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ABSTRACT

This is a descriptive study conducted to examine Teaching Methods Adopted during COVID-19
Pandemic lockdown for Business Education Programme Sustenance. In achieving the underlying purpose,
the population of the study consisted of forty-two (42) Business Education lecturers. Due to the
manageable size of the population, no sampling technique was employed. A 16- item instrument,
structured on a 4-point rating scale was validated by two Business Educators and one expert from
Measurement and Evaluation and the reliability coefficient was calculated using Pearson Product Moment
Correlation Coefficient to achieve 0.77 Mean and Standard Deviation were used to answer the research
guestions, while the hypothesis was tested using t-test statistic at 0.05 level of significance. The findings
of the study showed that to a high extent, Business Education lecturers adopted different teaching
methods like seminar method, lecture method, hybrid method, participative method, brainstorming
method, demonstration method, group project, problem-oriented learning, case studies in instructional
delivery during the COVID-19 pandemic lockdown. The study also found out that lecturers were faced
with challenges like access to internet facilities, power supply, and computers were not given to lecturers
for school purposes. The challenges were tackled through lecturers using their personal internet, laptop
and the issue of poor network was handled by switching to different network or changing position during
lectures. The study recommended that lecturers should adopt research project method,
discovery/brainstorming method, interactive/participative method, mastery learning and hybrid teaching
method, as these are the suitable teaching method among others that. It was also recommended that
institutions should make provision for sufficient learning facilities like internet and computers to enable
the lecturers organize their classes better and also administrators in different institutions should organize
workshops and seminars on suitable teaching methods according to the course content in Business
Education so as to sustain teaching that will aid student’s better performance in their institutions.
Teachers should be motivated by the providing of constant electricity, free internet services, computers
during classes hours.

Keywords: Teaching Methods, Covid-19 Pandemic Lockdown, Business Education Programme
Sustenance

INTRODUCTION

Education remains the bedrock for any nation to grow. Education involves teaching and learning and its
pattern are taking a new shape all over the world. These changes in the educational sector may be as a
result of environment, economy, and government policies on the educational sector and of course nothing
in life remains constant. How things change is not a problem to human existence but the ability to adapt
to the change is a major challenge to human beings. The changes has caused many institutions adopting
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different teaching methods just to make sure that there is continuity in the teaching and learning process.
The world has become automated and education as a service industry saddled with the responsibility of
impacting and acquiring knowledge cannot afford to be swept away with the tides rather must be in tune
with global technological changes and taste (Osarumwense & Egbri, 2021). Current trends suggest that
office activities have been automated all over the world including educational sector where graduates of
Business Education are expected to work assiduously to demonstrate the mastery of the competencies
they acquired in school. The technological advancement, globalization and internalization have
revolutionized knowledge-sharing and during the Covid-19 pandemic lecturers needed to adopt new
teaching and learning methods for program continuity (Osarumwense & Egbri, 2021). During the Covid-
19 pandemic, some of the technologies used to aid the teaching and learning are Facebook, YouTube, and
Zoom application, Google classroom, WhatsApp among others. Lecturers used computer, mobile phones,
multimedia to teach and digital learning through online. Teaching and learning took a new shape during
the covid-19 pandemic, opening the eyes of many that apart from the conventional traditional classroom
method of teaching and learning there are other methods. The E-learning process was embraced in course
of Covid -19 pandemic and some teachers that could not use the platforms were subjected to training
while those that did not embraced the E-learning had to shut down learning during the pandemic. Even if
the most common social media platform were adopted in line with social distancing guidelines, many
were faced with poor network during class, lack of constant power supply, fund to buy a good smart
phone or laptop, data to aid the learning process and the issue of getting a conducive environment for the
teaching and learning during the covid-19 pandemic (AbdulAzeez, 2020).

Teaching methods involves the different approaches used by a teacher in making sure that knowledge is
impacted to the learner using the right content. For Teaching and learning to take place efficiently and
effectively, the teacher must have been be well trained; having full knowledge and skills in the subject
area with the ability to use the most suitable teaching methods. The quality of graduates produced could
largely depend on the effectiveness of teacher to use the most suitable teaching methods (Oriazowanlan
and Uko-Aviomoh, 2018). Also, teaching is a process that involves using different teaching methods to
impact knowledge and it is necessary that different teaching methods are used because students learn
differently. There are students who are fast learners-who comprehend easily or almost immediately and
others who are the slow learners; they need some time including illustrations to comprehend subject
matter, so the teacher have to choose the most convenient method and be able to carry majority along
regardless of the teaching method that is been used (Amesi, Akpomi & Okwuanaso, 2014).

