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ABSTRACT 

Considering the fast pace of technological advancement, there is no gainsaying that certain core areas of 

educational management, namely, curriculum management and classroom teaching in Nigerian universities 

need rejigging to ensure continued relevance and functionality. Events in our society and the world have left us 

without a doubt that there is an obvious need to transcend limiting physical or on-site models in order to 

reposition curriculum management and classroom teaching to benefit both students and teachers regardless of 

location since the world is a global village. The paper sheds light on curriculum management, virtual 

management of curriculum, classroom teaching, online teaching and learning, the need for education 

technology and, a hybridized curriculum management and classroom teaching. Hybridized curriculum 

management and classroom teaching provide a great deal of convenience in the form of adaptability in teaching 

and learning and, the accessing of innovative and updated curriculum from any location at any given time. 

Although technology is being utilized in certain areas, however, strategic deployment of online or hybridized 

method has not been significantly harnessed in order to add flexibility, accessibility, and innovation to teaching, 

learning and curriculum management for the attainment of university goals. Thus, owing to the unstoppable 

trend toward hybridized delivery, it is critical to immediately evaluate curriculum management and 

instructional strategies that meet the fast-evolving educational needs of the 21st century. 

Keywords:  Curriculum Management, Classroom Teaching, Hybridization, Goal Attainment 

 

INTRODUCTION 

Curriculum management and classroom teaching are two core areas of educational management that have 

facilitated teaching and learning. The event of the corona-virus pandemic has made it obvious that we need to 

transcend limiting physical approaches and embrace modern ways of repositioning university education to meet 

the needs of 21st-century education. The curriculum, which is a process of organizing and structuring students' 

information in a way that makes sense to them, needs to be readily available and accessible in real time. 

Universities have a duty to design their curricula in a way that produces graduates who are a good fit for the 

institution's goals and values, and in responding to the technological demands of today’s fast evolving 

educational landscape. There is also an utmost need to transcend the limiting factors inherent in the traditional 

methods of teaching and learning. The idea of a transformation to the use of digital tools to enhance teaching 

and learning methods cannot be overstated. Online learning provides a great deal of convenience in the form of 

adaptability because of its capacity to encourage hybridization. Both the on-site method and online method of 

International Journal of Innovative Education Research 13(1):332-345, Jan.-Mar., 2025 

    © SEAHI PUBLICATIONS, 2025    www.seahipublications.org       ISSN: 2354-2942 

mailto:uzoclem21@yahoo.com
http://www.seahipublications.org/


333 
 

curriculum management and classroom teaching have their weak spots. Thus, to what extent will hybridization 

engender the attainment of set goals? 

Aim and Objectives of the Study 

The aim of the study was to examine hybridized curriculum management and classroom teaching and goal 

attainment in public universities in Rivers State. Specifically, the objectives of the study were to: 

1. investigate the relationship between hybridized curriculum management and goal attainment in public 

universities in Rivers State.  

2. determine the relationship between hybridized classroom teaching and goal attainment in public 

universities in Rivers State.  

Research Questions 

The following research questions guided the study:  

1. What is the relationship between hybridized curriculum management and goal attainment in public 

universities in Rivers State?  

2. What is the relationship between hybridized classroom teaching and goal attainment in public 

universities in Rivers State?  

Hypotheses 

The following hypotheses were tested at a 0.05% significance level: 

3. There is no significant relationship between hybridized curriculum management and goal attainment in 

public universities in Rivers State. 

4. There is no significant relationship between hybridized classroom teaching and goal attainment in 

public universities in Rivers State.  

 

Literature Review 

The Concept of Curriculum  

Learning objectives, content, methods, and materials, as well as plans for training instructors and trainers, are 

all part of the curriculum, which is an inventory of activities linked to the design, organization, and planning of 

an educational or training action. The term "curriculum" can also refer to a set of classes, typically covering the 

same ground. It lays out the plan and the rules for how various subject areas are taught and evaluated.  

Curriculum can also be defined as the process of organizing and structuring students' information in a way that 

makes sense to them. The main objective is to help every student develop their skills in independent learning, 

adapt their learning styles to their own interests, needs, and talents, and foster a diverse learning environment. 

First, the course of study ought to be in harmony with the goals and objectives of the institution. Conversely, 

the curriculum ought to cater to the varied requirements of both students and society at large, as well as the 

international community (Lam, 2022).  

Bachri (2018) presents a compelling case that curricula are fundamental to education and have a significant 

impact on shaping future human excellence. The student develops into an engaged and innovative citizen 

through the curriculum's emphasis on self-awareness, civic engagement, and national identity. A living thing's 

energy comes from its heart, making it an essential organ. In the same vein, the curriculum is the beating heart 

of every educational organism, and to get a good grasp of it, you have to examine it from multiple angles, 

including its ideas, written materials, implementation, and outcomes.  

