study were currently reside in Potiskum where the study took place. Participants
were selected from SUBEB officials, teachers and students as the key informants of the study. .
Participants that qualified for this study has satisfied the following criteria:
1. Children enrolled in primary school for at least six years during the Boko Haram insurgency from
2012 to 2021.
2. Teachers who resided in Potiskum Yobe state for at least five years after the insurgency began were
exposed to the Boko Haram insurgency between 2012 and 2021.
3. Be able to remember the events that occurred during the Boko Haram insurgency.
4. Willing to participate and give some account of lived experience during the Boko Haram
insurgency.
Participants: The participants for this study consist of fifteen (15) people which comprised of five (5)
SUBEB officials, five (5) teachers and five (5) students. All the participants were currently reside in the
study area. Furthermore, all the participants used for this study were actively involved in basic school during
the Boko-Haram insurgency.
Method of Data Collection: Initially, the study was piloted to test the study participants. Consent form
were issued to the participants prior to the pilot study and main study. Also, information sheet were issued to
the participants which explained all the study’s limitation, objectives and their right to withdraw at any time
they feel unable to continue with the study.
The study used both primary and secondary method of data collection. For primary data, semi-structure
interview was used to generate information from the key participants, while the secondary data was used
such as journals, relevant articles, and available records from the Yobe state Ministry of Education, Yobe
state Universal Basic Education Board, and Schools across study areas as the parameter for designing the
tools and methods of collecting data.
The interviews were carried out in arranged manner and attention was fully given to each session of the
interview.
Data Analysis: This research study employed Colaizzi’s (1978) procedure of descriptive phenomenological
data analysis in order to arrange data into an idea, thought, arguments, principles and reason. The

86



Liman & Joda .....Int. J. Innovative Devpt & Policy Studies 10 (4):84-89, 2022

information gathered from key participants were reviewed and break down into identified theme. Data were
analysed from the identified thematic framework and coding (open coded) that formed a true reflection as
well as are directly relates to the overarching research questions.

RESULTS
The interview protocol (Appendix 1) was used as a guide to explore the research questions of interest to this
study.
Basic Education in Yobe State Prior Boko-Haram Insurgency
To truly understand the impact of the Boko-Haram insurgency on basic education in Yobe state it is to
understand the condition of basic education in the state before the emergence of Boko-Haram. The universal
basic education program was launched in the September of 1999 and the program became immediately
active in Yobe State, which was understood to be among the most educationally disadvantaged states in the
country. Currently, the Yobe state universal basic education boast of having 1089 primary schools and 138
junior secondary schools dedicated to solving the educational challenges in the state. All the participants in
the research responds positively to the question, of whether universal basic education was active in Yobe
state prior to the emergence of the Boko-Haram terrorist organization. The participants in this study were
also aware of the objectives of the universal basic education program. One of the participants [P1], who has
worked closely with the program for twenty-six years, describes the objectives of the universal basic
education program as
“To provide education and at primary and junior secondary levels, to acquaint teachers with
new methods of instructions, and to make education affordable.”
All the participant interviewed in the research seems to have grasped in essence, the objectives of the
universal basic education program. Interestingly, some of the participants even understood the methods used
by Yobe state's universal basic education program to achieve these objectives. Participant P3 mentioned that,
SUBEB aimed at achieving their objectives by
“organizing workshops and seminars to primary and junior secondary school teachers across
the state, and by sponsoring pupils to also attend various seminars and workshops.”
However, the participants had a different opinions on whether the universal basic education program in
Yobe was able to achieve these objectives prior to the emergence of the Boko-Haram insurgency in the state.
One of the participants [P3] believed that the universal basic education program was thriving in Yobe state
prior to the emergence of the Boko-Haram insurgency in the state. P3 state that
“I think the UBE program in Yobe state was a success prior to the insurgency because
education was very affordable, there were workshops and seminars organized for teachers
and students............... making everyone wanting to be a teacher.”
However, Participant [P9] believed that even before the insurgency the program has failed to achieve its
objectives
“even prior to the insurgency, the Yobe state universal basic education program was marred
with nepotism and corruption, resulting in recruiting unqualified teachers to teach in
primary schools and junior secondary school.”
However, all the participants agree that the insurgency made it worst as many teachers fled from the state
and the level of enrollment dropped significantly due to the continued threat students and teachers received
from the members of the Boko-Haram terrorist organization.
Basic Education and Boko-Haram Insurgency in Yobe State
The participants in this research generally agreed that the universal basic education program in Yobe state
have recorded some successes prior to the Boko-Haram insurgency. Although participant [P9] raised the
issue of nepotism as a major factor militating against the attainment of the universal basic education
objectives in Yobe state even prior to insurgency, the overwhelming majority of the participants believed
that SUBEB was recording a lot of success prior to the insurgency even with nepotism. This view can be
corroborated by secondary literature on the number of students enrolled in basic schools in Yobe state prior
to the insurgency and during the insurgency published by the ministry of education. Between 2013-2014
there were 136680 students enrolled in basic schools across Yobe state, this figure drops significantly to
75943 and 74652 in 2014-2015 and 2015-2016 respectively, at the peak of the Boko-Haram insurgency in
the state. This indicates that even though nepotism was a major problem as opined by P9, the impact of
Boko-Haram was overwhelming.
To understand the impact of Boko-Haram on basic education, the participants were asked relating to the first
research question “does Boko-Haram insurgency undermine the attainment of universal basic education
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objectives in Yobe state? When asked about the factors that militate against universal basic education in
Yobe state, all the participants mentioned insecurity caused by the activities of the Boko-Haram insurgents
among the top reasons militating against the attainment of universal basic education objectives in Yobe
state. One of the participants [P5] further explained
“In fact, the most serious factor militating against the attainment of universal basic education
objectives in Yobe state was Boko-Haram. The insurgents do not only destroy classrooms but target
and kill students and teachers for going to and teaching in schools. This has made teachers and
students go for go schooling and flees from Yobe state.”
Other reasons mentioned by the participants include; nepotism, lack of funding, inadequate teacher training
and poor educational infrastructure.
Based on the foregoing, it was clear that all the participants perceived Boko-Haram as the most important
factor militating against the attainment of universal basic education objectives in Yobe state. Apart from the
wanton destruction of educational infrastructure in the state, the insurgency has psychologically affected
many of the participants, making them lose interest in teaching and schools. One participant [P10] narrates
her ordeal
“When the insurgency started, | was in primary 5 but | was forced to quit school and got married.
Although, | did not want to get married before | finished my schooling, | had no option to because
being married is better than being dead. | would have entered university now, they set me back.”

