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ABSTRACT

This study examined classroom management, instructional relevance and emotional support as
determinants of academic confidence among secondary schools’ students in Ibadan, Nigeria. A
descriptive research design of correlational type was adopted. The sample consisted of 300 secondary
schools’ students selected through simple random sampling technique from six different schools in
Ibadan. A well- structured questionnaire was used as the instrument for data collection. The instrument
trial tested and found to be valid and reliable with reliability coefficient of 0.74. The study sought to
determine the relationship, composite and relative contribution of classroom management, instructional
relevance and emotional support as determinants of academic confidence among secondary schools’
students in Ibadan, The data were analyzed using correlation and multiple regression analysis. The results
indicated that classroom management, instructional relevance and emotional support did not significantly
correlated with academic confidence. Also, classroom management, instructional relevance and emotional
support were not significantly predicted academic confidence among the students used for the study. The
study concluded that classroom management, instructional relevance and emotional support are not
determinants of academic confidence among secondary schools’ students in Ibadan, Nigeria. It
recommended that school administrations and policymakers should actually look for factors that can
enhance academic confidence among secondary school students in Ibadan.

Keywords: Classroom management, Instructional relevance, Emotional support, Academic confidence
Secondary schools’ students in Ibadan

INTRODUCTION

Academic confidence of students especially at the secondary school level is not only a pointer to the
effectiveness or otherwise of schools but a major determinant of the future of youths in particular and the
nation in general. Academic confidence is something that can rapidly decrease with a single bad grade,
negative feedback, or the influence of competitive friends or colleagues. If you are lacking in academic
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confidence, it’s likely hindering your overall scholarly performance. By taking active steps to build your
academic confidence, you can counteract bad experiences and begin to move past them It has become an
established fact that students’ academic confidence has been a topical issue among stakeholders in the
education sector for several decades. This is not only because of the pivotal role education plays in the
overall functioning of the total individual, but also the investments made by concerned key players in the
education industry which is expected to yield viable fruits. While education in the real sense, is supposed
to be a means to an end, academic confidence is the deciding factor indicating whether students will
actually move higher in their educational pursuits. This is perhaps the reason the discourse on academic
confidence is still relevant even in the 21 century.

The Academic confidence is evaluated based on examinations given and attainments of students in such
examinations. Examinations have been accepted by educationists and other stakeholders as an important
aspect of any education system (Mbatia, 2004). The importance placed on examination has seen
stakeholders come up with strategies aimed at improving students’ performance in examinations (Juma,
2011). Examinations have been accepted as an important aspect of the educational system, Examinations
have always been used as the main basis for judging a student’s ability and also as a means of selection
for educational advancement and employment. The persistent poor academic confidence of secondary
school students in public examinations such as the Senior School Certificate Examinations (SSCE) in
Oyo State, Nigeria in the recent times has made the development of secondary education in the State a
difficult task (Ademola, 2021). Parents, guardians and other stakeholders in education industry have
variously commented on the performances of secondary school students particularly in English Language
and Mathematics (Adepoju, 2022). Poor academic confidence according to Aremu (2003) is a
performance that is adjudged by the examined/testee and some other significant individuals as falling
below an expected standard. Aremu (2000) stresses that academic failure is not only frustrating to the
pupils and the parents, its effects are equally grave on the society in terms of dearth of manpower in all
spheres of the economy and politics.

There is no gain saying that academic confidence of most students in the public schools has been
consistently poor, and this is a resultant effect of many factors. These causative factors have been grouped
by Aremu (2000) as factors resident in: the students; the family; the school; the society and the
government. According to Ndirangu (2007), many factors such as lack of facilities in school, lack of
teachers, indiscipline unfavourable home environment, low intelligence, anxiety and students’ need to
achieve have been found as being the causes of students’ poor academic confidence. Researchers and
stakeholders in education industry have in the recent past identified several factors as the causes of poor
academic confidence of students in public examinations. Among such factors identified are poor location
of the school, incessant changes in government policies, closure of schools, which is contingent upon
teachers’ strike action, home-school distance, high student teacher ratio, lack of supervision, monitoring
and evaluation machinery, lack of good textbooks, poor content and context of instruction, poor and non-
conductive environment among others (Adepoju, 2022).