Universities have a duty to design their curricula in a way that produces graduates who are a good fit for the 

institution's goals and values. The role of universities is to offer students with the resources and a well-rounded 

education necessary to become competent upon graduation. Therefore, developing university curricula is 

crucial to producing the desired profile of graduates. In addition, the curriculum's institutional obligations serve 

as examples of its role, which is crucial for society's development as a whole. According to Hasan (cited in 

Bachri, 2018), the curriculum is a means of instruction that provides solutions to societal problems. Thus, it is 

the duty of the curriculum to cater to community requirements. Because of its significance, the process of 

creating and implementing curricula deserves a lot of focus. 
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Types of Curriculum 

In its 2018 report, the United Nations Educational, Scientific, and Cultural Organization (UNESCO) outlined 

four distinct forms of curricula:  

a) The intended curriculum, often known as the official or planned curriculum, is a written description 

of the KSAs (knowledge, skills, and abilities) that students are expected to acquire and exhibit. 

b) The term "implemented curriculum" can refer to either the curriculum in action or the taught 

curriculum; it describes the process of taking an intended curriculum and turning it into actual 

teaching and learning activities, including interactions between students and instructors. 

c) What students learn and are able to show as a result of following the curriculum as it was designed 

is called the "attained curriculum." 

d) A curriculum's "hidden curriculum" consists of disciplinary standards and KSAs as well as social 

and cultural values that students are taught with some uniformity but which do not necessarily 

correspond to the intended learning outcomes (LOs). The hidden curriculum and its impacts, which 

are also known as school-related elements, are difficult to assess or evaluate due to this lack of 

alignment. 

 

Recognizing these varied forms of curriculum is critical because, although the intended curriculum serves as a 

foundation, it is not necessarily the curriculum that is achieved. Improving the curriculum is as simple as 

finding out if there are large or significant discrepancies between the two; ideally, there should not be many 

(Tractenberg et al., 2020). Achieving a curriculum requires knowing what students have learned, which in turn 

depends on the goals and learning outcomes (LOs) of the curriculum. Knowing how to evaluate the success of a 

curriculum also depends on LOs and evaluation. Only after the evaluation of the curriculum will these be 

discernible. How then can curriculum designers provide a framework for curricula that promotes and mirrors 

learning as contextual, developmental, and transformational? 

 

Curriculum Development 

Concerning curriculum development, certain considerations are key, such as; who will learn; what will be learnt 

and; how will it be taught? These questions are methodically answered during the curriculum building process. 

Every part has an impact on and communicates with every other part. Consider how the learner's age, maturity, 

and level of education influence the content that will be covered in class. Students' backgrounds, learning 

styles, and the classroom environment all play a role in determining the most effective ways to impart 

knowledge. It is necessary to first identify the following areas before establishing a team to construct the 

curriculum: 

a. Problem/need (issue, what);  

b. Characteristics and needs of learners (target audience, who);  

c. Changes intended for learners (intended outcomes/objectives, what the learners will be able to do);  

d. The important and relevant content (what);  

e. Methods to accomplish intended outcomes (how) and;  

f. Evaluation strategies for methods, content, and intended outcomes (What works?).  

Establishing a group to work on the curriculum is the next stage. The team uses a methodical approach to 

deciding on the learner characteristics of the target audience, objectives, material, methodologies, and 

evaluation strategies. The curriculum development team provides feedback that informs the creation, testing, 

evaluation, and, if required, modification of draft curriculum deliverables. Volunteer training takes place at the 

final production phase. Volunteer training is a recursive process that feeds into the development of new 

materials and the refinement of current ones. 

The curriculum development process is multi-stage, with three main phases: construction, implementation, and 

evaluation. As a whole, the curriculum is meant to prepare students for the future, so it should be established in 

accordance with what the institution and community need. Administrators, students, communities, curriculum 

workers, instructors, and curriculum leaders are all involved in the process of creating university curricula 

(Bachri, 2018). In the process of creating a curriculum, each player plays a unique role. Evaluation involves 

Uzoanya et al. …….. Int. J.  Innovative Educ. Res 13(1):332-345, 2025 

 



335 
 

making a value and meaning judgment on the curriculum under consideration, whereas implementation 

involves applying all the plans and arrangements that have been made while paying respect to all the existing 

settings.  

In accordance with the goals of the university's development and the study programs outlined in the law, the 

implementation of the curriculum in universities is carried out. Curriculum development and implementation 

are matters of institutional autonomy, with each field of study having its own set of requirements. Students' 

traits, including their intelligence, problem-solving abilities, skill sets, and other areas of strength, are 

considered throughout the planning process and incorporated into the actual execution of the program. Sawi 

(1996) argues that the learner must be considered and included at all times throughout the process of developing 

a curriculum. For instance, the needs assessment should be carried out by members of the curriculum team who 

have first-hand experience of the intended learners. The requirements assessment approach helps to pinpoint the 

problem areas, finds the knowledge gap between learners and what is needed, and defines and clarifies the 

problem's scope. Based on the findings, decision-makers may decide to fund a team to create new course 

materials. In addition, students across all majors are inspired and assisted in expressing how their acquired 

knowledge and abilities prepare them for the professional world and for becoming engaged, accountable, and 

self-reflective members of the international community (Carnell, 2017). 

 

Curriculum Management Process 

Efficient classroom instruction is at the heart of the curriculum management process (CMP). The steps include 

outlining what students are expected to learn, checking for comprehension, and looking for methods to enhance 

learning. Graduates who are prepared to thrive in the corporate world or continue their education after college 

are a sign of a well-managed curriculum. Modern, relevant, and creative curricula are essential for producing 

graduates who are well-prepared for the workforce. An effective channel and suitable format for delivery are 

prerequisites (UCA, 2015). Students must prioritize the acquisition of relevant knowledge and skills throughout 

the program.  

