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ABSTRACT  

This study examined Influence of Teachers’ Classroom Management on Students’ Engagement in Blended 

Learning Classrooms in Secondary Schools in Rivers State. In today’s evolving educational environment, 

blended learning has emerged as a strategic instructional model that integrates traditional face-to-face 

teaching with digital technologies to foster deeper learning experiences. Within this framework, the role 

of teachers’ classroom management becomes increasingly pivotal, particularly in ensuring active student 

participation, maintaining discipline, and fostering engagement across physical and virtual platforms. The 

study investigated how specific classroom management practices such as setting clear expectations, 

monitoring student behaviour, managing transitions between online and in-person tasks, and creating a 

supportive learning climate influence students’ cognitive, behavioural, and emotional engagement. A 

descriptive survey design was adopted, and data were collected from a representative sample of secondary 

school teachers and students across selected schools in Rivers State. Findings revealed that effective 

classroom management significantly enhances students’ engagement in blended learning environments. 

Teachers who demonstrate strong organizational skills, effective communication, and learner-centered 

strategies positively influence students’ attentiveness, participation, and motivation. The study 

recommends sustained teacher professional development, focusing on digital pedagogy and behavioural 

management strategies to improve blended learning outcomes in secondary schools. 

Keywords: Teachers’ Influence, Classroom Management, Student Engagement, Blended Learning, 

Secondary Education, Digital Learning 

 

INTRODUCTION  

Education remains the most potent instrument for individual, societal, and national development. It serves 

as the cornerstone for building sustainable societies and economies, shaping not only human capital but 

also national identity, values, and resilience. In essence, no nation can advance or maintain its 

developmental momentum without a robust educational framework. It is through education that 

knowledge, skills, and values are transmitted across generations, fostering innovation, creativity, and the 

continuous improvement of human conditions. Education thus represents the primary means through 

which individuals become refined, civilized, socially responsible, and economically productive (Adesina, 

2021). Education, as a deliberate and systematic process, is geared towards the intellectual, moral, and 

vocational empowerment of learners. It inculcates in individuals the capacity to think critically, act 

responsibly, and contribute meaningfully to society. Recognizing the transformative power of education, 
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Nigeria has consistently reiterated its commitment to educational advancement by restructuring its 

policies and methodologies to reflect contemporary realities and global demands (Federal Republic of 

Nigeria [FRN], 2014). The Nigerian educational system is structured into three distinct levels basic 

(primary), secondary, and tertiary each of which plays a pivotal role in the development continuum. 

Among these levels, secondary education holds a central position, functioning as the bridge between 

foundational and advanced learning. 

Secondary education, therefore, is critical not only for preparing students for higher education but also for 

equipping them with the knowledge, skills, and attitudes necessary for effective participation in society. 

The National Policy on Education (FRN, 2014) outlines strategic objectives for secondary education, 

including the provision of access to higher learning, diversification of curriculum to accommodate varied 

talents and aspirations, development of vocational and entrepreneurial skills, promotion of national unity 

and moral uprightness, and the cultivation of cultural appreciation and patriotism. The realization of these 

objectives, however, depends substantially on the quality of classroom instruction and the effectiveness of 

school administration. School administration, within the educational context, refers to the systematic 

coordination of human and material resources to achieve predetermined educational objectives. Effective 

school administration encompasses planning, organizing, directing, and evaluating educational activities 

with the primary aim of facilitating learning. Central to this process is the classroom, which constitutes 

the microcosm of the entire educational system. Within this space, the teacher assumes the dual role of 

instructional facilitator and managerial leader, whose professional capacity to manage the classroom 

significantly influences students’ academic engagement and achievement. 

In contemporary educational discourse, the ability of teachers to exercise effective classroom control has 

been identified as a critical determinant of learners’ engagement, especially in blended learning 

environments. Classroom control, often synonymous with classroom management, involves establishing a 

structured learning environment through clear rules, consistent routines, and proactive behavioral 

interventions. Emmer, Evertson, and Weinstein (2019) assert that teachers who demonstrate strong 

classroom management capabilities are better positioned to foster learner engagement, minimize 

distractions, and sustain academic focus. Such environments are conducive to learning because they 

promote mutual respect, academic accountability, and a sense of psychological safety among students. 

Classroom management, therefore, is not merely about enforcing discipline but entails the creation of a 

dynamic and interactive learning atmosphere. Savage and Savage (2020) describe it as the orchestration 

of instructional activities, social interactions, and behavioral expectations to maximize learning outcomes. 

It involves a well-balanced mix of rules, routines, procedures, and reinforcement strategies designed to 

facilitate both academic and social development. The teacher’s role in this regard becomes even more 

crucial within the context of blended learning, where multiple modalities of instruction converge. 

Blended learning, as an instructional approach, integrates face-to-face classroom experiences with digital 

and online learning components. It leverages the strengths of both traditional and modern instructional 

models to provide a more flexible, engaging, and personalized learning experience. Graham, Woodfield, 

and Harrison (2019) define blended learning as the deliberate combination of face-to-face and online 

learning experiences that complement each other to enhance students’ educational outcomes. This model 

allows for greater student autonomy, differentiated instruction, and the use of multimedia resources that 

cater to diverse learning styles and preferences. 

