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ABSTRACT 
The study examined effect of innovative education on students‟ career choice in senior secondary 
schools in Rivers State.  To achieve the purpose of the study, the researcher formulated three (3) 
objectives of the study, thee (3) research questions and three hypotheses that guided the study.  The 
study made use of descriptive survey design for the research design.  The population of the study 
consists of four thousand teachers and SS II students in Obio/Akpor Local Government Area of 
Rivers State.  The sampling technique used for the study is stratified   sampling technique with a 
sample size of 400 teachers and students.  The instrument used for the study is a self-structured 
questionnaire that was patterned towards 4 – point rating scale.  The data gathered were analyzed 
using frequency table simple percentage for the  research questions while the null hypothesis were 
tested using z-test statistical tool at 0.05 level of significant.  Based on the data analysis, the findings 
of the study revealed that innovative education has influence on the students‟ choice of career, 
innovative education help students to acquire skills and be creative and that innovative education help 
students to overcome problem of poverty.  Therefore, the researcher recommends that: Government 
through the school management should ensure that students acquire at least on skill before leaving 
secondary school.  This implies that entrepreneurship centre should be open in the secondary schools 
to enable the students acquire skills before leaving school to be independent after their secondary 
education. All the entrepreneurship and skill acquisition centres in the state should be affiliated to 
secondary schools to enable the students have access to them.  Hence it will minimize cost on the 
students to acquire skills while they are still in secondary school. To reduce the high rate of poverty 
and illiteracy in the state, government should make innovative education (Entrepreneurship and skill 
acquisition) compulsory in public secondary schools in Rivers State. 
Keywords: Leadership, Innovative Education, Students, Career Choice, Senior Secondary Schools 
 

INTRODUCTION  
Many schools and people mistakenly believed that innovative education has to do with the use of 
technology on new inventions. Polachek (2017), observed that there are four dimensions of innovative 
in education.  He describes innovation in education as doing things in a new way.  In this case, to do 
something differently requires coming up with an approach, process, product or strategy.  This implies 
that outdated thinking of how to design a school or make career choice leads to subpar performance in 
public education or secondary schools.  However, learning experiences could be redesigned to be far 
more relevant to students‟ interests and career paths, personalized to their culture and identities 
(Polacheck, 2012).  
Innovative in education encourages teachers and students to explore research and use all the tools to 
uncover something new.  It involves a different way of looking at career choice problems and solving 
them.  The thinking process that goes into it will help students develop their creativity, right career 
choice and their problem solving skills.  School management or leaders want to avoid mandating 
innovation, policy makers should create opportunities and incentives for folks to design different and 
better learning experiences, but not require it (Lochner, 2010).  McArthur (2013), reviewed how 
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school management, stakeholders or leaders learn how to incorporate innovation and technology 
without mandating it.  He noted that some universities offer courses on innovation in their online 
Ms.Ed. in Educational Leadership Programmes as part of the core curriculum.  Just as project-based 
learning disciplines, “Innovative School Leadership” teaches students how to make career choice and 
implement systems that lead to innovation.  
The selection of a career is one of the many important choices students make in determining future 
plans.  The decision to take on the type of career they choose today will impact on the students either 
positively or negatively throughout their lives (Ushurhe, 2015).  When we talk about career choice 
several things come to mind – job description, training and education required, career outlook and 
employment opportunities but there are a number of salient factors that may influence your decisions.  
One of such factors is innovative education.  Education is recognized as the answer to our social 
economic problems.  Nations of the world and individuals look up to innovative education to provide 
cure for poverty, ignorance, drought, excessive rainfall, mental deficiency, joblessness, bad 
government, poor communication system, hunger and inadequate shelter (Olamide & Olawaiye,  
2013). 
Every individual and nations aspire towards quality of life and social status in the society.  Career 
choice is one of such important decisions students make in determining future plans.  The decisions 
will affect them throughout their lives.  The choice of career has been a serious problem among 
secondary school students over the world and Nigeria in particular.  The choice of career irrespective 
of our age is an important question for everyone to answer.  Many students believe that they are 
bound to succeed in future.  They equally believe that as soon as they finish secondary school 
education, they abolishment.  This can only be achievable through innovative education.  Others have 
planned to become engineers, doctors, lawyers, accountant, businessmen, pilots, among other 
professions.  The thought of what the student wants to become has always been a problem, especially 
what they will do with their lives.  The success of what they make of tomorrow depends on the choice 
career and planning they make today.  Planning for tomorrow today, is primarily the responsibilities 
of many persons - Parents, teachers, school counselors, organizations and foundations, general 
orientation and the school curriculum.  The choice of career that the student goes into at the end of the 
day is a delicate issue that requires caution and serious consideration.  
Statement of the Problem  
Nigeria like most developing nations of the world is faced with multitude of problems which include 
lack of innovative and quality education, poverty, unemployment, ethnic conflicts, insecurity, and 
diseases among others.  These situations pose great challenges to the existence of individuals.  All 
these could be traced back to the innovative and quality of functional education acquired by the 
students.  Education system now seems to have failed to equip the recipients with adequate skills and 
adding something new (innovative education) thus making them be over dependent on non-existing 
white collar jobs.  A solution to this ugly situation is the introduction of innovative education.  The 
essence of innovative education is to see how learning experiences (educational system) cold be 
redesigned to be far more relevant to student‟s interest.   
Making career choice is undoubtedly the most critical stage in an individual‟s life.  This is because 
making a wrong career choice can destroy one‟s happiness in life spell doom not only to the 
individual but to the entire community.  It is on this basis that the study seeks to examine effect of 
innovative education on students‟ career choice in senior secondary schools in Rivers State.  