 The CMP is made up of two key important areas, curriculum development/review and assurance of learning 

(AOL). It is explained thus:  

Reviewing and developing curricula entails determining what students should learn, 

which in turn entails making content that satisfies internal and external stakeholders, 

changes with business practices and concerns, and is in line with the strategy and 

mission of the college or institution. New courses or programs, as well as innovative 

methods and resources, can be proposed during curriculum development. On the other 

hand, it can be enhanced over time by rethinking and reworking current content, 

pedagogy, tools, and approaches; this can sometimes be informed by AOL data, and it 

can involve stakeholders from inside and beyond the company (UCA, 2015:2). 

Assuring of learning is the second facet of curriculum management. This encompasses both the procedures that 

show that students have learned what they were supposed to in a given programme and the ones that lay the 

groundwork for further enhancement of student learning. Schools demonstrate accountability and reassure 

constituents like prospective students, parents, trustees, government authorities, advocates, and accrediting 

bodies that they achieve their learning objectives through assurance of learning. Whether or not students are 

understanding the material and accomplishing the objectives is something that AOL takes into account. 

Specifically, it entails making the goals concrete through learning objectives, evaluating those objectives 

individually, and then comparing the outcomes to predetermined standards. In addition, AOL gives the means 

to enhance student learning by identifying problem areas, supported by data, and implementing formal 

measures to address them. 

 

Virtual Management of Curriculum  

Since the physical or on-site management of curriculum is fraught with some issues, and considering the rate of 

technological advancement, Jaskot and Haines (2022) brought attention to crucial factors for virtual curriculum 

administration by utilizing technological resources: 
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Everything in One Spot: Maintaining an organized curriculum requires a single electronic location to store all 

pertinent papers. In this way, we can be sure that the most up-to-date curricular resources, which should guide 

classroom instruction and student learning, are available to all school officials, including administrators. Unit 

plans, scope and sequence documents, and any other relevant documents should be kept in one central location 

so that a new instructor can quickly access the most current version. That massive repository serves as the 

"source of truth" for every single person.  

Visibility: This is crucial since important educational resources should also be easily available. Being present in 

one's own classroom is important, but being aware of what's happening in every classroom in the school is even 

more crucial for a teacher. Because it is crucial to recognize and comprehend the skills and knowledge that 

students come with, the vertical and horizontal alignment is utilized. The use of technology makes it easier to 

assist students make connections, regardless of their location, between different subjects and prepare them for 

future success is also incredibly valuable. Having full visibility across all class levels and courses on a 

curriculum management platform helps teachers better assist students in making the smoothest transitions. 

Coordinating efforts: It is possible for two physics teachers at the same school to spend exactly the same 

amount of time covering exactly the same subject and accomplishing exactly the same goals. Their method to 

instruction and evaluation may vary, nevertheless, based on their personal pedagogical preferences and the 

specific requirements of their students, a more coordinated effort will engender the desired outcome. Teachers 

and administrators can communicate in two ways using an online platform: by commenting on curriculum 

documents, sharing reflections after class, and suggesting ways to improve lessons and units for student and 

teacher development; by working together on important documents and setting course, unit, and lesson goals; 

and by tailoring lessons and assessments to students' needs and learning styles. With a cloud-based platform, 

anyone may collaborate whenever they want, regardless of their physical location. 

Openness: There has to be openness in the education system, and that includes making school curricula 

accessible to the public for evaluation. If stakeholders could see what students are learning in every class, it 

would address a lot of problems for organizations. By posting completed, board-approved curricula to their 

website, schools can effortlessly give communities the level of openness they seek using a curriculum 

management software.   

 

Curriculum Management Systems/Software   

Management of curricula with computer software facilitates coordination, expression, and fruitful teamwork. 

The development, review, refinement, analysis, and sharing of standards-aligned courses and curricula aids in 

making sure that all students achieve equal learning outcomes. Some software facilitates smooth 

communication and cooperation amongst curriculum development's most important players. From the 

superintendent all the way to the parents at home, curriculum computer software supports every stage of the 

student's journey, and allows parents to view their children's school-published curriculum. Keeping tabs on their 

children’s progress, parents are able to observe what they are learning, when it is happening, and how they can 

help them at home. 

Some curriculum management software are effective tools for improving student results, and they facilitate the 

planning, design, and execution of curriculum mapping procedures while providing useful insights. In 

accordance with institutional needs, these softwares: establish streamlined workflow processes for staff and 

faculty; generate a complete and accurate record of the curriculum; ensure the security of data and foster open 

communication between institutions and accreditors; and find inconsistencies and gaps in the curriculum to 

enhance teaching and learning in accordance with accreditation requirements. 

Educational institutions should rely on curriculum management software to oversee the creation and execution 

of course offerings. Curriculum management solutions help educational institutions with all aspects of 

curriculum creation, including ideation, development, integration, and launch. A centralized collection of 

institution-approved papers can guide the process and help design comprehensive curricula; these solutions 

mitigate difficulties that accompany divergent curriculum development. Assigning roles, managing tasks, 

creating course catalogs, mapping, version control, reporting, and analysis are all components of curriculum 

management software that equip educators with a complete set of tools for curriculum development, 
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implementation, and analysis. Learning management systems and student management systems are common 

integrations with curriculum management software. 