In the context of secondary education in Rivers State, blended learning has emerged as a promising 

strategy to expand access to quality instruction, particularly in light of infrastructural and pedagogical 

challenges. The success of this model, however, depends significantly on the teacher’s ability to maintain 

effective classroom control across both physical and virtual platforms. The Influence of Teachers’ 

Classroom Control on Learners’ Engagement in Blended Learning Classrooms in Secondary Schools, 

thus becomes a critical area of inquiry, with implications for policy, practice, and teacher professional 

development. Learners’ engagement in blended learning settings is multifaceted, encompassing 

behavioral, emotional, and cognitive dimensions. Engaged students are attentive, motivated, and actively 

involved in their learning process. They are more likely to complete assignments, participate in 
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discussions, and seek deeper understanding of content. According to Hughes (2022), effective 

engagement in blended learning classrooms is significantly enhanced when teachers exercise consistent 

classroom control, employ interactive digital tools, and foster a collaborative learning culture. Teachers 

must, therefore, possess not only technological proficiency but also pedagogical adaptability and 

managerial acumen. 

Balastov and Sokolova (2019) have highlighted the advantages of blended learning, including increased 

learner autonomy, improved critical thinking, and the promotion of student-centered learning. Buran and 

Evseeva (2019) further note that when students are involved in designing aspects of their learning, they 

develop a greater sense of ownership, creativity, and responsibility. These benefits, however, can only be 

realized in environments where teachers establish clear expectations, provide consistent feedback, and 

actively monitor student progress hallmarks of effective classroom control.  classroom management and 

blended learning holds significant promise for improving secondary school outcomes in Rivers State. 

Teachers’ classroom control remains a vital lever for optimizing learners’ engagement in blended learning 

classrooms. As education continues to evolve, it is imperative for school administrators, policymakers, 

and teacher education institutions to prioritize the development of teachers’ classroom management 

competencies, particularly within digitally enhanced learning environments. Doing so will not only 

improve student engagement but will also contribute meaningfully to the overall goals of secondary 

education in Nigeria. 

The flipped classroom model inverts the conventional instructional sequence by requiring students to 

engage with lecture content prior to attending class. This allows class time to be devoted to active 

learning tasks, critical discussions, and problem-solving activities under the teacher’s facilitation. In this 

model, the teacher’s classroom control is demonstrated through the effective organization of pre-class 

materials, timely feedback, and structured in-class engagement that supports deeper conceptual 

understanding. The station rotation model enables learners to move between multiple instructional 

stations such as teacher-led instruction, digital learning modules, group activities, and independent study. 

This format supports differentiated learning and promotes engagement by exposing students to varied 

learning tasks. Teachers exercise classroom control by clearly defining station objectives, managing 

transitions, and monitoring student participation and behavior at each station. The flex model places the 

learner at the center of the instructional process by allowing them to select digital content and progress at 

their own pace. In this model, the teacher assumes the role of mentor and facilitator, providing 

individualized support as needed. Flexibility and choice are hallmarks of this model, yet effective 

classroom management is critical to ensuring students remain accountable, organized, and committed to 

their learning goals. The individual rotation model allows students to follow personalized learning paths, 

rotating between modalities such as online lessons, hands-on activities, and peer collaboration. Here, the 

teacher exercises control by designing tailored learning schedules, tracking individual progress, and 

fostering both independence and interdependence among learners. This approach aligns closely with the 

principle of self-regulated learning, which is fundamental to learner engagement in blended settings. The 

online driver model emphasizes asynchronous learning, wherein the primary mode of instruction is digital 

and student-centered. Teachers guide learners remotely, providing supplemental materials, individualized 

coaching, and collaborative digital platforms for interaction.  

 Classroom control is exhibited through consistent communication, digital monitoring, and scaffolded 

instruction that ensures learners remain focused and goal-oriented despite the physical distance.  project-

based learning constitutes an experiential and inquiry-based instructional model wherein students engage 

with real-world problems through collaborative projects. This approach promotes critical thinking, 

creativity, and deep engagement as students take ownership of their learning. Teachers manage such 

classrooms by structuring timelines, assessing collaborative efforts, and guiding research processes while 

ensuring that learning outcomes align with curricular expectations. Each of these models highlights the 

centrality of teacher control and strategic classroom management in ensuring that blended learning 

translates into meaningful student engagement. For blended learning to achieve its full potential in 

secondary schools across Rivers State, teachers must be adequately equipped with skills in classroom 
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organization, digital pedagogy, and learner-centered facilitation. Moreover, school administrators must 

support and institutionalize blended learning practices through continuous professional development, 

adequate infrastructure, and policy alignment. 

Statement of the Problem 

In recent years, the integration of blended learning in secondary schools has gained increasing attention as 

a strategy for enhancing teaching and learning outcomes. In Rivers State, this approach is gradually being 

adopted to bridge the gaps created by infrastructural limitations and the demand for more flexible and 

technology-driven instruction. However, the success of blended learning rests significantly on the 

teacher’s ability to exercise effective classroom management. Unfortunately, many teachers in secondary 

schools appear ill-equipped to manage the complexities of blended learning environments, where face-to-

face instruction must be harmoniously balanced with digital engagement. This often results in disjointed 

instructional flow, diminished learner concentration, and reduced academic participation. 

The absence of consistent classroom routines, weak disciplinary structures, and inadequate monitoring 

strategies particularly in the online component undermines the teacher’s control, leading to learner 

passivity and disengagement. Additionally, the lack of professional development in digital classroom 

management, coupled with overcrowded classrooms and limited access to technological tools, compounds 

the problem. Students are left without sufficient guidance, thereby hindering their capacity to participate 

actively, collaborate effectively, and assume responsibility for their own learning. There is, therefore, an 

urgent need to investigate the influence of teachers’ classroom management on students’ engagement in 

blended learning classrooms to improve teaching efficacy and learning outcomes in secondary schools in 

Rivers State. 