Morakinyo (2013) believe that the falling level of Academic confidence is attributable to teacher’s non-
use of verbal reinforcement strategy. Others found out that the attitude of some teachers to their job is
reflected in their poor attendance to lessons, lateness to school, unsavory comments about student’s
performance that could damage their ego, poor method of teaching and the likes affect pupils’ academic
confidence. Education at secondary school level is supposed to be the bedrock and the foundation towards
higher knowledge in tertiary institutions. It is an investment as well as an instrument that can be used to
achieve a more rapid economic, social, political, technological, scientific and cultural development in the
country.

The National Policy on Education (2004) stipulated that secondary education is an instrument for national
development that fosters the worth and development of the individual for further education and
development, general development of the society and equality of educational opportunities to all Nigerian
children, irrespective of any real or marginal disabilities. The role of secondary education is to lay the
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foundation for further education and if a good foundation is laid at this level, there are likely to be no
problem at subsequent levels. However, different people at different times have passed the blame of poor
academic confidence among secondary school students on their low retention, parental factors,
association with wrong peers, low achievement, low retention, low achievement motivation and the likes
(Aremu & Sokan, 2003; Aremu & Oluwole 2001; Aremu, 2000). Among several factors that could
influence academic confidence of students in public schools are Classroom management, instructional
relevance and emotional support parental involvement, peer influence and social network use.

High level of illiteracy, poverty and low socio-economic status coupled with high rate of paternal and
maternal deprivation of student academic needs, which was necessitated by poor socio-economic situation
of the country has thrown many parents into untold financial problems such as poverty, lack of money to
purchase necessary textbooks and working materials for their kids. These ugly situations have made
young school students to drop out of school to engage in street hawking and become housemaids or
engage in other menial jobs to support their academic pursuit. Hence, many students have since taken
schooling as a secondary assignment and school attendance on rotational basis. Academic confidence is
undoubtedly a research after the heart of educational psychologists. In their attempt to investigate what
determines academic confidence of learners, researchers have come with more questions than answers. In
recent time, literature has shown that learning outcomes, academic confidence and academic performane
could be determined by such variables as: family, school, society, and motivation (Ozcinar, 2016). Much
of the previous studies have focused on the impact of demographic and socio-psychological variables on
academic confidence. More recently, another emerging dimension to the determinant of academic
confidence is government factor (Ayeni, 2018).

Understanding the role that academic confidence plays in academic success is important because
individuals form their academic confidence beliefs through mastery experience, vicarious experience,
social persuasions, and physiological reactions (Clercq, Galand, Dupont, & Frenay, 2013). Perceived
academic confidence refers to ‘beliefs in one’s capabilities to organize and executive the course of action
required to produce given attainments. Students form their academic confidence by interpreting
information from four sources: mastery experience, vicarious experience, verbal messages received from
others and their own physiological states. A mixed results or findings have come into existence on the
relationship between students' academic confidence and self-efficacy beliefs and revealed that students
having low academic confidence are unlikely to perform well academically because fear of failure makes
it difficult for them to uphold an impression of competence. Academic confidence behavior is a complex
phenomenon that depends on students’ perceptions and beliefs, social norms, goal structure of a
classroom, and teacher’s instructional approaches, openness, and flexibility. Therefore, the study
investigates Classroom management, instructional relevance and emotional support as determinants of
academic confident among Secondary schools students in Ibadan, Nigeria.