The global novel Corona Virus pandemic (COVID-19) resulted in compulsory closure of all schools and
learning centers globally for fear of widespread of the virus and as a measure to curtailed its spread. To
ensure sustainability and continuous teaching and learning process, the use of modern technology such as
on-line teaching/learning became sacrosanct to mitigate the challenges. The lecturers who are saddled
with the responsibility of service delivery need to master the knowledge and skills in the use of modern
technology to ensure effective teaching and learning process (Adnan & Anwar, 2020; Osarumwense &
Egbri, 2021). Some lecturers find it very hard to adopt the teaching methods that will best suit to make
learning effective. The activities of demonstration, lecture, hybrid or blended learning have suffered this
fate to an even greater degree in developing countries, with increased global competition in the
educational sector, falling completion rates, propriety learning systems (such as the Virtual Learning
Environment) dictating how we teach and the disruptive effect of new entrants and start-ups, fracturing
the educational offer (Bryant & White, 2016). Therefore, appropriate knowledge and skills of lecturers as
well as information and communications technology equipment’s must be ensured especially in countries
where online learning was not adopted before the COVID-19 pandemic. Owusu-Fordjour, Koomson &
Hanson (2020) said that students were asked about their attitudes to different online forms of teaching and
learning, their satisfaction with the organization including the support of their institutions after the
cancellation of onsite classes due to the physical closure of their higher education institution. On the
global level, 86.7% of students reported that the onsite classes had been cancelled due to the COVID-19
pandemic and several different forms of online lectures were established. The most dominant forms of
online lectures were real-time video conferences (59.4%), followed by asynchronous forms: sending
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presentations to students (15.2%), video recording (11.6%) and written communication using forums and
chats (9.1%). The rarest form was audio recording (4.7%), this maybe because lecturers prefer the video
conference systems more (e.g. Moodle, Zoom, MS Teams, Big BlueButton etc.) have been freely
available for quite some time and also they can see their students’ faces like onsite classes. On the global
level, the students were the most satisfied with real-time video conferences (3.30), followed by video
recording (3.26), sending presentations (3.10), written communication (3.14) and they were least satisfied
with audio recording (2.98). The greatest satisfaction with all of the presented forms was found in
Oceania, North America and Europe (e.g. Malta), followed by Asia and South America, while students
from Africa (e.g. Egypt, Nigeria and South Africa) appeared to be the least satisfied with the forms of
their online lectures (except written communication), this may be due to the unequally developed ICT
infrastructure across the continent. Many higher education institutions in Africa were unable to deliver
lectures online and many students had limited access to the Internet.

Teaching Methods Adopted by Business Education Lecturers

The teaching methods adopted by Business Educators is based on different factors like course to be taken,
content to be taught, objective to be achieved by the lecturer and the learner, availability of instructional
materials or resources and the lecturer’s ability to use as many teaching methods that will enable him or
her pass the message to the clearly, considering individual differences and within the allocated time. In
line with Adunola (2011), poor academic performance by majority students is fundamentally linked to
application of the teaching methods by teachers to impact knowledge to learners.

Hybrid/Blended Method: This is a teaching method in education that combines E-learning platforms
and materials with conventional face to face classroom settings to make sure that the leaner understands
the subject matter. Hybrid learning also referred to as blended learning, is an approach to education that
combines online educational materials with traditional in-person classroom methods (Niranjani, 2021).
It’s not fully virtual nor is it fully digital meaning it requires the physical presence of both teacher and
learner while providing the learner some control over time and pace.

Seminar Teaching Method: This is a teaching method in which students work in groups to discuss
assigned topic or subject areas and issues, trend surrounding for academic purpose. In the seminar
teaching method process, students take the initiative to preview the course content, find evidence and
answers to questions assigned before course, share knowledge points with peers during the course and
contribute to knowledge with the help of an assigned lecturer. Seminar teaching method is to enable
students to achieve the purpose of learning by discussing and even confronting practice questions from
lecturers and students through the supervision of a teacher (Dewsbury 2013).