Aim and Objectives of the Study 

The aim of this study was to examine the  Influence of Teachers’ Classroom Control on Learners’ 

Engagement in Blended Learning Classrooms in Secondary Schools in Rivers State. Specifically, the 

study focused on achieving the following objectives: 

1. determine the extent classroom management of flipped model enhance secondary school output in 

Rivers State. 

2. investigate the extent classroom management of station rotation enhance secondary school output in 

Rivers State. 

Research Questions 

The following research questions guided the study. 

1. To what extent does classroom management of flipped model enhance secondary school output in 

Rivers State? 

2. To what extent does classroom management of station rotation enhance secondary school output in 

Rivers State? 

Hypotheses 

The following null hypotheses were tested at 0.05 alpha level of significance. 

1. There is no significant difference between the mean ratings of male and female teachers on the 

extent classroom management of flipped classroom model enhance secondary school output in 

Rivers State. 

2. There is no significant difference between the mean ratings of male and female teachers on the 

extent classroom management of station rotation enhance secondary school output in Rivers 

State. 
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LITERATURE REVIEW 

Conceptual Framework   

Concept of Classroom Management 

In examining the influence of teachers’ classroom control on learners’ engagement in blended learning 

classrooms in secondary schools, it is essential to first establish a clear understanding of the concept of 

classroom management. A classroom, traditionally perceived as a physical space within a school where 

instructional interaction between teachers and students takes place, has now evolved to encompass virtual 

platforms where teaching and learning are mediated through technology. As Taiwo and Opadokun (2022) 

observe, the classroom represents the foundational unit of any educational institution, where meaningful 

learning experiences are coordinated and instructional goals are pursued. In the context of blended 

learning, the notion of the classroom transcends physical boundaries, encapsulating any structured 

learning environment that fosters teacher-student interaction, whether in-person or online. 

Management, on the other hand, refers broadly to the process of planning, organizing, coordinating, and 

controlling human and material resources to achieve defined objectives. It encompasses goal-oriented 

efforts, task execution, and the systematic orchestration of people and activities (Oluwuo, 2021). Applied 

within the school setting, management involves overseeing pedagogical practices, allocating educational 

resources, directing instructional processes, and coordinating teacher and learner behaviors to ensure the 

achievement of institutional objectives (Aguba, 2021). Classroom management, therefore, may be defined 

as the strategic organization of both human and instructional resources to create an environment 

conducive to effective teaching and learning. It entails establishing routines, enforcing rules, directing 

student behavior, maintaining order, monitoring progress, and responding constructively to disruptions. 

Akubue (2019) describes it as the orchestration of classroom life including curriculum design, resource 

organization, behavior regulation, and learning facilitation geared toward maximizing instructional 

efficiency and minimizing obstacles to learning. 

Importantly, classroom management in blended learning environments is not confined to traditional 

teacher-centered control; rather, it requires adaptive strategies that integrate digital technologies with 

active learning techniques. Savage and Savage (2020) assert that effective classroom management is not 

merely authoritarianism or discipline enforcement; it also involves cultivating a learning climate 

grounded in respect, structure, accountability, and engagement. This is particularly crucial in blended 

classrooms, where learners navigate both physical and digital learning spaces, often independently. 

Hence, classroom control extends to ensuring students’ attention, motivation, and constructive use of 

digital tools. The National Teachers’ Institute (NTI, 2000) emphasizes that classroom management 

involves both academic and non-academic organization, requiring teachers to be proactive facilitators of 

instruction, behavior, and social cohesion. According to Ochonogor and Ajaja (2019), no teacher, 

regardless of subject expertise, can function effectively without mastering the principles of classroom 

control. Beginning teachers, in particular, often find classroom management challenging due to lack of 

experience, inadequate mentorship, and insufficient preparedness to handle diverse learner needs and 

behaviors in complex instructional contexts, especially those involving technology-enhanced learning 

(Taiwo & Opadokun, 2022). 

Bosch (2022) reinforces that classroom management is not an innate talent but a skill set that must be 

developed through deliberate practice, self-assessment, and reflective improvement. Teachers must 

identify their personal strengths and limitations, formulate management plans, and continuously refine 

their strategies to align with the dynamic realities of contemporary classrooms, particularly within 

blended learning frameworks. 

Effective classroom management involves several interrelated components, such as: 

 Regulating student behavior through clear expectations and consequences; 

 Asserting instructional authority while fostering mutual respect; 

 Organizing physical and virtual resources to enhance learning outcomes; and 

 Promoting student autonomy, collaboration, and accountability. 
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Peretomode (as cited in Nwaekete, 2022) classifies essential management competencies into three 

domains: 

 Technical skills: the teacher’s mastery of instructional tools, content delivery techniques, and 

digital technologies used in both face-to-face and virtual instruction; 

 Human skills: the ability to foster positive interpersonal relationships with students, colleagues, 

and parents, thereby creating a supportive learning atmosphere; 

 Conceptual skills: the capacity to integrate classroom objectives with broader curricular goals, 

foresee challenges, and coordinate learner activities efficiently. 

Thus, classroom management is both an administrative and pedagogical function that significantly shapes 

the level of student engagement. Its absence often leads to disorganization, indiscipline, reduced 

motivation, and disengagement factors that are especially detrimental in blended classrooms where 

independent learning and digital discipline are crucial. 

The overarching purpose of classroom management, as articulated by AH (2021), is to create a conducive 

atmosphere for meaningful teaching and learning. Effective classroom management should: 

a. Maintain order and discipline; 

b. Capture and sustain learners’ interest and participation; 

c. Foster a structured yet flexible learning climate; 

d. Deter and correct inappropriate behavior; 

e. Establish conditions favorable for cooperative learning; 

f. Instill values of self-control, responsibility, and respect for authority. 