In Nigerian Secondary Schools (especially public), the most common problems as reported by teachers
are those that relate with behaviour management in the classroom (Asikhia, 2010). Sometimes in an
attempt to maintain order in the classroom, teachers can make the problem worse and this could be
disadvantageous to learners in that it could make them lose interest in the subject thereby affecting the
learning achievement of such students in the particular subject. This implies that teachers should have a
good knowledge of classroom management skills and should be able to apply such skills appropriately.
Classroom management is the term educators use to describe methods of preventing misbehaviour and
dealing with it if it arises. In other words, it is the approach adopted by teachers to establish and maintain
order in the classroom. Of course, order in the classroom does not mean passivity, absolute silence or
rigid conformity to rules. Classroom management is one of the most fearful parts of teaching for teachers.
For the students, lack of classroom management can mean that learning is reduced in the classroom. For
the teachers, it can cause unhappiness and stress and eventually lead to individuals leaving the teaching
profession (Doyle, 2011).
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Classroom management is a process that allows teachers to control the learning and direction of the
classroom. Teachers use classroom management to keep students focused on learning while preventing
disruption from slowing the learning process (Jones and Jones, 2012). Emmer and Stough (2001) viewed
classroom management as all actions taken by the teachers to establish order, engage students or elicit
students’ cooperation. Classroom management involves many aspects which include management of
space, time, activities, materials, social relation, and behaviour of students. Therefore, this concept is
associated with a wide range of activities undertaken by the teacher in the classroom such as arranging the
physical space, defining and practicing classroom procedures, dealing with undisciplined behaviour,
encouraging students’ responsibilities for learning, teaching lessons in such a way that encourages
students’ task orientation (Watkins and Wagner, 2015).

Classroom management is an essential ingredient that promotes and enhances good teaching-learning
environment which eventually leads to improved students’ learning achievement. The teachers and other
members of staff must co-operate to manage the classroom, students, non-human resources and the
environment. Classroom management revolves around the teachers’ attitudes, skills, desires, setting of
expectations and positive actions (Duke, 2001). To improve classroom behaviour and student social
skills, teachers must conceptualize the process of teaching and understand classroom management
principles for making professional decision on class management. A well-managed classroom should
strike a balance between consistent discipline and praise (Venkat, 2010).

It can be rightly argued that the teacher is a major influence on how well students behave in a classroom.
This means that it is not the quality of the students, the involvement of the parents or the administration
that make the most impact, but the teacher’s attitude. It must be appreciated that classroom management
is probably the most difficult aspect of a teacher’s duty and role. It is opined by Verstrate (2011) that
classroom management is not simply to teach curriculum content but it is to also guide, direct and
empower students to govern their own behaviour so that their life within a social setting can be an
enjoyable and productive one. The overall value of classroom management and its positive effect in
guaranteeing the achievement of outstanding educational outcomes is well captured by Emmer and
Stough in Omomia (2014). They argued that the ability of teachers to organize classrooms and manage
the behaviour of their students is critical to achieving positive educational outcomes.

Instructional relevance greatly determines the quality of teaching, subsequent learning and academic
confidence among students. The teacher with good knowledge of the subject matter is able to plan and
teach the lesson by way of highlighting the main points of the lesson to the learner while clarifying the
knowledge misconceptions. This is believed to influence learning and contributes to the quality of
teaching and learning. The teacher is required to arrange and manipulate the learning environment which
requires a number of tactics intended for learning to take place. This calls for instructional relevance in
subject content mastery and content delivery goes a long way in improving academic confidence of
students.

The influence of instructional materials in promoting students’ academic confidence and learning in
educational development is indisputable. Instructional materials serve as a channel between the teacher
and the students in delivering instructions. They may also serve as the motivation on the teaching-learning
process. It is use to get the attention of the students and eliminate boredom. Instructional materials are
highly important for teaching; especially for inexperienced teachers (Ugwuja2010). Teachers rely on
instructional materials in every aspect of teaching. They need material for background information on the
subject they are teaching. Young teachers usually have not built upon their expertise whenever they enter
into the field. Teachers often use instructional materials for lesson planning. These materials are also
needed by the teachers to assess the knowledge of their students. Teachers often assess students by
assigning tasks, creating projects, and administering exams. Instructional materials are essential for all of
these activities. (NTI, 2007).

Therefore, the teaching methods and the content are important for the teacher. Training helps the teacher
to comprehend a number of activities, knowledge and skills which they can use
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professionally to develop their teaching techniques. Hammond (2006) postulates that among other things,
teacher’s knowledge of teaching and of subject matter and qualifications attained in teacher training
largely determine the effectiveness of a teacher. On a similar note, Peter (1977)and Ball (1991), argue that
training teachers on what to teach enables them to prepare for teaching since subject matter is more than
just the delivery of facts and information, and the teachers general aim of teaching is assist students to
develop knowledge, skills, attitudes and values. It is through the teachers’ mastery of subject matter that
they are able to help their learners to learn and understand the same subject matter. Teachers’ conception
of narrow knowledge and possession of inaccurate information on the subject matter may result in passing
wrong ideas to the learner or may fail to guide the learners in the right direction. Mastery of subject
matter enables the teacher to teach and explain the subject matter content well and make their learners
conceive clearly.