The expansion of education alongside technological advancements has had an effect on university curriculum 

administration. Therefore, in this age of global education, managing curriculum development calls for constant 

adaptation, and in thorough analyses of student needs and changes in the global context. A central repository for 

curriculum documents is necessary for the management of hybridized curricula that include both online and on-

site components. Working together, whether in the same room or in separate locations, both within and outside 

of the institution, is now possible thanks to cloud-based platforms that enable access and visibility at any time, 

from any place. That way, everyone in charge of the school's education may see the most current copies of the 

curriculum materials that should be directing classroom instruction. Stakeholders can also access the school's 

curriculum online, track students' progress in real time, and provide feedback on their lessons. 

 

The Concept of Teaching 

The scientific method of teaching relies on three main tenets: content, communication, and feedback. Students' 

learning is positively impacted by the instructional approach. The approach to education can be fine-tuned and 

refined at any time. Planning, organizing, identifying, and managing are the four pillars upon which the entire 

structure of teaching rests (Davis et al., 1962; Gagne et al., 1974 quoted in Rajagopalan, 2019). Many people 

consider teaching to be a combination of art and science. Since it is an art form, it places a premium on the 

teacher's creative and inventive capacities to make the classroom a positive place for learning. Because of its 

scientific nature, it elucidates the rational, mechanical, or procedural means by which objectives might be 

efficiently met (Rajagopalan, 2019). Teaching, according to several authors, is an organized, planned, and 

deliberate process whose goal is to bring about a given outcome in the student. Teachers need to have a firm 

grasp on the definition of teaching since it informs their actions and their understanding of the term becomes 

crucial to their effectiveness in the classroom. They use it as a roadmap for all of their student projects and 

activities in the classroom.  

Someone who has worked hard to perfect the art of teaching is a good teacher. His language skills are top-

notch, and he uses a wide range of teaching methodologies to keep up with the ever-evolving field. He is also 

adept at seeing trends, implementing new ideas, fine-tuning his methods for best outcomes, and following well-

established theories and principles in education. The qualities of compassion and empathy are more important 

than knowledge and competence for a successful educator. He is understanding of people's limits. He treats 

each student as an individual with their own set of interests, challenges, and requirements. A good educator is 

one who makes time for professional development. Regular participation in educational opportunities, such as 

seminars and workshops, ensures that he consistently delivers high-quality work. In addition, a teacher can only 

serve his students well if he is an expert in the field; otherwise, he would not be able to impart knowledge 

effectively. Only when one has learned a great deal about a subject can one speak authoritatively about it. 

 

Teaching Methods  
In education, a "teaching method" is a set of overarching concepts, pedagogy, and managerial techniques 

utilized in the classroom. Classroom instruction that makes use of these strategies improves students' ability to 

grasp and retain course material. What works best for the instructor in terms of their pedagogical stance, student 

body, course content, and school's overarching goals is what ultimately determines the manner of instruction. 

The most effective methods of instruction enable teachers to not only make their points crystal plain, but also to 

guarantee that their students will remember those points long after class has ended. Opportunities to make 

learning interesting, motivating, and entertaining for students can be found in many teaching approaches. They 

provide a helping hand to educators as they carry out their duty to mentor students' personal and emotional 

growth. Teachers may create an inclusive classroom environment by utilizing effective practices that promote 

respect, empathy, and cultural sensitivity. In order to get their pupils ready for standardized tests, they also 

adopt certain instructional strategies. There are a lot of variables that can influence a teacher's pedagogical 

choices, including personal beliefs, the school's stated goals, and the subjects covered. Some of the teaching 
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methods that can be employed include: differentiated instruction, lecture style, technology-based, learning in 

groups, inquired-based, adventure learning etc.  

Teaching and learning in a classroom setting is a social, multi-faceted, and intricate process. There is a lot going 

on at once, and both the teacher and the learner need to be able to interpret and process information quickly. 

Because students have just as much of an impact on the learning process as teachers do, teaching is not a 

passive transfer of knowledge. Ultimately, it is each student's social and psychological actions and reactions 

that dictate their level of learning, while teachers play a crucial role in creating engaging classroom 

environments for their students (Shuell, 2001). 

There is an utmost need to transcend the limiting factors inherent in the traditional methods of teaching and 

learning. The event of the pandemic and the effects of globalization have necessitated a paradigm shift away 

from the conventional approach. Thus, the idea of a transformation to the use of digital tools to enhance 

teaching and learning methods cannot be overstated. The advent and subsequent usage of technologies, such as 

artificial intelligence (AI) and virtual reality (VR), the Internet of Things (IoT), and Cloud Computing in 

teaching and learning systems, have led to more dependable and effective learning environments. Everyday 

living involves using new software and technology, and being digitally literate is essential for participation in 

today’s society and economy, according to Almufarreh & Arshad (2023). Due to its potential in education, 

digital technology has sparked a greater interest. Theoretical frameworks for teaching and learning are 

challenged by learning in a world of new technology. A significant paradigm shift, enabled and driven by 

technological advancements, is the shift from instructor-based to learner-centred education.  