Purpose of the Study  
The main purpose of the study is to examine effect of innovative education on students‟ career choice 
in senior secondary schools in Rivers State.  Specifically, the objectives of the study are to:  

1. Find out the extent innovative education help students to overcome problem of white collar 
job in Rivers State.  

2. Examine the extent innovative education help students to acquire skills and be creative in 
Rivers State.  

3. Find out the extent innovative education help students to overcome problem of poverty in 
Rivers State.  
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Research Questions  
The researcher formulated the following research questions that guided the study:   

1. To what extent does innovative education help students to overcome problem of white collar 
job in Rivers State?  

2. To what extent does innovative education help students to acquire skills and be creative in 
Rivers State? 

3. To what extent does innovative education help students to overcome problem of poverty in 
Rivers State.  

Hypotheses  
The researcher developed the following null hypotheses that guided the conduct of the study. 
1. There is no significant difference in the mean rating of the respondents between innovative 

education and students overcoming the problem of white collar job in Rivers State.  
2. There is no significant difference in the mean rating of the respondents between innovative 

education students acquiring skills and be creative in Rivers State. 
3. There is no significant difference in the mean rating of the respondents between innovative 

education and students overcoming the problem of poverty in Rivers State. 

 

REVIEW OF RELATED LITERATURE  

Conceptual Review 
Concept of Career Choice  
A career can be defined as a pattern of work experiences comprising the entire life span of an 
individual, which is generally seen with regard to number of stages reflecting the transition from one 
stage of life to the next (Weinert, 2001). Similarly, Collin (1998) explains that the term career arises 
from the interaction of individuals with organisation and society. This interaction involves a sequence 
of activities from learning to counselling and eventually building a career. However, Bojuwoye & 
Mbanjiva (2006) postulate that the career of the 21st century will be driven by the individual. This 
implies that the individual has the sole right to choose a career for himself or herself. Clarke (2009) 
explains that ideally, to succeed in choosing a career, individuals will either possess a proactive 
personality or be able to adopt proactive behaviours to sustain their choice. While pressures from 
influential sources beckon, Collin (1998) warns that individuals sometimes do not embrace this high 
pressure impact.  
The term career can therefore be defined as the sequence of interaction of individual with society 
throughout their lifespan. It is necessary however, to emphasise that the majority of the responsibility 
now rests on the students for their own career choice. It should be noted that careers are built through 
brick by brick throughout life through series of choices about learning and work (Ezeani, 2013). 
The type of career you go into tomorrow determines where the individual lives, how much education 
one has, amount of money one earns, standard of living, and the type of friends one keeps. Every 
student carries the unique history of their past in what they become tomorrow. The past may either be 
hereditary, environmental, personality or opportunity or a combination of two or more of the above 
factors. The influence of these factors will determine the career choice students make. Students need 
to be knowledgeable about the path they will be taking to help them prepare for their future career. 
However, career choice has become a complex issue with the advent of information technology, 
industrialisation and job competition. It was a common practice in those olden days to find feudalism 
converting careers into family affairs, where a feudal was born a leader and the son of a blacksmith 
was destined to become a blacksmith (Korir 2012). Industrialisation and post industrialisation has 
made it possible for a common person to be rich as long as they have due skills and knowledge 
(Wattles, 2009). Today one needs not only to make due career planning but also exhaustive career 
research before making a career choice so as to adjust with the evolving social-economic conditions 
of the day (Wattles, 2009; Ushurhe, 2015).  
Value of Innovative Education in Achieving Human Development  
Education was enshrined as a basic right for all in the Universal Declaration of Human Rights (1948) 
and its central position in recent development frameworks indicates widespread recognition of its role 
as a catalyst for achieving all development goals. Although the general value of education in 
achieving human development is well accepted, this does not protect education from being one of the 
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first sectors that faces funding cuts when countries experience budget constraints. This practice seems 
to lay in direct contrast to many statistics that demonstrate the significance of education in 
accelerating both individual and social development. 
The linkages between education and both poverty reduction and economic growth are well 
established. Mincer‟s Earning Function equation has been used to demonstrate in over a 100 countries 
that each additional year of schooling increases an individuals‟ earning potential by 5 to 15% 
(Polachek, 2007). A positive correlation between school attainment and national GDP per capita that 
links each additional year of schooling to a 0.58% increase in long-run growth rates is confirmed by 
Hanushel and Woessmann (2008) across fifty countries. This study also investigates the quality of 
education by utilizing international student achievement tests, and finds that an increase in average 
test scores by one standard deviation is associated with a 2% higher GDP per capita growth rate. As 
qualitative improvements to education often require lower resource costs than quantitative 
improvements to achieve the notable increase in resulting benefits provides a higher return on initial 
investment and proves more cost effective. 
Education is also noted for contributing to improvements in health, disease prevention, and 
equity/equality issues. Recent studies find education has a more positive influence on health than do 
either income or employment (Lochner, 2010). For example, multiple studies have shown that 
attainment of primary education supports a 50% reduction in child mortality rates and that educated 
mothers are generally more responsive to children‟s health needs (Mattos et al., 2012). Furthermore, 
education is seen as improving civic participation, engagement in decision-making processes, and 
political stability (GCE, 2013). Based on the links between education and several socio-economic 
benefits, education should be a priority for investment in human development. 