The role of emotional support to the students at any given point in time in a child’s life cannot be over
highlighted. The family provides emotional support which is relevant and very significant to the well
being of a child as well as his/her later development in life. Family is the first unit in the social order
where the child’s upbringings began after birth, still in cradle. According to Adewumi (2012) childhood
could be liken to a letters impressed in the shout of a young tree, which grow, and later enlarge into an
integral part of the whole. Sequel to the above, rightful beginning makes the most essential part of every
child’s upbringing/education. The contribution of the parent to the training of the pupil determines how
far he/she will go in life. Education in higher socioeconomic families is typically stressed as much more
important, both within the household as well as the local community. In poorer areas, where food, shelter
and safety are priority, education can take a backseat.

It is well noted that when the school work together with the family through emotional support system,
pupils tends to succeed better not just in schools but in life. The family is an institution as well as an agent
of socialization saddle with the responsibility of determining the pupil’s attitude towards intellectual,
religious, character and moral upbringing. According to Aliyu (2016) the family lays the fundamentals of
moral and religious upbringing of the child, and in a way dictate how he/she relate with others regarding
the idea of right and wrong , good and bad. The family unit plays the role of helping the pupils in
determining his/her future career pursuit through socializing them into their choice of vocation or a trade
for self-reliance, by exposing the child to either pursue the career of the family or any favorable skill
before the child grow to become an adult (Jekayinka and Oke,2003).

The family here includes everything that surrounds within the family itself and includes the family
background, their socio-economic status, broken home etc. According to Mpiluka (2014), Family
backgrounds have been of immense significant in determining the academic performance of a child in
schools all over the world. Specifically because academic performance often time are motivated by the
type of people the child interacts with in their early stages in life from their homes. Muola (2010)
observed that family background could be likening to all the conditions and circumstances within the
family which influences the child physically, intellectually and emotionally as he/she grow up. The child
that grew up from different family backgrounds are affected differently by such family condition, which
are the reasons behind why some children have good family background while others have a very poor
background. The differences in our family background are some of the consequences in the variation in
pupil’s academic achievement in school.

Statement of the problem

The high rate of failure in our secondary schools is alarming. Most students in our secondary schools are
performing below expectation in their academic. As noted by some researchers, academic confidence
difficulties of students have been a recurring concern for secondary school education worldwide for
various reasons, including the assumption that an improvement in achievement implies a higher
graduation rate and the financial implications of students’ academic achievement, that is, the academic
dismissal of students due to poor academic confidence can have negative effect on the budget of
education. Available statistics shows that performance in public examination in Nigeria has over the years
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being a source of worry not only to Nigerian government but to other stakeholders in the system as the
result has assumed a geometrical rate of depression. It has been reported that majority of the candidate
scores are less than five credit passes at a seat. The effects of these low scores therefore accounted for the
reason why majority of secondary school leavers are unable to secure admission into the tertiary
institutions without adopting injudicious means.

In most external examinations in Nigeria today, the results are very poor indeed. Information emerging
from some examination bodies e.g. WAEC indicates that at every level of public examination, the large
proportion of candidates who take part in such examination, the large proportion of candidates who take
part in such examination do not only fail but also perform woefully. This implication of this trend is that,
for a long period now, there has been an unabated wastage at various levels of our educational system
which are primarily the net effect of the recorded poor academic performance of students. Excellent
academic confidence of students is often the expectation of parents. Unfortunately, such parental
expectation is hardly matched with routine checks on their wards to ascertain the school progress in terms
of the benefits the student is making in school instruction.

Also, poor academic confidence can influence the reputation of a school because academic success is
associated with the quality of the school. The alarming rate of failure in our secondary schools is highly
embarrassing. Therefore, it is unequivocally apparent that the problem of poor academic confidence is, as
it were, a reality in the Nigerian educational system. When a problem refuses to end, the solution cannot
be exhausted. In view of the points above, the study focuses on classroom management, instructional
relevance and emotional support as determinants of academic confident among Secondary school’s
students in Ibadan, Nigeria.