Case Study Teaching Method: This is an instructional method that refers to assigned situation based on
students’ observation, analyzing, recording, implementing, concluding, summarizing and recommending
according to given topic. This teaching method enables a learner to reason critically about a situation and
propose strategies toward handling the given situation. This method is more of the students centered
because the supervisor only guild and watch the students do it. (Killen, 2009; Good & Brophy, 2008 in
Brown( 2011) Case study teaching method uncover values, perspectives and ideas of classmates resulting
in students examining their own understandings, leading to deeper analysis of concepts, ideas and
solutions.

Project-Based Teaching Method: This approach is a more of practical than theory, it is students centred,
it is collaborative rather than individual work, and multiple outcomes over one correct outcome. Barber
and King (2016) problem-based learning knowledge is structured for clinical contexts through the
development of clinical reasoning processes. Students gain self-directed learning skills while increasing
their motivation for learning.

Lecture Teaching Method is the most commonly used method in higher institutions. The method is used
to pass instruction to the learner on central information Adegoke in Ogide (2017) states that in our tertiary
institutions, lecturers use mainly the lecture method which is a lecturer - centered method. The
implication is that learners are passive and learning tends to be superficial.
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Discussion Teaching Method involves the contributions of the students and lecturer for a better
understanding of the topic. Generally speaking, ‘discussion’ could be considered an activity which
involves written or oral expression of different points of view of the teacher and the learner in a given
situation (Cashin, 2011) in line Anastas (2010). The lecturer as the discussion leader may try to strike a
balance between controlling the group and letting students air their views with no restrictions.
Participation in a class discussion can be voluntary to avoid embarrassment of shy or introvert
participants (Rotenberg, 2010).

Demonstration Teaching Method: This is a type of teaching method in which the lecturer uses a
practical or vocational course; giving room to the students to be directly involved by doing exactly what
the lecturer did. In this teaching method the teacher show example to learner. The lecturer as a principal
actor demonstrate what the learner is expected to know while the learners watch with the intention to act
later. Here the lecturer does whatever the learners are expected to do at the end of the lesson by showing
them how to do it and explaining the step-by-step process to them (Adekoya & Olatoye, 2011). In line
with Dorgu (2015), the role of the lecturer is to illustrate how to do something or illustrate a principle first
by explaining the nature of the act verbally, followed by demonstrating the act in a systematic manner and
later the students repeat the act.

Era of Covid-19 Pandemic Lockdown And The Teaching Process

COVID-19 also known as Severe Acute Respiratory Syndrome Coronavirus 2 or SARS-CoV-2 (formerly
called 2019-nCoV) is a new Coronavirus that have affected the entire world and claimed thousands of
lives in year 2020 hence; it was declared a COVID-19 pandemic. Corona virus disease 2019 (COVID-19)
is an illness caused by a novel coronavirus called severe acute respiratory syndrome corona virus 2
(SARS-CoV-2, which was first identified amid an outbreak of respiratory illness cases in Wuhan City,
Hubei Province, China, that is to say, the first outbreak was in Wuhan, a city in the Hubei province of
central China. The host vectors of COVID-19 are bats and pangolin and human got infected as result of
consumption of infected bats or pangolins (Brichacek and Bukrinsky, 2020). COVID-19 death is defined
for surveillance purposes as a death resulting from a clinically compatible illness in a probable or
confirmed COVID-19 case, unless there is a clear alternative cause of death that cannot be related to
COVID disease (e.g. trauma). It was initially reported to the WHO in December 31, 2019 and in January
30, 2020, the WHO declared the COVID-19 outbreak a global health emergency. In March 11, 2020, the
WHO declared COVID-19 a global pandemic, its first such designation since declaring H1N1 influenza
(Swine flu) a pandemic in 2009. (Adnan & Anwar, 2020). COVID-19 pandemic caused the closure of
higher education institutions however, academic activities continue where there are spirits committed to
science and training so e-learning was adopted. The University of Cambridge went on a shut down for the
second time in its history as there were temporary closures of higher education institutions due to the
COVID-19 pandemic. From UNESCO IESALC estimation the temporary closure affects approximately
23.4 million higher education students (ISCED 5, 6, 7 and 8), 1.4 million teachers in Latin America and
the Caribbean; this represents approximately more than 98% of the region's population of higher
education students and teachers. It seems clear that throughout the world the temporary cessation of the
face-to face activities also known as classroom learning of higher education institution have disrupted
educational functioning. (Luigi, Fulvio , Caterina , Venerando , Daniela , Raluca, Kelly & Emanuele,
2020).