 

Achievement of Innovative Education in the Context of the Management Development Goals  
Considerable success has been achieved in efforts to meet MDG 2 and the EFA goals. Significant 
increases in enrolment and completion of primary education have occurred. Enrolment in primary 
education in developing countries rose from 82% in 1999 to 90% in 2010, indicating the highest 
number of children ever attending school. Regionally, sub-Saharan Africa experienced the highest 
increase in net enrolment rates from 58% to 76%, or 43 million additional students enrolled. This was 
followed by South Asia which increased from 77% to 93% (UN, 2012). The global primary 
completion rate increased from 81% to 90% between 1999 and 2010. More girls are also attending 
school, and gender parity has almost been achieved with the ratio between the enrolment of girls and 
boys rising from 91 in 1999 to 97 in 2010 in developing countries (UN, 2012). 
The MDGs have spurred considerable efforts to improve education around the globe. With the 
provision of debt relief and funding initiatives linked to the MDGs, many developing countries have 
achieved free primary school education for the first time. Development aid has significantly supported 
infrastructure and capacity development for education, particularly for building schools and training 
teachers (McArthur, 2013; CIDA, 2013). However, many challenges remain. Progress in enrolment 
has slowed in recent years, primarily because it is difficult to encourage children from the most 
disadvantaged backgrounds to attend school. In fact, 24% of children of primary school age in sub-
Saharan Africa and 7% in Southern Asia were not in school as of 2010 (UN, 2012). The focus on 
access to education also overlooks the content of learning, teacher competency, and the fact that a 
large number of enrolled students still lack basic competency in numeracy and literacy (UN, 2013: 
McArthur, 2013; UNESCO-UNICEF, 2013). Gender disparities continue to exist in some regions. In 
Western Asia and Northern Africa, the total share of girls among out-of-school children is 65% and 
79%, respectively (UN, 2012). While rapid population growth in some regions overstretches limited 
resources, a worrisome decline in aid for education development has appeared in recent years (UIS, 
2013). 
 