The teacher’s ability to exercise strategic classroom control remains crucial. Without this, the full 

potential of blended learning to enhance learners’ academic engagement and achievement may remain 

unrealized. 

Concept of Teachers’ Influence in Classroom Management 
The classroom is the nucleus of every formal educational system, where knowledge is transmitted, 

attitudes are shaped, and behavioural norms are cultivated. At the heart of this dynamic space is the 

teacher, whose influence is not limited to instructional delivery but extends deeply into the social, 

emotional, and cognitive engagements of learners. In contemporary educational settings, particularly 

within the context of secondary schools in Rivers State, Nigeria, the emergence of blended learning has 

further amplified the complexity of classroom dynamics. Blended learning a strategic combination of 

face-to-face instruction and digital platforms demands a reconceptualization of traditional classroom 

control and management. It is within this shifting pedagogical terrain that the influence of teachers' 

classroom management becomes crucial, especially in fostering students’ engagement across physical and 

virtual spaces. The concept of teacher influence in the classroom cannot be confined to authority or 

discipline alone. Rather, it is an embodiment of intentional actions, interpersonal competence, 

instructional decisions, and emotional intelligence that collectively shape the classroom climate. Effective 

classroom management is a multidimensional construct that integrates the planning, organizing, and 

implementation of instructional strategies, the regulation of student behaviour, and the maintenance of an 

enabling learning environment (Savage & Savage, 2020). Teachers who exhibit strong classroom control 

foster environments that are psychologically safe, intellectually stimulating, and behaviourally structured 

three foundational components that influence students’ willingness and motivation to engage. 

Teachers’ influence in classroom management is particularly pertinent in the blended learning 

environment, where both physical and digital behaviours must be synchronized and monitored. In such 

hybrid contexts, students’ engagement depends largely on how teachers manage technological tools, adapt 

content delivery methods, and sustain interpersonal relationships across media. Blended classrooms 

inherently challenge the teacher's capacity to maintain consistent routines and behavioural expectations. 

As such, only a teacher who possesses not just instructional competence, but administrative and 

technological dexterity can meaningfully engage students in both synchronous and asynchronous settings 

(Graham et al., 2019). In this regard, teacher influence extends beyond the traditional classroom and now 

encompasses virtual guidance, digital collaboration, online assessment, and student monitoring via 
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learning management systems. The successful implementation of blended learning within secondary 

school systems hinges not only on infrastructural adequacy but also on the skill, motivation, and influence 

of teachers. Many secondary schools in the region are at varying stages of adopting blended instructional 

models due to technological disparities and pedagogical readiness. However, one consistent determinant 

of success in these environments remains the capacity of teachers to exert a positive and productive 

influence on students’ classroom engagement. Teachers in this context serve as facilitators of learning and 

curators of behaviour; they orchestrate instructional activities that blend technological affordances with 

face-to-face pedagogical strategies. This complex role demands that teachers be flexible, emotionally 

intelligent, and pedagogically innovative. 

Teachers’ influence is also shaped by their beliefs, values, and expectations about students and the 

learning process. Research has shown that teachers’ perceptions of student abilities often influence their 

classroom practices, expectations, and relational dynamics (Bosch, 2022). When teachers believe in their 

students’ capacity to succeed, they are more likely to adopt inclusive, engaging, and student-centred 

strategies. These strategies, in turn, foster higher levels of engagement, particularly in a blended 

classroom where autonomy, motivation, and self-regulation are critical. Conversely, where teachers fail to 

exhibit proactive classroom control, students may become disengaged, distracted, or overwhelmed by the 

demands of multitiered learning platforms. Moreover, effective classroom management is a prerequisite 

for establishing structured routines and clear expectations elements that are vital in a blended learning 

context. Routines help students navigate both digital and physical learning activities with confidence and 

clarity. They reduce ambiguity, promote responsibility, and support the development of self-regulation 

skills. A teacher who fails to establish and maintain such structures risks losing control of the learning 

environment, leading to student disengagement and decreased academic outcomes (Taiwo & Opadokun, 

2022). Thus, the influence of the teacher manifests through their ability to shape the learning atmosphere 

and maintain consistency in rules, procedures, and consequences. 

The teacher’s influence also involves emotional and motivational leadership. Blended learning 

environments can feel isolating for students, especially in poorly coordinated systems. In such contexts, 

teachers serve not only as facilitators of content but also as emotional anchors who provide support, 

encouragement, and interpersonal connection. When students feel valued, seen, and supported, they are 

more likely to participate meaningfully in the learning process. The teacher, therefore, plays a central role 

in establishing emotional safety—one of the most powerful precursors of student engagement in any 

learning modality. In addition, classroom management in blended learning requires teachers to employ 

differentiated instructional strategies to accommodate diverse learning needs. Students in secondary 

schools often vary in cognitive abilities, learning styles, socio-economic backgrounds, and digital literacy. 

A teacher’s ability to adapt content and instructional delivery to meet these needs is a critical dimension 

of influence. This differentiated approach, when properly managed, enhances inclusivity, fosters equitable 

learning, and promotes engagement among all learners regardless of their individual limitations or 

strengths (Ochonogor & Ajaja, 2019). The conceptualization of teachers’ influence in classroom 

management also entails behavioural modelling. Students learn not only from what teachers say but from 

what they do. Teachers who demonstrate punctuality, digital literacy, respect for learners, and enthusiasm 

for teaching set a behavioural tone that students often emulate. In blended learning settings, where 

students must demonstrate independence and responsibility, such modelling becomes even more critical. 