Purpose of the study

The general purpose of this study is to investigate classroom management, instructional relevance and
emotional support as determinants of academic confidence among Secondary schools students in Ibadan,
Nigeria.

Specifically, the study soughtl:

1. Examine the relationship that exists among the independent variables (classroom management,
instructional relevance and emotional support) and the dependent variable (academic confidence)
among senior secondary students in Ibadan.

2. Determine the joint contribution of the independent variables (classroom management,
instructional relevance and emotional support) to the dependent variable (academic confidence)
among senior secondary students in Ibadan.

3. Ascertain the relative contribution of each of independent variables variables (classroom
management, instructional relevance and emotional support) to the dependent variable (academic
confidence) among senior secondary students in Ibadan.

Research Questions
Three research questions were asked and answered at 0.05 level of significance

1. Is there any significant relationship among independent variables (classroom management,
instructional relevance and emotional support) and the dependent variable (academic confidence)
among senior secondary students in Ibadan?

2. What is the joint contribution of independent variables (classroom management, instructional
relevance and emotional support) to the dependent variable (academic confidence) among senior
secondary students in Ibadan?

3. What is the relative contribution of each of independent variables (classroom management,
instructional relevance and emotional support) to the dependent variable (academic confidence)
among senior secondary students in Ibadan?
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METHODOLOGY

Research Design

The study will adopt the descriptive research design of correlation type. The variables of the study are
existing variables that do not require manipulation by the researcher. The variables will be observed as
have been treated in their natural occurrence. The design will be considered because the researcher will
not manipulate any variables of interest that occurred prior to the beginning of the study. The design will
enable the researcher to measure relationship among the variables.

Population

The population for this study comprises of all senior secondary school students in Ibadan, Oyo state. The
purpose of selecting this population is to study elements of people with common characteristics.

Sample and Sampling Techniques

The sample of this study consist of 300 senior secondary school students in Ibadan, Oyo state. The study
adopted the simple random sampling procedure. This technique involved selection of the participants at
the selected secondary school in Ibadan, Oyo State. In all, six secondary schools were selected randomly
in which (50) senior secondary school students were selected from each selected secondary school. It is
assumed that the selected samples have common characteristics or elements of the population of the
study.

Instrumentation

Questionnaire was used for data collection because of the high literacy level of the respondents. The
questionnaires were divided into five sections which are; A, B, C, D, and E. section ‘A’ taps information
on the socio-demographic characteristics of the participants like gender, age, religion and so on. Section
‘B’ taps information on academic confidence, section ‘C’ elicits information on classroom management,
section ‘D’ elicits information on instructional relevance, and section ‘E’ elicits information on emotional
support. The instruments used are:

Academic Achievement Test (AAT)

The academic performance of students was measured through the administration of an achievement test in
the core subjects which are English Language and Mathematics. Moreover, the academic achievement
test was made up of twenty five (25) multiple choice items with four options A to D. All the questions are
to be answered by the correspondents within an hour. Students are to pick the correct answer out of the
alternatives. This instrument was constructed based on the contents of their syllabus. The reliability
coefficient of the instrument was determined using Kuder — Richardson formula 20 (KR20). Kuder —
Richardson formula 20 (KR20) was used to determine the internal consistency and overall
coefficient of the instrument. Item analysis was also used to carry out the difficulty index and
discriminatory index of the test. This was done between the higher achievers and lower achievers in
Mathematics and English Language test scores. The difficulty and discriminating indices of each of the
test items was computed for further validation of the instrument. The difficulty index of .71 and the
discrimination index of .53 were obtained. Kuder-Richardson formula (KR20) was applied to the scores in
order to measure the internal consistency result of 0.77 was obtained. The scores of the sampled students
in these two subjects were added up divided by two to obtain the average value scores for each student as
a parameter for the academic performance of the students in the school.