Improving Innovative Education in the Context of Sustainable Development  
In the context of international development, progress made in education development remains 
extremely important and must continue beyond 2015. However, globally emerging challenges relating 
to environmental sustainability and financial stability require a closer look at the roles education can 
play in addressing crosscutting environmental and development challenges in the post-2015 
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development agenda. To manage these challenges, education needs to be framed around a 
development philosophy that recognizes constraints imposed by planetary boundaries and 
differentiates between quality of life and standard of living (Costanza et al., 2013). Improvements in 
education hence need to help learners adapt to these changing realities, emerging challenges, and to 
better match learned skills with society‟s changing needs. 
Education for Sustainable Development (ESD) is an important social process to engender a culture 
respectful to the principles of sustainable development. ESD includes a large number of concepts, 
theories, policy prescripts and practical methods/tools aimed at reshaping education systems to 
address the socio-economic and ecological dimensions of sustainable development (Lenglet et al., 
2010). It should support educational improvements in life-long learning, students‟ critical reflexivity, 
cooperative learning relationships, and holistic interpretations of knowledge. By promoting 
integrated/whole systems perspectives, ESD confronts both the limits of disciplinary thinking and 
treatment of sustainable development as three distinct (albeit overlapping) dimensions. There is strong 
recognition that ESD includes a series of important thematic topics (i.e. climate change, sustainable 
consumption and production, eco-literacy and environmental science, disaster risk reduction, 
indigenous knowledge, etc.). Beyond providing knowledge transfer on sustainable development 
topics, ESD should also promote educational reform to strengthen value and skill-based learning. 
Furthermore, ESD can support critical examination of worldviews to enable learners to better achieve 
sustainable living through practical daily actions. This type of action-oriented, problem-based earning 
aims to develop the capacity of learners‟ to become effective agents of social change. 
Thus, it is argued that the foundation of ESD is not what we learn but rather how we learn, and 
especially how we continue life-long learning in a dynamic and rapidly changing reality. In order to 
frame this new educational paradigm in practical terms, it is necessary to discuss educational 
pedagogies and methodologies as the foundation of a progressive vision of ESD. Educational 
approaches based on cooperation and generating shared understandings are essential for discussions 
aimed at reframing the ideologies that bind current development perspectives. With its ultimate goal 
being societies competent in the principles of sustainability and striving to live within the carrying 
capacity of the planet, implementation of ESD should be culturally-relevant and locally appropriate 
and occur at all levels. Substantial progress has been achieved under the framework of DESD; with 
many countries implementing ESD related policies and measures. However, the reformative aspects 
of ESD related to qualitative improvements for education systems remain [east addressed in practice 
and deserve attention in the post-2015 development agenda. In considering how education can 
strengthen society‟s ability to transition towards sustainable development, ESD provides a model for 
reconceptualising education to move beyond traditional knowledge transfer and rote learning to a 
system that actively engages learners in a process of social learning and reflective action for 
transformative change. 

 