Measures Taken In Educational Sector During Covid-19 Pandemic Lockdown

The measures include:

* Blocking all trip to and fro in areas where the cases of COVID-19 infection have already been
ascertained.

* Those who live, work or return from the ascertained areas of the Covid-19 infection were quarantine for
14 days home.

* Selective control and measurement of body temperature of all suppliers and external collaborators.

* Reduction of the number of operators within each confined environment.

* Prioritize where possible by working from home (smart working).
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» Creating, if possible, two or more closed and independent working groups, to be alternated every 14
days to work in the company or in smart working.

* Predisposition and maximum adherence to PPE dressing and undressing protocols (Luigi, Fulvio ,
Caterina , Venerando , Daniela , Raluca, Kelly & Emanuele, 2020).

Business Education Programme During Covid-19 Pandemic Lockdown Era
Business Education as a branch of vocational education, is charge with the responsibility to prepare
students with knowledge, right attitude and employable skills for them to contribute meaningfully to the
development of the society. The overwhelming response to the disruptions teaching and learning during
the Covid-19 was the rapid move to online learning for social distancing purposes in respect of public
health. The global expansion of the broadband made it feasible for many schools to move classes online
in 2020 although educational systems in low-resourced areas of the world tethered to near collapse (there
are indications that the pandemic caused major disruptions to educational systems worldwide (United
Nations, 2020; Pokhrel & Chhetri, 2021). The pandemic compelled the embracing of digital technology in
education, perhaps indicating a post pandemic trend of online learning as an integral part of higher
education (Rashid & Yadav, 2020; World Economic Forum, 2020). According to Akpomi & Bupo (2019)
online assessment can only be possible if the lecturers and the students have the right perception towards
the use of technology and its integration in the learning process. Business Education programme
sustainance in Rivers State universities embrace distance learning for continuity of education during
Covid-19 pandemic era. Platforms like whatsapp, facebook, zoom were used to make sure that the
programme was sustained but mainly at the post-graduate level.
Statement of the Problem
In order to succeed in changing the behavior of the learner positively, the lecturer’s ability to identify and
apply the right type of teaching methods at the right time is very important. Some students tend to learn
slowly in class and the ability of the learner to replicate what is learned especially in vocation related area
that has to do with practical knowledge. It is the responsibility of the Business Educator to choose the
most suitable teaching methods in order to develop students’ full potential and competencies in a subject
area. Failure of some teachers to use the right teaching methods has made some students to perform below
expectation. Mutebi and Matora (2017) emphasized the negative effect of using the wrong teaching
methods. According to them, we learn and remember 10% of what we hear, 40% of what we discuss with
others and as high as 80% of what we experience directly or practice when the right teaching methods is
applied. Lecturers may have the intentions to use the right teaching methods but there are challenges of
poor network, insufficient data, inability to afford enough data, over populated class, limited time for
interaction or questions, no constant or absence of power supply and inadequate instructional materials
greatly affects the teaching and learning methods adopted during the COVID-19 pandemic. The current
issue of COVID-19 is a global challenge that has hindered teaching and learning process and many
institutions try to use technology as a means of sustaining the teaching and learning process.
Purpose of the Study
The purpose of this study is to examine what teaching methods adopted during COVID-19 pandemic
lockdown for Business Education programme sustenance in Rivers State Universities. Specifically the
study sought to;
1. Find out the teaching methods adopted in teaching Business Education during the COVID-19
pandemic lockdown
2. Find out the challenges faced by lecturers during the COVID-19 pandemic lockdown
3. Find out how the challenges were tackled by lecturers during the COVID-19 pandemic lockdown
for Business Education programme sustenance in Rivers State Universities.
Research Questions
The following research questions are raised for the study:
1. What teaching methods were adopted in teaching during the COVID-19 pandemic lockdown for
Business Education programme sustenance in Rivers State Universities?
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2. What are the challenges faced by lecturers during the COVID-19 pandemic lockdown for
Business Education programme sustenance in Rivers State Universities?
3. How were the challenges tackled by lecturers during the Covid-19 pandemic lockdown for
Business Education programme sustenance in Rivers State Universities?
Hypothesis
The following hypothesis was formulated at 0.05 level of significance to guide the study:
There is no significant difference in the mean responses of RSU and IAUE Business Education lecturers
on the teaching methods adopted during the era of COVID-19 pandemic lockdown for Business
Education Programme Sustenance Rivers State Universities.