The teacher’s consistent display of ethical and professional conduct influences the students’ level of 

engagement and their broader orientation towards learning. 

the teacher’s influence extends into the development of social skills and collaborative competencies 

among students. In blended learning classrooms, collaboration often takes place in both physical groups 

and virtual discussion boards. Teachers must manage these interactions to ensure inclusivity, mutual 

respect, and productivity. By modelling appropriate communication, providing clear guidelines for group 

work, and mediating conflicts when they arise, teachers help students develop essential 21st-century 

competencies such as teamwork, problem-solving, and intercultural awareness all of which are strongly 

associated with sustained engagement and academic success. Their capacity to manage behaviour, 
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structure learning experiences, and foster emotional and cognitive engagement directly impacts the 

effectiveness of blended learning environments. As blended learning becomes increasingly central to 

educational delivery in Rivers State, the role of the teacher as a classroom manager, mentor, facilitator, 

and digital navigator must be reemphasized and professionally developed. Investing in teacher training, 

emotional intelligence, digital literacy, and instructional leadership is, therefore, a strategic pathway to 

improving students’ engagement and overall learning outcomes. 

Concept of Blended Learning 

In contemporary educational discourse, the concept of blended learning has gained considerable attention 

as an innovative and flexible instructional approach that strategically merges face-to-face teaching with 

digital learning environments. As global trends increasingly lean toward integrating technology into 

pedagogy, blended learning has emerged as a viable solution to address the limitations of traditional 

teaching methods while leveraging the affordances of digital platforms to enhance student engagement, 

learning outcomes, and accessibility (Chew et al., 2022; Dziuban et al., 2021). Blended learning, often 

referred to as hybrid learning, is not merely a juxtaposition of traditional classroom instruction and online 

modalities. Rather, it is a thoughtfully designed pedagogical approach that synthesizes the strengths of 

synchronous in-person interactions with asynchronous digital tools to foster personalized, interactive, and 

learner-centered experiences. According to Watson (2022), blended learning involves the integration of 

online content delivery with direct classroom interaction, allowing learners to benefit from the 

personalization and flexibility of e-learning alongside the social and cognitive benefits of real-time 

engagement with teachers and peers. 

Lanham et al. (2019) conceptualize blended learning as a dynamic fusion of traditional face-to-face 

learning, synchronous virtual classrooms, and asynchronous online components. This integration aims not 

only to accommodate diverse learner needs but also to promote reflective and active learning. Such a 

model empowers students to access materials at their convenience, reflect at their own pace, and return to 

content as needed, thereby fostering autonomy, critical thinking, and digital literacy. 

The implications of this model are particularly salient in the context of secondary education, where 

students require both structure and flexibility. In Rivers State, Nigeria, Effective classroom management 

serves as the linchpin for the successful implementation of blended learning, as it ensures the creation of 

an organized, disciplined, and interactive learning environment in which both digital and face-to-face 

components can thrive. Blended learning also necessitates that teachers transcend their traditional roles as 

knowledge transmitters and adopt new functions as facilitators, instructional designers, and digital 

mentors. According to Singh (2023), this pedagogical shift requires educators to be proficient in a range 

of instructional technologies and to be adaptable in applying a combination of behaviorist, constructivist, 

and cognitivist learning theories. The efficacy of blended learning is, therefore, inextricably linked to the 

teacher’s capacity to manage instructional time, regulate student behavior, scaffold digital interactions, 

and maintain pedagogical coherence across both virtual and physical platforms (Lalimal & Lata, 2021). 

The American Society for Training and Development (as cited in Rooney, 2023) identified blended 

learning as one of the most transformative trends in knowledge dissemination. This recognition 

underscores the instructional versatility of blended models in meeting diverse educational goals. Blended 

learning is particularly advantageous in resource-constrained environments, as it offers opportunities to 

optimize limited infrastructure while expanding learning beyond the classroom walls. In such settings, 

teachers' classroom management becomes a pivotal factor in ensuring equitable access, consistent 

participation, and meaningful learner engagement. A critical feature of blended learning lies in its capacity 

to respond to the unique rhythms of the 21st-century learner. The flexibility to combine classroom-based 

learning with online content allows students to engage with materials at their own pace and convenience. 

Yet, this very flexibility poses managerial challenges for educators who must balance technological 

integration with the structure, discipline, and immediacy of in-person interactions (Lim et al., 2022). 

Teachers in blended environments are therefore tasked with mastering a dual modality of classroom 

management ensuring physical classroom order and simultaneously moderating virtual learning 

behaviors. 
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Moreover, the successful implementation of blended learning is contingent upon several prerequisites: 

well-trained teachers, adequate infrastructure, reliable internet access, digital literacy among students, and 

curriculum adaptations that support hybrid delivery modes (Osguthorpe & Graham, 2023). In the context 

of secondary schools in Rivers State, the challenges of infrastructural deficiencies, digital exclusion, and 

inconsistent policy support can impede the effective deployment of blended models unless teachers are 

empowered with comprehensive training in both digital pedagogy and classroom control strategies. The 

benefits of blended learning are manifold. It promotes learner autonomy, fosters differentiated instruction, 

enhances motivation, and supports continuous formative assessment. Reay (2021) and Rothery (2024) 

emphasize that this model allows educators to maximize in-class time for higher-order cognitive activities 

such as problem-solving, discussions, and collaborative tasks, while lower-order tasks like content 

delivery can be relegated to online platforms. This pedagogical balance enhances student engagement, 

particularly when teachers exercise effective classroom management to regulate time, resources, and 

learner behavior across modalities. 