 

Online Teaching and Learning 

With online teaching, teachers and educators can engage with students, share resources, and create learning 

environments through online platforms and technologies, enabling students to learn independently. Every 

aspect of a student's learning experience is customizable, including when, where, and how they study. 

Georgarakou (2023) highlighted some important features of online education:  

Learning management systems (LMS): These include video conferencing software, educational websites, and 

other digital platforms which are the backbone of online education. In these online communities, students and 

instructors can interact with one another and with course materials in a virtual classroom setting.  

Delivery of Content: Online platforms allow teachers to provide course materials such as written and audio 

content, presentations, and homework. Students typically use their mobile devices, such as cell-phones, tablets, 

or laptops, to access these resources.  

Two main types of online learning: These are synchronous, in which students participate in real-time 

conversations and classes through live videos, and asynchronous, in which students work on their assignments 

at their own speed. One major perk of online learning is how flexible it is. Online instruction makes use of a 

wide range of communication tools, such as email, message boards, chat rooms, and video conferencing, to 

enable student-teacher and student-to-student exchanges.  

The use of online tools: These tools allow educators to design and distribute assessments, quizzes, and 

homework assignments in a click. Electronic comments and grades also allow teachers to better monitor their 

pupils' development. More students, including those in rural locations or with physical limitations, may be able 

to participate in online classes because of the increased accessibility of this form of education. Additionally, it 

gives people with work or family obligations more leeway.  

Multimedia and Interactive Elements: To make learning more engaging and effective, online courses frequently 

use multimedia components including virtual labs, interactive simulations, and multimedia presentations. 

Distance is no longer an obstacle for students from all over the world to take classes taught by professors or 

universities located anywhere in the globe thanks to the rise of online education. 

 

The Need for Educational Technology   
Even though there is no universally accepted method of delivering education, the classroom setting is the most 

recognizable to both educators and their pupils. Teachers frequently try to create an atmosphere similar to this 

one by utilizing a variety of technological tools. Online classrooms, like traditional classrooms, use a variety of 
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media to facilitate learning, as pointed out by Berge (2002). Educational technology is utilized to support and 

expand educational opportunities. It facilitates the development of consistent learning environments that are 

accessible to all teachers and students at all times and from any location. Students can use the technology to 

participate in class, work together, communicate with classmates who are not physically there, or study in a 

different way altogether. As a result, students from all over the world, regardless of their location or physical 

capacity can access the curriculum, attend class and, are able to participate in hybrid learning (Owl Lab, 2024). 

As a matter of fact, many schools are moving away from the physical method of accessing the curriculum and 

of classroom instruction in favour of a more modern, integrative approach that makes use of technology to 

varied degrees since the pandemic. Conventional classrooms are now accessible to a wider audience thanks to a 

combination of on-site and online learning and flipped classroom settings. In response to the epidemic, the 

higher education sector came up with creative solutions to keep students enrolled in their courses (Katz et al., 

cited in Bathula & Lee, 2023). The good news is that there were plenty of information and communication 

technology (ICT) resources to make the most of the situation, allowing some universities to keep teaching the 

courses, while the curriculum repository was electronically updated.     

Because it adds a new level of adaptability to distance learning, educational technology software helps students 

work more efficiently. Students now have access to a wealth of digital textbook libraries and online courses. 

They are able to complete assignments and projects at their own pace, access their work virtually, and complete 

assignments virtually. The ability to skip or re-learn areas as needed lets students adapt their learning to their 

own requirements, whether they are having problems with one part or already know it all (Owl lab, 2024). 

Online programmes are better than ever for learning in the 21st century, and educational technology has 

changed fast to accommodate this.   

We must, as a matter of urgency, re-evaluate our educational practices to meet the demands of an uncertain 

future that are most suited to online distribution, as it is evident that this trend cannot be reversed. Because 

students and instructors are not physically present in an online classroom, all of the usual activities that occur in 

a traditional classroom must be facilitated by some kind of technology medium. One other incentive of tech-

mediated learning is that students can access and view recorded sessions at a later time, independent of when 

they initially took place (Berge, 2002).  

 

Towards a Hybridized Curriculum Management and Classroom Teaching 

The idea of hybridised curriculum management and classroom teaching is to get the best of both worlds by 

offering almost unlimited instructor and student autonomy in terms of place and time for teacher-content and 

student-content interaction while supplementing this with the best offline education has to offer in terms of 

high-quality student-student and student-teacher interactions in the physical realm. Blending the two models, 

on-site and online, creates a singular learning experience which addresses the weak spots of both models. Many 

individuals wish to have access to tertiary education, but are unable to achieve this due to the nature of their 

job, health concerns, incapacitation, etc. Also, teachers are unable to access updated curriculum in real time. A 

hybridised educational system is all-inclusive. More importantly, it would reposition tertiary education to align 

with the rapidity of digitalisation so that both students and staff can participate in teaching, learning, and 

curriculum management functions regardless of location since the world is a global village. 