METHODOLOGY

The research design adopted for the study was a Descriptive Survey research design which established the
difference in the mean rating of between Rivers State University (RSU) and Ignatius Ajuru University of
Education (IAUE) on Teaching Methods adopted during COVID-19 Pandemic for Business Education
Programme Sustenance. The population of the study comprised of 42 Business Education lecturers from
River state Universities offering Business Education. No sampling techniques was used since the entire
population was used. The researchers developed 18 items structured questionnaires titled Teaching
Methods Adopted during COVID-19 Pandemic for Business Education programme (TMADCPBEP) to
collect data for the study. The study adopted a 4 point rating scale weighted 4,3,2,1. The spans options are
High Extent (4), Moderate Extent (3), Low Extent (2) and Very Low Extent (1). A reliability coefficient
of 0.77 was obtained, meaning that the instrument is reliable. The decision rule was that, the null
hypotheses was accepted when the critical t value is greater than the calculated t value and was accepted
when the calculated t value is less than the critical t value, while the decision rule for research questions
was that, any mean above 2.50 was accepted while any one below 2.50 was rejected. The data collected
were organized and analyzed around the research questions and the hypothesis formulated to guide the
study. The research questions were answered using the weighted mean and standard deviation while the
hypothesis was tested using the t-test statistical tool to determine the difference in the mean response of
the Rivers State University between Ignatius Ajuru University of Education on Teaching Methods
adopted during COVID-19 Pandemic for Business Education programme

RESULTS AND DISCUSSION OF FINDINGS

Research Question 1: What teaching methods were adopted in teaching during the COVID-19 Pandemic
Lockdown for Business Education Programme Sustenance in Rivers State Universities?

Table 1.1 Mean Response on the teaching methods were adopted in teaching during the COVID-19
Pandemic Lockdown for Business Education Programme Sustenance in Rivers State Universities

S/N RSU =19 IAUE=23

ITEMS X S.D Remark X S.D Remark
1. Research project 3.24 0.80 HE 3.32 0.88 HE
2. Lecture 3.51 1.02 HE 3.23 0.85 HE
3 Discovery/ Brainstorming ~ 3.21 0.85 HE 3.14 0.81 HE
4 Problem oriented learning  3.13 0.83 HE 3.19 0.83 HE
5 Interactive/participative 3.34 1.00 HE 3.24 0.85 HE
6 Group projects 3.18 0.92 HE 3.20 0.83 HE
7 Learner-centered 2.61 0.90 ME 3.12 0.81 HE
8 Mastery learning 3.32 081 HE 3.04 0.78 HE
9 Case studies 3.14 0.87 HE 3.13 0.81 HE
10 Hybrid learning 2.54 1.08 ME 3.15 0.82 HE

Grand mean & S.D 3.12 091 HE 3.18 0.83 HE

Source: Field Survey, 2022.
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Table 1.1 showed the mean responses of RSU and IAUE Business Education lecturers on teaching
methods used in teaching during the Covid-19 pandemic for Business Education Programme. The table
revealed that Research projects (3.24 & 3.32), Lectures (3.51 & 3.23), Discovery/ Brainstorming (3.21 &
3.14) Problem oriented learning (3.13 & 3.19), Interactive/participative (3.34 & 3.24 Group projects (3.18
& 3.20), Learner-centered (2.61 &3.12), Mastery learning (3.32 & 3.04), Case studies (3.14 & 3.13) and
Hybrid learning (2.54 & 3.15) are effective teaching methods used in teaching during the Covid-19
pandemic for Business Education programme.