Problems or Barriers to Innovative Education  
Busy Parents: Busy parents - an unfortunate reality in homes from single-parent to dual-income and 
everything in between rarely can begin to have enough time to support the innovative learning that 
does manage to occur. Most parents are accustomed to one way of being educated - the way things 
were when they were in school. New learning forms confuses busy parents, making it difficult for 
them to support it, and worse, a harder sell with “fringe” students for whom current formal learning 
models barely work to begin with. If mom and dad don‟t buy in, the children might refuse to as well. 
This can be corrected a variety of ways, but if the parents and teachers are too busy to consistently 
talk, it‟s difficult for such a correction to take place. 
SBDMs: The site-based decision making councils that mange most schools have their heart in the 
right place, as do local school councils. They are made up of teacher and parent reps who vote on 
school “policies,” curriculum adoption, hiring of new teachers, and so on. But the meetings can be 
poorly attended. There is (necessarily) limited representation of all stakeholders, and due to the time 
and energy necessary to serve, the most innovative educators are too busy innovating to serve on such 
councils. Or think they are anyway. The point is simple - if parts of the school or district are pulling 
one way, and other parts pulling another, innovation can be slow or non-existent. Small meetings in 
the evenings of a handful of tangent “players” in a school is not an ideal circumstance for innovation. 
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Teacher Turnover: This one‟s simple. Few things hurt learning/learning management more than 
teacher turnover. While replacing teachers that aren‟t likely to innovate with those that are sounds 
good in theory, innovation isn‟t the only thing. Innovation itself requires conditions to get off the 
ground-clout, trust, organization, communication, and so on. Constantly replacing teachers is a recipe 
for not only wasted resources, but stagnant thinking conditioned by systems, tradition, policies, and 
protocol. 
Drive-by Professional Development: Experts in education are a boon to innovation. Thought 
leadership, expertise in niche areas, and general rallying of the troops through conferences, social 
media, and blogging is great. When one of these experts/thinkers/doers gets an administrators ear, 
their ideas are usually “brought in” somehow -books, programs, DVDs, etc. In fact, they may even be 
invited to share their thinking with staff in person by sitting in on PLCs, addressing staff meetings, 
and observing classrooms. They may even come in several times throughout the year and hades has 
no panic like the day before said expert returns to the school and staff are expected to bring back 
“artifacts” from implementing said great idea in the classroom. The issue here is that innovation is 
usually not their gift to staff, but rather tips and strategies. The best of these tips and strategies are 
undoubtedly helpful and necessary, and offer opportunities for the kind of incremental improvement 
that shows up on test scores and Annual Yearly Progress. But this top-down “improvement” doesn‟t 
create the conditions necessary for bottom-up innovation. If that expert was to instead use a kind of 
cognitive apprenticeship or coaching model to help guide educators through a thinking process that 
yielded the innovations that have made them successful, we‟d have both innovation and, more 
critically, improved teacher capacity. 
School and Community Climate: Many K-12 schools give lip-service to the concept of innovation 
in mission statements, on websites, in PDs, and during committee, council, and board meetings, but 
lose their nerve when it‟s time to make it happen. Supporting something seen as secondary 
(innovation) in the face of pressure, far-reaching programs, external standards ranging from Common 
Core to Literacy, Technology, and Career Readiness becomes a matter of priority and job security. 
While education begs for innovation, arguments against it often turn to tempting, straw man attacks. 
The Tempting Position: In the company of innovation, how can we be sure standards are being taught 
and children are learning? Different forms of learning require unique data and monitoring 
infrastructure that could be missing. The Tempting Position: How can we be sure what’s happening in 
each school and classroom? Homogenizing instruction across classrooms, schools, districts and now 
even states offers up a uniform look provides an illusory comfort. And dampens innovation 
everywhere it seeks to spring up. The Tempting Position: How can we encourage teachers to share, 
collaborate, and work together if “everyone’s off doing their own thing”? This is the ultimate straw 
man, comparing innovation to a kind of chaos that gives policymakers ulcers. 
Policies: Policy is a natural consequence of attempting to manage something unmanageable. The stuff 
of governments, large businesses, and organizations that can‟t personalize decision-making with the 
attention that it deserves - the careful thinking needed to solve important problems. So policies are 
adopted to police departments, curriculum, conferences, professional development, etc. all to help 
ensure that “everyone is on the same page.” The immediate reaction might be, “Yeah, „carefully 
thinking‟ about 800 pre-adolescents a day is impossible” to which a rational person might respond, 
“Exactly the point.” Policies - at least how they are used today–are necessary only as a result of a 
system that‟s either too large or too industrialized for the personalization that it would ideally benefit 
from. This might be fine levying taxes, manufacturing cars, or enforcing laws, but when nurturing the 
minds of children and the adults charged with their “intellectual care” it fails miserably. And worse, 
we tend to react by “improving the policy” or creating new ones instead of re-considering limits, 
scale, and even notions of collaboration. We form policies to police the policies and innovation? 
Policies hate innovation, because they‟re not built for that kind of fast-moving thinking, and put 
teachers at odds with other educators and personnel who dutifully follow said policies, making these 
kinds of educators seem like “non-team players.” 
Meetings: Meetings are undoubtedly necessary on some level, but with so many digital tools and 
social media platforms available, a huge percentage of the information exchanged at meetings could 
be distributed elsewhere and in ways that could be curated for broader sharing, input, and reference 
later as well. The problem is that meetings are often required at a district level - so many hours per 