Blended learning also addresses the growing demand for learner flexibility, especially for students with 

diverse learning needs or external obligations. It supports inclusive education by offering multiple 

pathways to content and alternative modes of participation. However, these benefits can only be realized 

in classrooms where teachers possess strong organizational skills, emotional intelligence, and the capacity 

to create psychologically safe and motivating environments traits that define effective classroom 

management (Savage & Savage, 2020). Furthermore, the evolving nature of blended learning demands a 

redefinition of teacher-student relationships. With the increased use of learning management systems, 

forums, chat rooms, and digital assignments, teachers must maintain consistent communication and 

provide timely feedback. As Bosch (2022) notes, classroom management in blended settings is not static 

but requires constant assessment, revision, and responsiveness to students' needs and technological 

dynamics. The integration of technology into education presents new opportunities and challenges, and it 

is the teacher’s role through structured management, pedagogical innovation, and adaptive expertise that 

ultimately determines the extent to which students engage meaningfully in blended learning 

environments. 

Theoretical Framework  

Connectivism Theory 

The theory of connectivism, advanced by George Siemens in 2004, represents a paradigm shift in 

educational thinking, especially in response to the increasing dominance of digital technology in the 

learning landscape. Rooted in the ideologies of distributed learning, connectivism emerged as a response 

to the limitations of traditional learning theories namely, behaviourism, cognitivism, and constructivism 

which, although foundational, were conceptualized in pre-digital eras where access to knowledge was 

largely confined to the classroom and controlled by the instructor (Siemens, 2004). Siemens observed that 

these classical theories no longer adequately address the complexities of knowledge acquisition and 

dissemination in an era dominated by rapid technological change. He therefore proposed connectivism as 

a learning theory for the digital age—one that recognizes the dynamic, networked, and technology-

mediated nature of knowledge construction in the 21st century. According to Siemens, knowledge exists 

within networks, and learning involves navigating, growing, and nurturing those networks through 

connections with data sources, individuals, institutions, and technological systems. 

At its core, connectivism views learning as the process of creating connections and developing a network. 

In this framework, learning does not reside solely within the individual, as traditionally conceived, but 

across a web of interconnected nodes comprising people, digital tools, and information systems. The 

implication is that learning occurs both formally and informally through interaction with various forms of 

technology ranging from smartphones and laptops to cloud-based applications and virtual learning 

environments (Darrow, 2009). These nodes, as Siemens conceptualizes them, represent the technological 

touchpoints and digital pathways through which information is accessed, curated, shared, and 

internalized. 
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Within the context of contemporary education management, connectivism holds significant implications 

for how teaching and administrative processes are conceived and enacted. this theory serves as a critical 

lens for understanding the intersection between instructional leadership and digital innovation. As blended 

learning classrooms increasingly depend on technology for content delivery, communication, assessment, 

and collaboration, it becomes imperative for teachers and school administrators to be competent in 

navigating these digital ecosystems. Darrow (2009) asserts that, through the lens of connectivism, 

educational leadership must be reimagined as a process of accessing, filtering, and applying knowledge 

from multiple technological and human resources. School principals, for example, are no longer solely 

reliant on personal expertise or isolated decision-making processes. Rather, they are expected to connect 

to a larger, technologically enabled network of experts, policy makers, peer administrators, and 

instructional resources. These connections offer real-time solutions, strategic insights, and up-to-date 

practices that can significantly enhance the quality of school governance, especially in times of crisis such 

as pandemics or emergencies. 

Connectivism also advances the notion that knowledge is transient and subject to continual evolution. 

What is known today may become obsolete tomorrow due to the rapid pace of innovation. Therefore, 

successful learning and administration depend on the ability to access the most current and relevant 

information, a capacity that is made possible by digital connectivity. In this regard, teachers’ classroom 

management in blended learning settings must be informed by a continuous loop of feedback, 

technological adaptation, and peer collaboration through digital platforms. Moreover, the relevance of 

connectivism to classroom practice becomes especially apparent in blended learning environments. These 

are spaces where face-to-face instruction intersects with online modalities, creating new challenges and 

opportunities for engagement, discipline, and instructional flow. Teachers who manage such environments 

effectively are those who can orchestrate learning using both physical presence and virtual interaction—

drawing on digital tools such as learning management systems, video conferencing software, online 

discussion forums, and collaborative productivity applications. By tapping into these networked 

resources, teachers enhance students' cognitive engagement, emotional participation, and overall 

academic performance. 

From an administrative perspective, the theory underscores the necessity for school leaders to utilize 

digital technologies not just as tools for instruction, but also as strategic instruments for school 

management. This involves data-driven decision-making, digital communication with stakeholders, online 

performance monitoring, and virtual professional development initiatives. The ability of school principals 

to effectively manage a 21st-century learning institution thus rests significantly on their capacity to build 

and maintain productive digital networks. Additionally, the theory promotes the idea of distributed 

expertise, suggesting that no single individual holds all the necessary knowledge. Instead, expertise is 

scattered across a network, and learning entails accessing and assembling knowledge from various 

sources. For school principals and classroom teachers alike, this means embracing a posture of lifelong 

learning continually updating their competencies by engaging with professional learning communities, 

open-access journals, webinars, MOOCs, and virtual mentoring platforms. In this digital context, 

educational leadership is not a fixed skill set but a constantly evolving practice responsive to 

technological and pedagogical shifts. 