Research Question 2: What are the challenges faced by lecturers during the COVID-19 Pandemic
Lockdown for Business Education Programme Sustenance in Rivers State Universities?

Table 1.2 Mean Response on the challenges faced by lecturers during the COVID-19 Pandemic
Lockdown for Business Education Programme Sustenance in Rivers State Universities

RSU =19 IAUE=23
SIN ITEMS x S.D Remark =x S.D Remark
1. Not  feeling  the  classroom 3.48 0.94 HE 329 086 HE
atmosphere
Lack of internet 2.70 0.72 HE 3.00 089 HE
Lack of computer 3.11 0.93 HE 3.19 083 HE
4 Connection problems to the live 232 0.74 HE 203 088 HE
lesson
5 Not getting feedback 251 0.79 HE 245 091 HE
6 The issue of Poor network was 3.52 0.96 HE 322 084 HE

handled by individuals to ensure that
lectures take place.
7 Lecturers that were not able to use 2.10 0.74 HE 221 087 HE
the E-learning facilities were trained
during the covid-19 era.

8 At times students and lecturers may 3.55 0.95 HE 328 086 HE
login on the online platform to learn
but may switch to another network
just to make sure that lectures hold.
Grand mean & S.D 291 0.84 HE 283 087 HE

Source: Field Survey, 2022.

Table 1.2 presents the mean and standard deviation computation of the respondents’ response on
challenges faced by lecturers during the Covid-19 pandemic for Business Education programme. The
analyzed data showed that some business educators used their own private internet facilities to help
facilitate learning (3.48 & 3.29), some business educators used their own private houses for virtual
learning (2.70 & 3.00), and some business educators used their own private Computer during the covid-
19 era. (3.11 & 3.19), constant electricity was provided for academic purpose (2.32 & 2.03) , Lecturers
were motivated to teach during the covid-19 era (2.51 & 2.45), The issue of Poor network was handled
by individuals to ensure that lectures take place (3.52 & 3.22), Lecturers that were not able to use the E-
learning facilities were trained during the covid-19 era (2.10 & 2.21) and at times students and lecturers
may login on the online platform to learn but may switch to another network just to make sure that
lectures hold (3.55 & 3.26)
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Research Question 3: How were the challenges tackled by lecturers during the Covid-19 pandemic
lockdown for Business Education Programme Sustenance in Rivers State Universities?

Table 1.3 Mean Response on the how challenges were tackled by lecturers during the Covid-19
Pandemic Lockdown for Business Education Programme Sustenance in Rivers State Universities

RSU =19 IAUE=23

S/IN ITEMS x S.D Remark =x S.D Remark

1. Some business educators used their 3.48 0.94 HE 3.29 0.86 HE
own private internet facilities to help
facilities learning

2. Some business educators used their 2.70 0.72 HE 3.00 0.89 HE
own private houses for virtual
learning

3 Some business educators used their 3.11  0.93 HE 3.19 0.83 HE
own private Computer during the
covid-19 era.

4 constant electricity was provided for 2.32 0.74 HE 203 088 HE
academic purpose

5 Lecturers were motivated to teach 2.51 0.79 HE 245 091 HE
during the covid-19 era

6 The issue of Poor network was 3.52 0.96 HE 3.22 084 HE

handled by individuals to ensure that
lectures take place.
7 Lecturers that were not able use the 2.10 0.74 HE 221 0.87 HE
E-learning facilities were trained
during the covid-19 era.

8 At times students and lecturers may 3.55 0.95 HE 328 086 HE
login on the online platform to learn
but may switch to another network
just to make sure that lectures hold.
Grand mean & S.D 291 0.84 HE 283 087 HE

Source: Field Survey, 2022.