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week or school year, the pleasing image of collaborative teachers sitting together in libraries or 
conference rooms making education better one meeting at a time. The reality is that teachers 
collaborate, seek need-to-know information, and “get on the same page” in lieu of these meetings, not 
because of them. Innovation does not happen in the minds of passive teachers discussing the logistics 
of bus duty or computer lab access during testing. If digital and social media platforms could be used 
to reduce their duration and frequency, educators could have more time to relax their minds, read 
about education leisurely, and as a consequence, innovate. 
Overly-Rigid Professional Learning Communities (PLCs): Though not a staple of universities, in 
the modern K-12 public school in the United States, PLCs are a trending instrument of school 
improvement. In concept, a PLC is an embarrassingly obvious response to the workload of planning 
and differentiating high-level learning for so many unique minds. It simply asks teachers to agree on 
standards, share instructional strategies, and gather again to disaggregate the data. This kind of 
professional collaboration is par for the course across industries, and makes sense for education as 
well. The problem is that many PLCs unwittingly meld together teaching and instructional design 
styles across classrooms and teachers until they‟re indistinguishable. Teaching is an incredibly 
personal act - creating a climate where learning happens doesn‟t come as the magic result of an 
industrialized formula, but the carefully planned interaction between teacher, learner, and content. In 
many schools and districts, this is what PLCs help realize. But in many others, where educators are 
uncertain of shifting roles, bring massively different technology or planning forms to the table, and 
may struggle to internalize the process that may include up 10-15 steps across several weeks, and you 
have a formula that, at best, may be failing to foster innovation. 
District Programs: District programs make sense on a district level. If you‟re in charge of a system 
of schools, and you discover a program or platform that you believe would support learners and 
teacher in those schools, as a leader of that district, you have to make that happen. The challenge 
comes in application. These programs are necessarily comprehensive (or they‟re not really programs). 
Whether they are for reading, testing, career readiness, or some other likely noble initiative, they 
can be far reaching in their integration. Learner rosters, teacher schedules, access to school resources, 
professional development required, “district expectations,” hardware and software technology, 
curriculum mapping and instructional sequencing, and other areas can all be impacted by well-
intended programs. At the district level it might be easy to say “Good! If everything‟s impacted, that 
means it‟s working”. Trouble is, there‟s already more to do as an educator than there is time for. What 
makes a great teacher can often be not what they “put in,” but what they leave out - and how to hide 
that from those “holding them accountable.” Adding more programs that are tangled with everything 
else a teacher touches only guarantees that other things are going to fall by the wayside, including 
many of the same kinds of (often expensive) programs from the year before. And worse, by their very 
nature these kinds of programs rarely support innovation at the classroom level. 
Traditional Report Cards: Blaming report cards for a lack of innovation may like a bit much, but 
the traditional report card as we come to know it reduces the complex and messy process of learning 
and learning mastery. Which is not as good a deal as it sounds, as they result in misleading letter 
grades that don‟t give parents nearly enough information for them to begin to help, leading to 
questions such as “What‟s going on in math?” rather than “Where exactly in graphing coordinate 
planes are you getting stuck?” Standards-based reporting would be a step in the right direction. 
Learning that is community-based, where families are embedded from the beginning, and 
accountability is shared across stakeholders far beyond the walls of a school, where a piece of paper 
every 9 weeks wouldn‟t be required to communicate learning progress. 
Scripted Curricula: In the face of mounting pressure and countless initiatives that at times seems to 
pull teachers in different directions, some districts respond the best way they know how: buying a 
curriculum that‟s scripted. This provides the pleasing image of all educators on the “same page,” and 
would seem to make tracking learning results simpler across classes. Unfortunately it doesn‟t work 
that way and worse, it stifles innovation and ultimately reduces teacher capacity. Curriculum has to be 
responsive and flexible. Curriculum maps that aren‟t living, breathing documents can confound 
efforts to align learning experiences. Scripted curricula, such as Spring Board by SAT‟s College 
Board, are a placebo for schools and districts wishing to consistently offer high-level, progressive, and 
personalized learning experiences that result from well thought-out innovation. 
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Overworked Teachers: While an occupied mind signals engagement, one bursting at the seams with 
learning targets, meetings, fluency probes, IEPs, ECE, ESL, ELL, 504s, G/T, PDPs, RTI, ORQs, 
MAP, ACT, Explore, Common Core, scripted curricula, Stiggins/Wiggins/DuFour/ Marzano, AYP, 
pre-assessment, differentiation based on assessment results, summative assessment, authenticity, PBL, 
CBL, and PBE does not. And this is not simply a matter of shorter days, fewer students, or longer 
summers, but rather a schedule and climate within formal learning environments like schools that 
support educators in developing truly lasting innovations where the rubber meets the road - the 
classroom. Top-down change–programs from the district and state level, for example–can certainly 
support educators, but lasting innovation and change must come from a collaboration between 
learners, educators, and communities. In an era of “accountability,” teachers are tasked with 
“proving” everything. Nothing is trusted, and on the surface this makes sense: all professions have 
accountability standards to one degree or another. But the sheer quantity of “accountability tasks” 
your average K-12 teacher has to perform at best doesn‟t guarantee the learning success they are 
intended to, and at worst, smother any opportunity for innovation at the classroom level. No matter 
the school climate, PLC/Data Team format, or elements of instructional design, if the teacher is 
drowning in paperwork, meetings, and accountability tasks, true innovation–and subsequent 
consistent performance will always be a challenge. 