 

METHODOLOGY  

The study adopted analytic descriptive survey design. The descriptive survey design was considered 

appropriate for investigating an existing phenomenon in order to explain the situation in its real form. The 

design was also considered suitable because it deals with the collection of samples in a population to 

investigate an existing situation and generalizing the findings. The population of this study comprised of 

5,833 teachers (2,844 male and 2,989 female) in 320 public senior secondary schools in Rivers State. 

Source: Rivers State Senior Secondary Schools Board, January, 2024). The sample size for this study was 

583 respondents representing 10% of the entire population. Nwane in Kpee (2015) considered such 

percentage appropriate to serve as an acceptable sample for a population running into thousands. 
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Proportionate stratified sampling technique was used to select 23 schools from 6 Local Government Areas 

spread across 3 Senatorial District in Rivers State (i.e. Rivers South-East, Rivers West and Rivers East), 

where respondents were drawn for equal representation. The instrument that was used for this study is a 

self-structured questionnaire titled:  Influence of Teachers’ Classroom Management on Students’ 

Engagement in Blended Learning Classrooms in Secondary Schools Assessment Scale 

(ITCMSEBLCSSAS), which consisted of demographic data as well as response items to address the six 

research questions. The instrument was coded with modified 4-point Likert Scale of Very High Extent 

(VHE) = 4 points, High Extent (HE) = 3 points, Low Extent (LE) = 2 points and Very Low Extent (VLE) 

= 1point. The respondents were to tick any of this scale which suits their opinion. To ensure that the 

instrument measures what it was designed to measure, some copies of the instrument were given to the 

researcher’s supervisor and two experts in Measurement and Evaluation Unit of the Department of 

Psychology, Guidance and Counseling in University of Port Harcourt. The topic of the study, aim and 

objectives of the study, research questions and hypotheses were attached to the copies of the instruments 

given to the experts. To ensure the face, content and construct validity of the instrument, the experts 

modified the instrument by removing some unsuitable items. After retrieval of the instruments from the 

experts, the researcher ensured that all the corrections and inputs made were effected in the instrument 

and the improved copy were sent to the researcher’s supervisor for final vetting. After which, the 

instrument was said to have high face, content and construct validity and was suitable for the study. The 

instrument for data collection in this research was subjected to reliability test. Applying the method, the 

researcher administered 30 copies of the instrument to thirty (30) respondents who were outside the study 

sample. The Cronbach alpha was suitable because it was sectioned and one time administered to 

determine the reliability index of the instrument, which yielded 0.87. Five hundred and eighty-three (583) 

copies of the questionnaire for this study were distributed personally by the researcher with the help of 

two research assistants who were adequately briefed for the purpose. This helped in the quick 

administration of the questionnaires. At the end of the exercise, five hundred and sixty-six (566) copies 

were retrieved and found suitable for data analysis, resulting in 97% retrieval rate. Mean and Standard 

Deviation statistics was used to answer the six (6) research questions, while z-test statistics was used to 

test the six (6) null hypotheses at 0.05 levels of significance with help of SPSS. A criterion mean of 2.50 

was used for decision.  
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RESULTS AND DISCUSSION 

 Answer to Research Questions 

Research Question 1: To what extent does classroom management of flipped model enhance 

secondary school output in Rivers State? 

Table 1: Mean ( x ) and Standard Deviation of Respondents (Teachers) on the Extent Class 

Management of Flipped Model Enhance Secondary School Output in Rivers State 

 
SN Items Male Female Mean Remarks 

 N = 275 N = 291 Set 

 
1. Pre-class materials prepare students and teacher for 

effective in-class interaction. 

2.60 0.49 2.55 0.50 2.57 High 

Extent 

2. 
There is opportunity for hands-on practice and 

application during in-class activities of flipped 

model 

2.59 0.49 2.59 0.49 2.59 High 

Extent 

3. 
There is timely and actionable feedback from 

students to their teachers during in-class 

interaction. 

2.82 0.38 2.54 0.49 2.68 High 

Extent 

4. 
Assessment criteria and expectations are clear to 

the students in flip classroom than traditional 

classroom. 

2.41 0.81 2.78 0.41 2.59 High 

Extent 

5. 
Students feel confident enough to interact with 

teachers in the flip classroom model. 

2.58 0.66 2.52 0.53 2.55 
High 

Extent 

 
Average Mean/Standard Deviation 2.60 0.56 2.59 0.48 2.59 High 

Extent 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

X 1 SD 1 X 2 SD 2 x 1 x 2 

2 

Jaja et al. …  Int. J.  Innovative Soc. & Sci. Educ. Res. 13(3):156-170, 2025 

 



168 

 

 

Research Question 2: To what extent does classroom management of station rotation enhance 

secondary school output in Rivers State? 

Table 2: Mean ( x ) and Standard Deviation of Respondents (Teachers) on the Extent 

Classroom Management of Station Rotation Model Enhance Secondary School Output in 

Rivers State 

 
6. Rotation schedule allow for adequate time on each 

task/station. 

3.12 0.99 3.10 1.00 3.11 High 

Extent 

7. 
Rotation schedule facilitate smooth transitions between 

tasks. 

3.28 0.89 3.25 0.87 3.27 
Very High 

Extent 

8. 
Rotation schedule helps students to complete tasks. 

3.36 0.81 3.30 0.89 3.33 Very High 

Extent 

9. 
Learning objectives are achieved

 through rotation model 

3.43 0.65 3.23 0.79 3.33 
Very High 

Extent 

10. 
Rotation model contribute to students 

understanding of the subject matter? 