Impact of Boko-Haram Insurgency on Basic Education in Yobe State
This section is aimed at finding out the extent to which the Boko-Haram insurgency impacted basic education
in Yobe state based on the personal experiences of the participants. All of the participants agreed on the point
that Boko-Haram has negatively affected the attainment of the objectives of basic education in Yobe state.
However, based on their personal experiences, the participants have a different opinions on the extent and the
ways the insurgency affected basic education in the state. When asked, in what ways do you think Boko-
Haram has affected basic education in Yobe state? One of the participants [P4] mentioned
“The extent of the damage caused by Boko-Haram insurgency to the education in Yobe is
unprecedented, we have never seen anything like it. Schools were closed for almost two years,
schools and other educational infrastructures were destroyed, teachers and students were killed and
fear set in. This led to massive drop-out of the student from schools and many teachers fled from the
state, | was terrible, | just hope we will never experience something like that again.”
Another participant describes the extent to which Boko-Haram impacted the basic education in Yobe state
“I believe that Boko-Haram insurgency is the greatest trial we have had as people. The insurgency
has set us back in time for many years to come. They burn down many schools beyond my
recollection, making it impossible to teach for almost two years. Even when the security agencies
took over the state, the educational infrastructure remain damaged and no schooling was possible.”
All the participants agree that the insurgency has negatively affected student enrollment in basic schools.
Participant [P10] states that
“Because students were killed in their classes by the insurgents, there is no way to convince
anybody to attend schools, thus decreasing the level of student enrollment. The schools in the entire
state were shot for almost two years and even when they were open, the student was not coming,
some have been killed, some were displaced and some are simply afraid of going back to school.”
Teacher's morale is an important factor that determines the productivity of a teacher, it is defined as the
degree to which the needs of a teacher are satisfied and the teacher's perception of how the job situation
brought the state of satisfaction of the teacher to fruition (Govindarajan, 2012). To explore whether, the
insurgency affected teachers’ morale, the participants were asked, in what ways do you think the Boko-
Haram insurgency had an impact on teachers’ morale? One of the participants [P11] states that
“ 1 can confidently say that no teacher has the same attitude toward his teaching after the ordeal we
went through during the Boko-Haram insurgency, all teachers are afraid of being identified as
teachers and in fact, many of my friends have left the profession out of fear of being targeted by the
terrorist organization”.

CONCLUSION

In this work, Boko-Haram as a barrier to basic education in Yobe state was investigated using Potiskum as a
case study. It is clear from the findings of this study, that basic education is badly affected by the activities
of the Boko-Haram insurgents. The insurgency does not only affect the state’s educational infrastructure but
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also the morale of the students and teachers. The targeted killing of students and teachers by the members of
the Boko-Haram terrorist group has led to many teachers fleeing the state, negatively affecting the state’s
educational outcome. This study asserts that although a lot has been done by government and educational
stakeholders in the state in providing security and support for the basic education, but still, BH has seriously
threatened and damaged the efficacy of education services to children due to the numerous factors such as
killing of teachers and students, attack on educational facilities and all other related government facilities in
the state. This study argued that BH insurgency has led to the absence of universal quality education services
delivery and reduces Yobe state position in the universal socio-economic and educational indexes.

RECOMMENDATIONS

The study recommend that government need to encourage the policy goals of UBE program on free and
compulsory education to each and every child in the country. Because, this will help to close the widening
gaps that BHI created on education in the state.

Government need to reconstructs classes and schools that were affected by BHI attacks. Also to provide
secure as well as conducive environment for teaching and learning.

Government should sensitize and educate all the stakeholders including religious leaders and parents to play
active role in encouraging all children to embrace basic education. Also, more has to be done from the
government in re-orientating the people on the significance of education.

Additionally, government need to formulate a multi-dimensional approaches on how to tackle reoccurrence
of such issue like of BHI attacks on education and the state at large.
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