Classroom Management Practices Questionnaire (CMPQ)

This is designed for teachers to know the type of classroom management practices being used in their
various schools. Section A of the questionnaire will focus on the demographic information of the
respondents, section B will focus on teachers’ classroom management practices, section C will look into
the challenges facing classroom management while section D will focus on strategies to overcome
classroom management problems. Modified Likert Four-point scale of Always (A), Sometimes (S),
Rarely (R), Never (N), Strongly Agree (SA), Agree (A), Disagree (D), Strongly Disagree (SD), Very
Large Extent (VLE), Large Extent (LE), Some Extent (SE) and Never (N) will be applied in the
instrument.
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Teaching Aids Scale

The teaching aids scale was developed by R.C. Pianta 1999 to measure the instructional relevance and
how it helps students in their academic confidence. It consist of 10 items and each item was rated using 5
point Likert scoring scale which include; Strongly Agree, Agree, Undecided, Disagreed, Strongly
Disagree. Two sample items are: 1).“ I have an accurate understanding of the material I wish to remember
.7 and 2). I practice the materials | am learning by reciting out loud. The developers reported reliability of
0.92.

Emotional Support Scale

The Study habit scale was developed by F. P. Robinson 1961 to measure the study habits of students. It
consist of 10 items and each item was rated using 5 point Likert scoring scale which include; Strongly
Agree, Agree, Undecided, Disagreed, Strongly Disagree. Two sample items are: 1).“ I reward myself
after a good study session.” and 2). I have difficulty in concentrating on material I am studying. The
developers reported reliability of 0.96. The emotional support sale was taken out of social support scale
was developed by Duran, Turner, and Laud (1989). The scale will be adapted to measure the emotional
support received from the respondents’ significant others. It’s a 17-item questionnaire that measures
social support received by the respondent. Respondent rated the extent to which they receive support from
significant orders on 5-point likert scale with 1- indicating “never receive support and 5 indicating
“always receive support”. Examples of items include passing through the physiological and emotional
challenges, please rate how much supports you have received from; “your parents” “your friends” and
“from the people around you”. the scale has the reliability coefficient of 0.90 (Mojoyin, 2010).
Procedure of Data Administration

The researcher obtained an introduction letter from the head department of Counseling and
Developmental studies, University of Ibadan. The instruments were administered to the respondents in
their respective schools. The students were adequately briefed on the need to cooperate with the
researcher. They were made to understand that the study was basically for research purpose, the result of
which can go a long way in enhancing their academic confidence. Respondents were assured of
confidentiality of their responses. The data collection process was spread over a period of two weeks,
during which about 300 questionnaires were administered. The researcher was assisted by the teacher in
the administration of the questionnaire.

Method of data analysis

The data collected was analyzed with the use of descriptive statistics of frequency counts and percentages
to show the demographic characteristics of the respondents. The research questions were also answered
using descriptive statistics of simple percentages, mean and standard deviation while Multiple Regression
Statistical Analysis was used to analyse the joint contribution and the relative effect of the independent
variables on the dependent variable while Pearson product moment correlation statistics was used to test
the relationship among the independent variables and the dependent variable.

RESULTS

Research Questions

Research Question One: What is the relationship that exists among the independent variables
(classroom management, instructional relevance, and emotional support) to the dependent variable
(academic confidence) among Secondary students in Ibadan?

Table 1: Summary of correlation matrix showing the relationship between the study variables

Variables Mean SD 1 2 3 4
Academic Confidence 10.4682 | 4.23173 1.000

Classroom Management 21.8000 | 8.75608 -.044 1.000

Instructional Relevance 20.4033 | 7.53635 -.040 505" 1.000

Emotional Support 56.7867 | 12.85296 .059 -186™ | -.220™ 1.000
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The table 1 above reveals the correlation matrix on relationship that exits among the independent
variables (classroom management, instructional relevance, and emotional support) to the dependent
variable (academic confidence) among Secondary students in Ibadan; classroom management (r =-.044,
p>0.05), instructional relevance (r = -.040, p>0.05), and emotional support (r =.059, p>0.05) had no
significant relationship to academic confidence among Secondary students in Ibadan. This implies that
classroom management, instructional relevance, and emotional support play no significant role on
academic confidence among Secondary students in Ibadan.

Research Question Two: What is the joint contribution of the independent variables (classroom
management, instructional relevance, and emotional support) to the dependent variable (academic
confidence) among Secondary students in Ibadan?