 

METHODOLOGY  
Research Design: In carrying out this research, the researcher employed descriptive survey design. 
Descriptive research gives a clear picture of a situation and it serves as a basis for most researchers in 
assessing the situation as a prerequisite for drawing conclusion. It attempts to describe or document 
current conditions or attitudes, that is, to explain what exists at the moment (Wimmer & Dominick, 
2011). According to Ezinwa and Okoye (2015), descriptive survey is a research method which 
focuses on a representative sample derived from the entire population. This design was adopted 
because of its ability to ensure a representative outlook and provide a sample approach to the study of 
opinion, attitudes and values of individuals. 
Population of the Study: According to Wimmer and Dominick (2011), population is a group or class 
of subjects, variables, concepts, or phenomena within the area or scope of research or study. The 
population of the study consists of all the teachers and SS II students in all the senior secondary 
schools in Obio/Akpor Local Government Area of Rivers State with a total population size of 4,000 
teachers and SS II students.  We have 3,600 SS II students and 400 teachers, numbering 4,000. 
Sample and Sampling Techniques: It is not possible to study the entire population because of time 
and resource constraints. The researcher therefore, used stratified sampling technique. However, the 
sample size of the study is 400 teachers and SS II students which is 10% of the total population size.   
We have 40 teachers and 360 SS II students.   
Research Instrument: The instrument that was used for data collection in the study was a structured 
questionnaire.  This questionnaire was sub-divided into two parts.  The first part was the demographic 
information about the respondents while the second part will consist of respondents ideas on the 
subject matter titled:  Innovative Education on Students Career Choice Questionnaire (IESCCQ). It is 
patterned in a 4 – point rating scale of Very High Extent (VHE) – 4 points, High Extent (HE) – 3 
points, Low Extent (LE) – 2 points, and Very Low Extent (VLE) – 1 point.  
Data Analysis Technique: The data collected were analyzed using frequency table and simple 
percentage to answer the research questions. The criterion decision rule is that any mean score that 
was from 2.50 and above was accepted while the mean score that was less than 2.50 was rejected. The 
null hypotheses were tested using z-test statistical tool at 0.05 level of significance.  
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RESULTS 

Presentation of Research Questions  
In an attempt to satisfy the objectives of the study which were stated in chapter one, the 
researcher now proceed to present and analyze the relevant information collected through the 
questionnaire that were distributed.  
Research Question 1:  To what extent does innovative education help students to overcome problem 
of white collar job in Rivers State?  

 

Table 1: Simple percentage analysis on the extent innovative education help 

students to overcome problem of white collar job. 

S/No Options Responses Response  (Percentage %) 

A Very High Extent  220 551 
B High Extent  160 40 

C Low extent  12 3 
D Very Low Extent  08 2 

Total 400 100% 

Source:  Survey Data 2020 
 
The data presented in table 1 above reveals that 220 responses which is (55%) of the total respondents 
are of Very High Extent, while  160 of the responses which is (40%) of the total respondents are of 
High Extent meaning that innovative education has influence on students‟ choice of career in senior 
secondary schools.  In the other way round, 12 responses which is (3%) of the total respondents are of 
Low Extent and 8 responses which is (2% ) of the total respondents are of Very Low  Extent.    
Using a Four-Point rating scale converted to simple percentage analysis, the overall percentage of the 
responses was 220 (55%) which indicated that majority of the respondents agreed to the statement of 
the  questionnaire or research question 1.  

 
Research Question 2:  To what extent does innovative education help students to acquire skills and 
be creative in Rivers State? 
 

Table 2:   Simple percentage analysis on the extent innovative education help students to 
acquire skills and be creative in Rivers State  

S/No Options Responses Response  (Percentage %) 

A Very High Extent  143 35.7 
B High Extent  209 52.3 

C Low extent  30 7.5 
D Very Low Extent  18 4.5 

Total 400 100% 
Source:  Survey Data 2020 
 
The data presented in table 2 above indicates that 143 responses which is (35.7%) of the total 
respondents are of Very High Extent, while 209 of the responses which is (52.3%) of the total 
respondents are of High Extent, meaning that innovative education help students to acquire skills and 
be creative among senior secondary school students.   However, 30 responses which is (7.5%) of the 
total respondents are of Low Extent and 18 responses which is (4.5%) of the total respondents are of 
Very Low Extent.  
Using a Four-Point rating scale converted  to simple percentage analysis, the overall percentage of the 
responses was 209 (52.3%) which shows that majority of the respondents agree to the statement or 
items of the questionnaire or research question 2.  
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Research Question 3:   To what extent does innovative education help students to overcome problem 
of poverty in Rivers State?  

 

Table 3:  Simple percentage analysis on the extent innovative education help students to 
overcome problem of poverty 

 

S/No Options Responses Response    (Percentage %) 
A Very High Extent  199 49.8 

B High Extent  181 45.2 

C Low extent  12 03 
D Very Low Extent  8 02 

Total 400 100% 
Source:  Survey Data 2020 
 
The data presented in table 3 above shows that 199 responses which is (49.8%) of the total 
respondents are of Very High Extent while 181 responses which is (45.2%) of the total respondents 
are of High Extent, meaning that innovative education help students to overcome problem of poverty 
among senior secondary school students.  
Using a Four-Point  rating scale converted to simple percentage analysis, the overall percentage of the 
responses was 199  (49.8%) which revealed that majority of the respondents agreed to the statement 
or items of the questionnaire or research question 3. 