With the rise of education technology, many universities around the world offer their courses in a hybridized 

form. Distance learning is being used at a global scale, and many educational institutions are beginning to 

implement hybrid learning models. And the Nigerian tertiary education system should not be left behind in 

meeting the needs of 21st-century education. There should be improved mobility, integration and connection 

between lecturers and students in Nigeria and other parts of the world, such that professors abroad can teach our 

students in Nigeria, while our professors can do likewise. It is important to note that there may not be an 

appreciable achievement of the attainment of set goals as laid down in the National Policy on Education without 

educational hybridization which also guarantees uninterrupted teaching, learning and curriculum management 

functions. In addition, a transition to a hybridized model of teaching, learning and curriculum management 

cannot be overemphasized because it will aid the realization of the sustainable development goals (SDGs) 2030. 
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The Nigerian education system cannot be left behind in the sweeping changes on the global scene affecting 

every facet of human life.  

It is incumbent on educational managers to manage changes, new normal, and improved ways of teaching and 

learning in the school system. Educational managers must re-calibrate their strategies to ensure continued 

relevance and functionality. They must think out of the box and embrace innovative ideas, which is all about 

being creative in operating the tertiary school system to meet societal challenges and remain relevant in today’s 

evolving educational landscape. Furthermore, it is important to underscore the fact that a paradigm shift cannot 

be overstated in the sense of an optimal harnessing of hybridization in curriculum management and classroom 

teaching for the attainment of university goals, namely, teaching, research and community service. The 

innovative transformation involves not only the deployment of new or hybridized methods but also the 

improvement of existing methods of interaction and operation. The government can develop curriculum that 

reflects local contexts at the same time incorporating global skills and standards such that the institutions are 

attractive, competitive, affordable and accessible. Thus, effort is to be sustained in rethinking and reinventing 

curriculum management and classroom teaching to meet current needs.  

 

METHODOLOGY 

The study adopted a correlational research design. The population for this study consists 104,988 individuals, 

comprising 11,117 staff and 93,871 students in the three public universities in Rivers State, out of which 570 

were sampled for the study using proportionate-stratified and random sampling techniques. The instruments 

used for data gathering were copies of questionnaire titled “Managing Hybridization in Educational 

Management Questionnaire (MHEMQ-A)” and “Managing Hybridization in Educational Management 

Questionnaire (MHEMQ-B)”. The copies of questionnaire were face and content validated by the researcher’s 

supervisors and one other expert in Test and Measurement in the Faculty of Education, University of Port 

Harcourt. The reliability of the copies of questionnaire were determined using Cronbach alpha, and the 

reliability coefficient obtained from the estimation were 0.85 and 0.90. There were 570 copies of questionnaire 

administered, while 550 copies were retrieved which indicated a 96.49% retrieval rate. The research questions 

raised were answered using Pearson’s r correlation and multiple regression, while the hypotheses were tested 

using r-ratio at 0.05 level of significance. 

RESULTS 

Research Question One: What is the relationship between hybridized curriculum management and goal 

attainment in public universities in Rivers State? 

Table 1: Linear regression analysis of the relationship between hybridized curriculum management 

and goal attainment in public universities. 

R R Square Adjusted R Square 
Degree of 

Relationship 
Decision 

.698a .487 .486 48.7% High Relationship  

a. Predictors: (Constant), Hybridized Curriculum management 

Decision rule:.01 - .14 = Very low relationship, .15 - .24 = low relationship, .25 - .49 = moderate relationship, 

.50 -.74 high relationship, and 0.75 – 1.0 = Very High relationship. 

 

The linear regression analysis in Table 1 above showed R-value of 0.698, which indicates a high and a positive 

relationship between hybridized curriculum management and goal attainment in public universities in Rivers 

State. This high relationship implies that an improvement in hybridized curriculum management will strengthen 

the universities’ goal attainment. This result further underscores that enhancement of hybridized curriculum 

management will substantially increase the likelihood of achieving institutional goals in public universities. 

 

 

Uzoanya et al. …….. Int. J.  Innovative Educ. Res 13(1):332-345, 2025 

 



341 
 

Research Question Two: What is the relationship between hybridized classroom teaching and goal attainment 

in public universities in Rivers State? 

Table 2: Linear regression analysis of the relationship between hybridized classroom teaching 

and goal attainment in public universities. 

R R Square Adjusted R Square 
Degree of 

Relationship 
Decision 

.672a .452 .451 45% High Relationship   

a. Predictors: (Constant), Hybridized classroom teaching 

Decision rule:.01 - .14 = Very low relationship, .15 - .24 = low relationship, .25 - .49 = moderate relationship, 

.50 -.74 high relationship, and 0.75 – 1.0 = Very High relationship. 

The linear regression analysis in Table 2 showed an R-value of 0.672, which indicates a high and positive 

relationship between hybridized classroom teaching and goal attainment in public universities. This high 

relationship implies that an improvement in hybridized classroom teaching will strengthen the universities’ goal 

attainment. This result further underscores that enhancement of hybridized classroom teaching will substantially 

increase the likelihood of achieving institutional goals in public universities. 

Null Hypothesis 1 (Ho1): There is no significant relationship between hybridized curriculum management and 

goal attainment in public universities in Rivers State. 

Table 10: t-test Associated with Simple Regression Analysis on the relationship between hybridized 

curriculum management and goal attainment in public universities in Rivers State. 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients t 
Crit. 