Table 2: Multiple Regression Analysis on academic confidence

R R Square Adjusted R Square Std. Error of the
Estimate

.069° .005 -.005 4.24308

Summary Regression Anova

Sum of

Model Squares Df Mean Square F Sig.

Regression 25.351 3 8.450 469 .704

Residual 5311.098 295 18.004

Total 5336.448 298

Table 2 shows that there was no joint contribution of the independent variables (classroom
management, instructional relevance, and emotional support) to the dependent variable (academic
confidence) among Secondary students in Ibadan. The table show coefficient of multiple correlations
(R) of .069% multiple R square of .005. This means that -0.5% (Adj. R?=-.005) of the variance in the
academic confidence of Secondary students in Ibadan is accounted for by the independent variables,
when taken together. The table also showed that the analysis of variance for the regression
yielded of F (.469, p>0.05). The above is not significant at 0.05 level. It implies that there is no joint
contribution of the independent variables (classroom management, instructional relevance, and
emotional support) to the dependent variable (academic confidence) among Secondary students in
Ibadan.

Research Question Three: What is the relative contribution of the independent variables (classroom
management, instructional relevance, and emotional support) on the dependent variable (academic
confidence) among Secondary students in Ibadan?

Table 3: Relative contribution of each of the independent factors to the prediction of academic
confidence

Coefficients?
Standardized
Unstandardized Coefficients Coefficients

Model B Std. Error Beta t Sig.
(Constant) 9.986 1.510 6.615 .000
Classroom Management  -.013 .033 -.027 -.393 .695
Instructional Relevance  -.009 .038 -.016 -.233 .816
'Emotional Support .017 .020 .050 .845 .399

The table 3 reveals the relative contribution of each of the independent variables (classroom
management, instructional relevance, and emotional support) on the dependent variable (academic
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confidence) among Secondary students in Ibadan; classroom management (B = -.027, t= -.393, p>0.05),
instructional relevance (B = -.016, t= -.233, p>0.05) and emotional support (f = .050, t= .845, p>0.05)
had no significant relative contribution to academic confidence among Secondary students in Ibadan.
That is, factors such as classroom management, instructional relevance, and emotional support do not
predict and determine academic confidence among Secondary students in Ibadan.

DISCUSSION OF FINDINGS

Findings from research question one shows no relationship among classroom management, instructional
relevance, emotional support, and academic confidence among Secondary students in Ibadan.
Specifically, the correlation matrix revealed that classroom management, instructional relevance, and
emotional support had no significant correlations with academic confidence. This implies that, in this
context, these school-related variables are not directly associated with how confident students feel about
their academic abilities.

This result diverges from earlier research such as Barrett and Zhang (2013) and Fernandes, Huang, and
Rinaldo (2011), who found that well-managed classrooms enhance students' learning experience and
confidence. However, it aligns with the findings of Bennett and Blundell (1983) and Woodson (2013),
who reported that classroom seating or physical arrangements do not necessarily predict academic
performance, suggesting that students may adapt and perform regardless of classroom conditions.
Similarly, the lack of significant relationship between instructional relevance and academic confidence
contradicts studies like Adeogun (2001) and Abdu-Raheem (2016), which emphasized the importance of
instructional materials and content relevance in boosting students’ academic performance and self-
perception. One possible explanation is that in the present study, students might be relying more on
personal motivation, peer dynamics, or extracurricular factors rather than classroom content to develop
their confidence.

Emotional support also failed to show a significant relationship with academic confidence, despite
previous studies (e.g., Black & Wiliam, 1998; Gersten et al., 2005) highlighting the importance of
emotional support in enhancing learning outcomes. This may reflect a contextual difference; perhaps
emotional support in the school environment is not perceived by students as impactful enough to affect
their academic confidence. It is also possible that emotional support outside school (from parents, peers,
or community members) plays a more significant role in this population.

Findings from research question two show no joint contribution of classroom management, instructional
relevance, and emotional support to academic confidence among secondary school students in Ibadan.
The regression analysis revealed that classroom management, instructional relevance, and emotional
support did not significantly contribute to academic confidence. This suggests that, collectively, these
school-based factors are not sufficient to explain variations in academic confidence among students in
the study area.