3.49 0.66 3.35 0.81 3.40 
Very High 

Extent 

 
Average Mean/Standard Deviation 3.34 0.80 3.25 0.87 3.30 Very High 

Extent 

 
 

DISCUSSION OF FINDINGS 

Classroom Management of Flipped Model for Secondary School Out in Rivers State 

The first finding of the study revealed that classroom management of flipped model enhance 

secondary school out in Rivers State to a high extent. Also, the corresponding hypothesis tested 

establishes that there no significant difference in the mean ratings of male and female teachers on 

the extent classroom management of flipped model enhance secondary school out in Rivers State. 

These findings are in line with Sullivan (2019), Toto and Nguyen (2019), Basal (2019) AlJaser 

(2021), McLaughlin (2021), Milman (2022), Bergmann and Sams (2022) who scholarly works 

showed that flipped classroom model as a type of blended learning when managed promotes school 

out. A possible explanation for this may be in fact that quite very recently, teachers have had to take 

care of managing interaction with the students during teaching and learning process. These findings 

imply that schools with quality output are those that properly manage flipped classroom model, 

because flipped classroom is an approach that increases active learning activities and gives an 

opportunity for students to use their knowledge in class with the guidance of the teacher. Sullivan 

(2019) asserts that the interaction of learners through flipped classroom influences their ability to 

develop a meaningful understanding of new concepts and skills and to transfer skills to other 

relevant situations. Providing students with opportunities to allow the context of a situation to 

guide their learning more closely, simulate how people learn in real-world situations. This will 

avail the students the opportunities to cope with situations within and outside their immediate 

environment and in turn making them more reliable and accountable for their actions. Basal (2019) 

posits that the classroom management of flipped classroom technology approach encourages 

collaboration among learners, overcomes the limitation of their study in the classroom, and 

SN Items Male 
N = 275 

Female 
N = 291 

Mean 
Set 

Remarks 

X 1 SD 1 X 2 SD 2 x 1 x 2 

2 
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increases the learners’ participation. Bergmann and Sams (2022) posit flipped classrooms as the 

main approach to applying technologies for learning and instruction. It is a student-centered 

arrangement where each student is responsible for coming to class with a basic understanding of 

the content which allows them to fully participate and engage actively in class learning. 

Classroom Management of Station Rotation Model for Secondary School Output in Rivers 

State 

The second finding of the study showed that classroom management of station rotation enhance 

secondary school output in Rivers State to a very high extent. Also, the corresponding hypothesis 

tested establishes there is no significant difference in the mean ratings of male and female teachers 

on the extent classroom management of station rotation enhance secondary school output in Rivers 

State. These findings agree with Prescott et al. (2018), Banggur et al (2018), Anggraenidkk (2019), 

Sabainah, et al (2020), Sands (2021), Blankson et al (2021), Drysdale et al. (2023), and Syarif 

(2023) whose studies present information that classroom management of station rotation model 

enhances school output to a high extent. In support of this, Anggraenidkk (2019) found that 

students who were taught using station rotation model received more information than students 

who were only taught using conventional models, affecting their critical thinking skills. Also, 

Syarif (2023) study shows a significant increase in student motivation and achievement due to the 

classroom management of station rotation model of blended learning. In addition, research 

conducted by Novia and Wayan (2018) stated that classroom management of station rotation model 

has a significant effect on critical thinking skills. The relevant research results reinforce the notion 

that classroom management of station rotation model of blended interaction is very relevant to 

overcome students’ low thinking skills and to promote school output. 

 

CONCLUSION  

The study on the Influence of Teachers’ Classroom Management on Students’ Engagement in Blended 

Learning Classrooms in Secondary Schools in Rivers State has illuminated the critical role of teachers in 

fostering an environment conducive to learning within hybrid instructional models. The findings revealed 

that teachers’ ability to effectively manage classroom dynamics whether physical, virtual, or both 

significantly shapes students’ behavioural, emotional, and cognitive engagement in blended learning 

contexts. Effective classroom management goes beyond maintaining discipline; it encompasses the ability 

to organize instructional processes, implement clear rules, promote learner autonomy, and integrate digital 

tools that support interaction and engagement. In the blended learning environment, where face-to-face 

and online modalities coexist, teachers who possess strong management skills are better equipped to 

sustain students’ interest, facilitate participation, and enhance learning outcomes. Moreover, poor 

classroom management leads to disengagement, technological distractions, and fragmented learning 

experiences. This underscores the need for a paradigm shift in how classroom management is 

conceptualized and implemented in the 21st-century classroom. Moreover, the success of blended 

learning in Rivers State secondary school’s hinges on a deliberate effort to empower teachers with the 

necessary skills, tools, and support systems. Therefore, the study affirms that strategic investment in 

teacher capacity-building and policy support is indispensable for optimizing student engagement in 

blended learning classrooms across the region 

 

RECOMMENDATIONS 

From the findings, the study recommended as follows:  

1. Ministries of education, in collaboration with relevant stakeholders, should prioritize targeted 

training programs focused on classroom management in blended learning environments. These 

programs should address digital pedagogy, behaviour management in virtual contexts, learner 

engagement strategies, and the use of learning management systems . 

2. Teachers should be encouraged and supported to adopt digital tools such as classroom 

management software, interactive platforms (e.g., Google Classroom, Microsoft Teams), and 
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behaviour monitoring applications that help facilitate real-time student engagement, attendance 

tracking, feedback, and behavioural interventions. 

3. Secondary school administrators should provide supportive infrastructures such as reliable 

internet connectivity, functional ICT equipment, and technical support units to assist teachers in 

managing both the physical and virtual aspects of their classrooms. Peer mentoring and 

collaborative professional learning communities should also be institutionalized to promote 

shared best practices. 
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