Level 
P-value 

B Std. Error Beta 

 (Constant) 
16.143 2.323  6.949  .000 

Hybridized 

curriculum 

management 

1.596 .070 .698 22.821 ±1.96 .000 

a. Dependent Variable: Goal attainment 

P < 0.05 

The t-test associated with the simple regression analysis in Table 10 revealed a Standardised Beta coefficient 

(R-value) of 0.698. This value indicates a high positive relationship between hybridised curriculum 

management and goal attainment in public universities in Rivers State. This strong correlation suggests that 

improvement in hybridised curriculum management is closely linked to enhanced goal attainment. This result is 

statistically significant because the p-value of 0.000 is less than 0.05 significant level, thereby confirming that 

the relationship is significant, hence the above stated null-hypothesis was rejected. 

Null Hypothesis 2 (Ho2): There is no significant relationship between hybridized classroom teaching and goal 

attainment in public universities in Rivers State.  
Table 11: t-test Associated with Simple Regression Analysis on the relationship between hybridized 

classroom teaching and goal attainment in public universities in Rivers State. 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients t 
Crit. 

Level 
P-value 

B Std. Error Beta 

 (Constant) 16.859 2.461  6.852  .000 

Hybridized classroom 

teaching 
1.585 .075 .672 21.240 ±1.96 .000 

a. Dependent Variable: Goal attainment 

P < 0.05 
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The t-test associated with the simple regression analysis in Table 11 revealed a Standardised Beta coefficient 

(R-value) of 0.672. This value indicates a high positive relationship between hybridised classroom teaching and 

goal attainment in public universities in Rivers State. This strong correlation suggests that improvement in 

hybridised classroom teaching is closely linked to enhanced goal attainment. This result is statistically 

significant because the p-value of 0.000 is less than the 0.05 significance level, thereby confirming that the 

relationship is significant. Hence, the above-stated null hypothesis was rejected. 

 

DISCUSSION OF FINDINGS  

Relationship Between Hybridized Curriculum Management and Goal Attainment 

This study revealed a significant and positive relationship between hybridised curriculum management and goal 

attainment in universities, with a correlation coefficient (R = 0.698). This result highlights that hybridised 

curriculum management practices contribute to 48.7% of the variance in university goal attainment (p < 0.05). 

This is quite revealing but not surprising. This is because several research have shown that effective curriculum 

management, particularly when blended with hybrid approaches, is capable of enabling a better alignment of 

learning objectives with institutional goals (Neliti, 2021). As a dynamic approach that integrates traditional and 

modern educational practices, such as digital tools, flexible schedules, hybridised curriculum management 

enhances collaborative teaching and flexibility in learning pace, thereby empowering students and lecturers to 

digitise learning contents and materials to boost instructional efficiency. This finding corroborates the results of 

a study by Neliti (2021), which revealed that hybrid curriculum management significantly improves educational 

outcomes by fostering innovation and flexibility. 

In relation to implementation, hybrid curriculum management models implemented in various universities has 

shown that these methods encourage a student-centred approach to learning, with the result that student 

engagement and satisfaction increased, thereby fostering improvement in the attainment of institutional goals 

(Macaulay, 2022). The flexibility in course delivery and assessment formats, facilitated by hybrid models, 

allows learners to personalise their learning experience, and also support diverse student needs, thereby 

enhancing overall educational performance. This argument is strengthened by Macaulay (2022), whose study 

demonstrated that universities that adopted hybrid approaches in curriculum delivery, recorded a 50% increase 

in student success rates and institutional goal achievement. In line with this, hybrid management systems, 

which integrate technology, flexible learning modes, and traditional classroom activities, have been found to 

accommodate various learning styles and diverse needs of learners, thus driving institutional goals in the 

process (Williams, 2023). 

Moreover, a meta-analysis by Smith et al. (2023) showed that hybrid curriculum management practices 

accounted for nearly 40% of the variance in student performance, highlighting their efficacy in ensuring goal 

attainment. These findings are consistent with the current study’s report that 48.7% of the variation in 

university goal attainment can be attributed to hybridised curriculum management practices. Corroborating this 

finding, Suwarni (2023) discussed the impact of technology and globalisation on curriculum management, 

noting that educational institutions must adopt adaptive and inclusive approaches to meet the changing global 

needs. Suwarni’s findings support the idea that hybridising curriculum practices can enhance institutional 

efficiency, leading to better goal attainment. Both studies highlight that innovative management practices, 

whether through administrators or curricula, significantly affect institutional success. 

Similarly, Ulla and Espique (2022), in their study on hybrid teaching, found that integrating both in-person and 

online approaches in curriculum management can improve learning outcomes. Their study supports the idea 

that hybridization, whether in teaching methods or in curriculum management, plays a critical role in achieving 

institutional objectives.  However, a study by Osuji and Chinedu (2022) on instructional facilities management 

revealed that while e-learning and hybrid systems had a significant impact on student performance, the 

relationship was not as strong as in this case, where R = 0.698. They found that management of facilities had a 

weaker but still important influence on outcomes.  This contrast suggests that hybridised curriculum 

management may have a more direct and stronger influence on goal attainment than the broader management of 

instructional resources. 
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Conversely, Omar and Abdu (2023), who focused on instructional supervision, found a weaker effect on 

learning outcomes, where supervision accounted for less variation in teaching quality than hybridised 

curriculum management did in goal attainment (F = 5.991, p = 0.017). This suggests that while quality 

instructional supervision is essential, hybridised curriculum management has a more robust impact on 

institutional goals. Admittedly, most empirical studies corroborate the positive impact of hybridised curriculum 

management on goal attainment, yet the degree of success seems to vary depending on the context and 

implementation. Studies like that of Smith et al. (2023) strongly support the view that hybrid models offer 

substantial benefits in enhancing both student learning and institutional outcomes. These findings align with the 

current study’s results, where hybridised curriculum management accounted for a large portion (48.7%) of goal 

attainment. 