This outcome is unexpected given the theoretical foundation that classroom environment and teacher-
student relationships can serve as significant antecedents to students’ academic engagement and
confidence (Bandura, 1997). However, the current result supports the view that academic confidence is
influenced more strongly by internal psychological resources and non-school-related contextual factors.
As McCoach (2002) argued, intrinsic factors such as academic self-efficacy, self-perception of ability,
and goal orientation are more predictive of confidence than external school factors.

Moreover, previous studies (e.g., Adeogun, 2001; Abdu-Raheem, 2016) emphasized the role of
instructional quality and emotional support in student academic outcomes, but the non-significant joint
contribution found in this study suggests that these influences may not directly translate into students'
self-confidence regarding academics. One plausible explanation is that students in this sample may have
normalized their school environments to the extent that these factors no longer actively shape their self-
perceptions. Alternatively, as Black and Wiliam (1998) noted, emotional and instructional support may
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be effective only when perceived as meaningful or individualized, something that may not be
consistently present in overcrowded or under-resourced public schools in Nigeria.

In line with this, the limited predictive power of classroom management also resonates with the findings
of Woodson (2013) and Bennett and Blundell (1983), who posited that classroom structural
arrangements and discipline may be less influential on actual learning outcomes and student confidence,
especially when the broader school culture does not actively promote student agency or voice.
Additionally, this result may signal the growing influence of external variables such as parental
involvement, peer influence, and socio-economic factors, which have been documented in studies like
Fan and Chen (2001) and Steinberg et al. (1992) to significantly shape students' academic outlook and
self-belief. For instance, a supportive home environment or motivational peer group may compensate for
inadequacies in the school setting.

Findings from research question three show no relative contribution of each of classroom management,
instructional relevance, and emotional support to academic confidence among secondary school students
in Ibadan. The regression coefficients showed that none of the independent variables (classroom
management, instructional relevance, and emotional support) made significant individual contributions
to academic confidence. This suggests that, individually, these classroom and teacher-related factors are
not strong predictors of academic confidence in this context. While prior studies (e.g., Bigras et al.,
2019; Perry et al., 2017) highlight the potential impact of environmental and emotional factors on
academic outcomes, the current findings imply that secondary school students in Ibadan may develop
academic confidence through other channels—paossibly through personal experiences, peer relationships,
or socio-cultural influences.

The lack of predictive power in emotional support is particularly noteworthy. Although previous
literature (e.g., Mikulincer & Shaver, 2019) indicates that emotional nurturing contributes to academic
adjustment, it appears that the kind or quality of emotional support students receive in school settings
may not meet the level necessary to influence academic confidence significantly in this sample.

In essence, the results from all three research questions indicate that while classroom management,
instructional relevance, and emotional support are important educational factors, they do not
significantly shape students' academic confidence in the studied population. Future research may need to
include broader psychological, familial, or socio-economic factors to gain a fuller understanding of what
drives academic confidence among Nigerian secondary school students.

CONCLUSION

Classroom management, instructional relevance, and emotional support are not determinants of academic
confidence among secondary school students in Ibadan. Contrary to expectations and some previous
findings, the results revealed no significant correlation nor predictive contribution of classroom
management, instructional relevance, and emotional support to academic confidence.

RECOMMENDATIONS
Based on the findings of this study the following recommendations are made:

1. Focus on Intrinsic Factors: Schools should consider integrating interventions that target
students' intrinsic motivation, self-efficacy, and academic self-concept, as these may have
stronger effects on academic confidence.

2. Holistic Student Support: Emotional and psychological counseling services should be
strengthened in schools to address deeper personal and social issues that may affect students’
academic confidence.

3. Parental and Peer Involvement: Educational stakeholders should promote active parental
involvement and positive peer influence, as these external factors may be more impactful on
students’ belief in their academic abilities.
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4. Teacher Training: Teachers should receive continuous professional development on how to
support students beyond classroom management, focusing on fostering self-belief and resilience
in learners.

5. Further Evaluation of School Environment: School administrators should evaluate broader
school climate indicators, such as teacher-student relationships, recognition systems, and student
voice, to enhance student engagement and confidence.
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