Table 1.2 presents the mean and standard deviation computation of the respondents’ response on
challenges faced by lecturers during the Covid-19 pandemic for Business Education programme. The
analyzed data showed that some business educators used their own private internet facilities to help
facilities learning (3.48 & 3.29), some business educators used their own private houses for virtual
learning (2.70 & 3.00), some business educators used their own private Computer during the covid-19
era. (3.11 & 3.19), constant electricity was provided for academic purpose (2.32 & 2.03) , Lecturers were
motivated to teach during the covid-19 era (2.51 & 2.45), The issue of Poor network was handled by
individuals to ensure that lectures take place (3.52 & 3.22), Lecturers that were not to able use the E-
learning facilities were trained during the covid-19 era (2.10 & 2.21) and at times students and lecturers
may login on the online platform to learn but may switch to another network just to make sure that
lectures hold (3.55 & 3.26)

Hypothesis 1:

There is no significant difference in the mean responses of RSU and IAUE Business Education lecturers
on the teaching methods adopted during the Era of COVID-19 Pandemic Lockdown for Business
Education Programme sustenance Rivers State Universities.
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Table 1.4: t-test of Difference of RSU and IAUE Business Education lecturers on the teaching
methods adopted during the Era of COVID-19 pandemic lockdown for Business Education
Programme Sustenance in Rivers State Universities.

Respondents SD N Lev.of  t-cal t-crit Decision
sig.

RSU 3.12 0.91 19
0.05 0.16 1.684 Accepted
IAUE 3.18 0.83 23

Source: Field Survey, 2022.

Table 1.3 revealed that the calculated t-value of 0.16 is lesser than the t-critical 1.684. Therefore, the null
hypotheses which state that there is no significant difference in the mean responses of RSU and IAUE
Business Education lecturers on the teaching methods used in teaching during Covid-19 pandemic for
Business Education programme sustenance in Universities in Rivers State is accepted.

The analysis in table 1.4 showed that the calculated t value of 1.25 is lesser than the t-critical value of
1.684 at 0.05 percent level of significance. Therefore, the null hypotheses which states that there is no
significant difference in the mean responses of RSU and IAUE business education lecturers on the
challenges faced by lecturers during the Covid-19 pandemic for Business Education programme in
Universities in Rivers State is accepted, meaning that the two institutions tackled similar challenges.

DISCUSSION OF MAJOR FINDINGS

The findings from research question one shows that to a high extent Business Education lecturer use
different teaching methods in the instructional delivery during the Covid-19. Combination of various
teaching methods can vary based on the learning objectives or goals for example; if the learning goals are
to have someone with great decision making skills then demonstration teaching method should obviously
have more room in the learning process (Mehdi & Mahdi, 2018). Therefore, business education needs to
establish a kind of balance in using various kinds of teaching methods based on the learning outcomes
and objectives of the lesson. Saga (2015) also pointed using suitable teaching methods that will yield the
expected results is very important, since using methods that are appropriate, relevant and effective to the
subject helps the learner to learn and understand better. Also, Saribas (2009) said that when appropriate
learning methods are used, the learners develop proper attitudes and skills during the learning process.
While the hypothesis one shows that there is no significant difference in the teaching methods. The
findings from research question two shows that lecturers face challenges like poor network, not having
access to free internet facilities. The findings are in line with Ganyaupfu (2013), who found out that some
higher institutions do not motivate their lecturers by proving constant electricity to keep up to academic
work, and do not provide the lecturers and students free internet facilities for them to have access to the
internet. While question two also shows that challenges are tackled by institutions and lecturers during the
Covid-19 pandemic for Business Education Programme.

CONCLUSION

Teaching is a noble profession and it is more exciting when the right teaching methods is applied for a
better understanding. For teaching to be effective, the teaching methods need to be more flexible to
encourage learners to learn better. Application of ineffective teaching methods by teachers will impact
badly on the knowledge to learners. Effectiveness in teaching can be ascertained when the objectives of
lesson is met. Methods indicate that the quality of teaching is often reflected by the achievements of
learners. Good application of teaching methods is capable of improving learning through the teacher
ability to use the available instructional material to pass the message clearly and on time. Establishing
more effective teaching methods in the teaching could possibly offer a solution to poor performance of
Business Education Students and will enable the lecturer to meet up with the learning objectives.
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RECOMMENDATIONS
Based on the findings, the following recommendations are made:

1. Lecturers should adopt research project method, discovery/brainstorming method,
interactive/participative method, mastery learning and hybrids teaching methods for a better class
participation.

2. Institutions should make provision for sufficient learning facilities like constant electricity, free
internet services and computers during classes’ hours for a better teaching/learning performance.

3. Provision should be made to tackle the challenges of internet facilities, power supply and
computers for lecturers using their personal internet, laptop and the issue of poor network can be
handled by switching to different network or changing position during lectures.
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