 

Relationship Between Hybridized Classroom Teaching and Goal Attainment 

The study revealed a high and positive relationship (R = 0.672) between hybridized classroom teaching and 

goal attainment. This relationship is significant (p < 0.05), as hybridized classroom teaching practices 

accounted for 45.2% variation in universities’ goal attainment. This result implies that the incorporation of both 

online and face-to-face learning methods is a critical driver of success in educational institutions. This positive 

link suggests that hybrid teaching methods help to boost student engagement and learning, which in turn 

supports the university’s broader goals and objectives. This finding is consistent with McFarlin (2008), who 

found that students in hybrid learning environments demonstrated a 9.9% improvement in final grades 

compared to their peers in traditional classrooms. This increase was linked to the additional exposure to course 

content that hybrid formats allow. Similarly, Hermita et al. (2023) reported that hybrid learning was effective in 

remedying misconceptions in STEM subjects, with an impressive 90.32% success rate, outpacing both blended 

and face-to-face methods. These studies, alongside the current finding, suggest that hybridised teaching 

methods do more than supplement traditional practices; because they actually offer a measurable improvement 

in learning outcomes, goal attainment, and student satisfaction. 

The idea that hybridized teaching influences 45.2% of variation in goal attainment suggests that the mode of 

instruction plays a vital role in shaping how well universities achieve their objectives. Educational goals such as 

retention rates, academic performance, and skill acquisition are complex, but research supports the notion that 

hybrid instructional methods can provide students with the flexibility they need, and specifically, tailored to 

boost their learning experiences. For example, Ulla and Espique (2022) highlighted that hybrid teaching allows 

for the integration of synchronous online and on-site learning, which according to the scholars, increases 

educational accessibility without compromising the quality of education. This dual mode of learning may help 

universities to achieve their strategic goals, particularly in fostering inclusivity and enhancing learning 

experiences. 

Similarly, Hidayati et al. (2023) reported that blended learning significantly improved learning outcomes, 

especially in practical nursing courses, suggesting that hybridized instructional formats are suitable for various 

disciplines. This is in consonance with the current finding that hybridized teaching has a substantial impact on 

university goal attainment, thus making the model particularly relevant for institutions that want to balance 

theoretical and practical instruction. Although the relationship between hybrid teaching and goal attainment is 

promising, other studies have also explored alternative models. Kamran et al. (2023) examined interactive 

teaching methods at the university level and found that while these methods promote critical thinking, 

collaboration, and active engagement, they do not explicitly guarantee improved goal attainment to the same 

degree as hybrid models. Omar and Abdu (2023) reinforced the need for supervision, adding that such is crucial 

for attaining educational goals. Thus, while instructional quality and interactivity are important, they do not 

alone explain the significant variation in goal attainment seen in hybridized models (Ukaigwe & Igbozuruike, 

2020).  

Summary of Findings 

Based on the results, the following findings were made in the study. 
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1. The study showed a high and positive relationship (R = 0.698) between hybridized curriculum management 

and goal attainment. This relationship is significant (p < 0.05), and indicates that hybridized curriculum 

management practices play a crucial role in enhancing universities’ goal attainment. 

2. The study revealed a high and positive relationship (R = 0.672) between hybridized classroom teaching and 

goal attainment. This relationship is significant (p < 0.05), and indicates that hybridized classroom teaching 

practices play a key role in enhancing universities’ goal attainment. 

 

CONCLUSION 

It is apparent from the preceding that the goals of university education in a technologically fast-changing 

society will not be achieved without educational hybridization in the two core areas of educational 

management, namely, curriculum management and classroom teaching. Hybridization is the integration of 

traditional classroom instruction with online resources. Hybrid curriculum management and classroom teaching 

aid in creating an inclusive classroom setting by making curriculum and course materials available to students 

regardless of their location or ability to physically be within the school premises. Because of hybridization, 

educators may now connect with their students, provide them with tools to help them study, and even facilitate 

some of their learning experiences. On the other hand, instructors will be able to, at any time, have an updated 

curriculum in order to carry out timely and effective teaching. With hybridization, students are given the 

freedom to study at their own pace, decide for themselves when and where they learn, and even design their 

own learning strategies. Due to the fact that students and instructors are not in the same physical or temporal 

location, technology mediates the same regular functions that are performed in traditional classrooms in online 

classrooms, facilitating the attainment of set goals.  

 

 RECOMMENDATIONS 
i. Emphasis should be made on the strategic deployment of digital tools in the university system to enhance 

curriculum management and classroom teaching.   

ii. There should be an ongoing reorientation for both instructors and learners concerning the use of digital 

tools for greater efficiency and effectiveness.  

iii. Universities should design their curricula in a way that responds to the technological demands of today’s 

fast evolving educational landscape. 

iv. Educational managers should be intentional in managing hybridization and its related strategies in order 

to ensure continued relevance and functionality. 
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