Test of Hypotheses 
Ho1: There is no significant difference in the mean rating of the respondents between innovative 

education and students overcoming the problem of white collar job in Rivers State.  

 
Table 4: Z-test Analysis of the Significant difference in the mean rating of the respondents 

between innovative education and students overcoming the problem of white 

collar job in Rivers State. 

 
Variables/Status 

 
No. of Respondents  

 
Mean X   

 
SD 

 
Z-cal 

 
Z-crit  

 
Level  

 
Decision  

School Teachers   40 2.70 0.83     
    0.63 1.96 0.05 Accepted  
Students  360 2.74 0.83     

   
Analysis on Table 4 reveals that that the z-cal of 0.63 is smaller than the z-crit of 1.96. Therefore, the 
calculated z-ratio is not statistically significant at a 0.05 level of significance since it is smaller than 
the given critical value of z-ratio. So, the hypothesis 1 is thus accepted and the conclusion is that no 
significant difference exists in the mean rating of the respondents between innovative education and 
students overcoming the problem of white collar job in Rivers State. 
Ho2: There is no significant difference in the mean rating of the respondents between innovative 

education students acquiring skills and be creative in Rivers State. 

Table 5:  Z-test Analysis of the Significant Difference in the mean rating of the respondents 

between innovative education students acquiring skills and be creative in Rivers 

State 

Variables/Status No. of Respondents  Mean X   SD Z-cal Z-crit  Level  Decision  

School Teachers  40 2.79 0.84     
    0.83 1.96 0.05 Accepted  
Students  360 2.74 0.83     
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Analysis in Table 5 indicates that the z-cal of 0.83 is smaller than the z-crit of 1.96. Therefore, the 
calculates z-ratio is not statistically significant at a 0.05 level of significant since it is smaller than the 
given critical values of  z-ratio. Therefore, the hypothesis z is thus accepted and the conclusion is that 
no significant difference exists in the mean rating of the respondents between innovative education 
students acquiring skills and be creative in Rivers State. 
Ho3: There is no significant difference in the mean rating of the respondents between innovative 

education and students overcoming the problem of poverty in Rivers State.  

Table 6:  Z-test Analysis of the Significant Difference in the mean rating of the respondents 

between innovative education and students overcoming the problem of poverty in 

Rivers State  

 

 

Variables/Status 

 

No. of Respondents  

 

Mean X   

 

SD 

 

Z-cal 

 

Z-crit  

 

Level  

 

Decision  

School Teachers 40 2.77 0.83     
    0.16 1.96 0.05 Accepted  
Students  360 2.65 0.82     

    
Analysis in Table 6 shows that the z-cal of 0.16 is smaller than the z-crit of 1.96 so, the calculated z-
ratio is not statistically significant at a 0.05 level of significant since it is smaller than the given 
critical value of z-ratio. So, the hypothesis 3 is hereby accepted and the conclusion is that no 
significant difference exists in the mean rating of the respondents between innovative education and 
students overcoming the problem of poverty in Rivers State. 

 

DISCUSSION OF FINDINGS  
Based on the data analysis, the findings of the study revealed that innovative education help the 
students to overcome the problem of white collar job.  This finding is in collaboration with Polachek 
(2017), who observed that innovative education makes people to be independent of their own rather 
than depending on parents or masters.  He also asserts that innovative education encourages teachers 
and students to explore research and use all the tools to uncover something new.  The study still 
indicated that innovative education helps students to acquire skills and be creative in life.  This study 
is in line with Olamide & Olawaiye (2013), who state that innovative education involves a different 
way of looking at career choice problem and solving them and that the thinking process that goes into 
it will help students develop their creativity, right career choice and their problem solving skills.  
The finding of the study shows that innovative education helps students to overcome problem of 
poverty in the area.  This study or finding is in conjunction with the view of  Costanza (2017), who 
opines that education is recognized as the answer to our social economic problems while nations of 
the world and individuals look up to innovative education to  provide cure for poverty, ignorance, 
mental deficiency, joblessness, hunger, etc.  

 

RECOMMENDATIONS 
The researcher made the following recommendations based on the findings of the study.   
Government through the school management should ensure that students acquire at least on skill 
before leaving secondary school.  This implies that entrepreneurship centre should be open in the 
secondary schools to enable the students acquire skills before leaving school to be independent after 
their secondary education.  
All the entrepreneurship and skill acquisition centres in the state should be affiliated to secondary 
schools to enable the students have access to them.  Hence it will minimize cost on the students to 
acquire skills while they are still in secondary school.  
To reduce the high rate of poverty and illiteracy in the state, government should make innovative 
education (Entrepreneurship and skill acquisition) compulsory in public secondary schools in Rivers 
State. 
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