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ABSTRACT 

This study assessed administrative approaches for enhancing student discipline and engagement in 

Agricultural Education programmes in universities in Rivers State, Nigeria. Specifically, it examined the 

extent to which strengthening supervision and monitoring, integrating experiential learning, and 

promoting student-centered leadership influence student discipline and engagement. The study adopted a 

descriptive survey research design, targeting academic administrators and lecturers in the two universities 

offering Agricultural Education programmes. A stratified random sampling technique was used to select 

50 respondents. Data were collected using a validated questionnaire titled “Administrative Approaches, 

Discipline and Engagement Questionnaire (AADEQ), the data were analyzed using mean and standard 

deviation. The instrument had a reliability coefficient of 0.82. Findings revealed a high level of agreement 

among respondents on the effectiveness of all three administrative approaches. Strengthened supervision 

and monitoring were associated with improved attendance, responsibility, and engagement. Experiential 

learning strategies were noted to promote student motivation, accountability, and real-world application 

of knowledge. Student-centered leadership was also found to foster responsibility, discipline, and 

collaborative learning. The study concluded that structured administrative practices are vital for 

enhancing discipline and engagement in Agricultural Education. It recommended institutionalization of 

supervision systems, integration of experiential learning, and promotion of student leadership roles as 

effective strategies for improving student outcomes. 

Keywords: Administrative Approaches, Student Discipline and Engagement, Agricultural Education 

Programmes  

 

INTRODUCTION  

Student discipline and engagement are critical to the effectiveness of Agricultural Education programmes 

in universities. Discipline ensures that learners adhere to institutional regulations, while engagement 

fosters active participation, creativity, and commitment to learning. In Rivers State universities, where 

Agricultural Education aims to prepare students for professional, entrepreneurial, and self-reliant careers, 

administrators must adopt strategic approaches that balance enforcement of rules with the creation of an 

enabling learning environment. 

Agricultural education programmes are deeply influenced by their administrative approaches, which 

determine the effectiveness of curriculum delivery, student engagement, resource allocation, and industry 

collaboration. Effective administration ensures that agricultural education remains responsive to emerging 
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trends such as climate-smart agriculture, agribusiness innovation, and digital farming technologies 

(Arokoyu & Adesoji, 2021). Approaches such as participatory leadership, strategic planning, and 

continuous professional development for educators enhance programme quality and relevance, bridging 

the gap between theory and practice (Ogunyemi, 2020). Moreover, inclusive and adaptive administrative 

practices foster partnerships with stakeholders, improve infrastructure, and support experiential learning, 

which are essential for preparing students to meet real-world agricultural challenges (Olaniyi et al., 2022). 

Thus, strong administrative frameworks are central to the sustainability and impact of agricultural 

education programmes. 

Administrative approaches play a crucial role in shaping student discipline and engagement, particularly 

in educational programmes such as agricultural education where hands-on learning and practical 

involvement are essential. Approaches that emphasize participatory leadership, transparent 

communication, and student-centered policies foster a positive learning environment that encourages 

responsible behavior and active participation (Okorie & Nwachukwu, 2020). Effective discipline is often 

achieved through consistent enforcement of rules, mentorship, and value-based education, while 

engagement is enhanced by inclusive decision-making, experiential learning opportunities, and 

recognition of student achievements (Afolabi& Adebayo, 2021). Furthermore, administrators who adopt 

proactive and supportive strategies such as behavioral intervention systems and motivational frameworks 

contribute significantly to reducing indiscipline and promoting student commitment to academic and 

practical tasks (Umar & Yusuf, 2022). Therefore, strategic administrative practices are key to cultivating 

a disciplined and engaged student body. 

Student discipline and engagement are closely linked to effective supervision and monitoring approaches, 

which provide the structure and feedback necessary to maintain a productive and accountable learning 

environment. Strengthening supervision ensures early identification of behavioral issues and 

disengagement, allowing timely interventions that reinforce positive conduct and academic focus 

(Ogunlade & Adetunji, 2020). Regular monitoring through classroom visits, performance tracking, and 

mentorship not only enhances discipline but also motivates students by making them feel seen, supported, 

and valued (Adeyemi & Olayanju, 2021). Moreover, supervisory strategies that include formative 

assessments, participatory evaluation, and feedback mechanisms promote transparency and continuous 

improvement in both teaching and learning processes (Lawal & Okebukola, 2019). Thus, robust 

supervision and monitoring are essential tools in cultivating disciplined and engaged students, particularly 

in practical-oriented programmes like agricultural education. 

Strengthening supervision and monitoring approaches is vital for the successful integration of experiential 

learning, especially in skill-based programmes such as agricultural education. Effective supervision 

ensures that experiential learning activities—like fieldwork, internships, and laboratory practices—are 

properly guided, evaluated, and aligned with learning objectives (Ofoegbu & Uche, 2020). Through 

continuous monitoring, educators can assess student performance in real-time, provide timely feedback, 

and ensure adherence to best practices, thereby maximizing learning outcomes (Ibrahim & Adebayo, 

2021). Additionally, well-structured supervision supports reflective learning by encouraging students to 

analyze their hands-on experiences critically, enhancing problem-solving and application skills (Okoro & 

Edet, 2022). As such, robust monitoring mechanisms not only uphold academic and practical standards 

but also enrich experiential learning environments, making them more effective and outcome-driven. 

Integrating experiential learning into educational programmes naturally aligns with and promotes a 

student-centered leadership approach by placing learners at the core of the educational process and 

empowering them to take active roles in their learning journeys. Experiential learning fosters autonomy, 

critical thinking, and real-world problem-solving, all of which are essential elements of student-centered 

leadership (Nwanekezi & Eze, 2019). As students engage in hands-on projects, collaborative activities, 

and reflective practices, they develop leadership skills such as initiative, responsibility, and decision-

making (Adebisi & Ibrahim, 2021). Educators who adopt student-centered leadership facilitate learning 

by guiding rather than dictating, encouraging students to take ownership of their academic and personal 
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growth (Ajayi & Ogunyemi, 2022). Thus, the experiential learning model not only enhances academic 

engagement but also cultivates empowered learners capable of leading themselves and others effectively. 

The study is necessitated by the growing recognition of the critical role that effective administrative 

approaches play in enhancing student discipline and engagement within agricultural education 

programmes. Therefore, this study aims to investigate how administrative strategies, particularly 

supervision and monitoring, can be leveraged to enhance student discipline, engagement, and leadership 

development in Agricultural Education programmes. 

Statement of the Problem 

Agricultural Education in universities is designed to equip students with both theoretical knowledge and 

practical skills essential for addressing real-world agricultural challenges. However, many institutions 

continue to face persistent issues related to student indiscipline and low engagement, which negatively 

impact learning outcomes and overall programme effectiveness (Ogunyemi & Adebanjo, 2021).  

These challenges are particularly concerned with Agricultural Education, where students participate in 

experiential learning activities such as fieldwork, laboratory practices, and community projects which are 

critical to achieving educational objectives. Without proper engagement and discipline, students may fail 

to acquire the competencies needed to contribute meaningfully to the agricultural sector. 

The effectiveness of any educational programme depends significantly on the quality of its administrative 

approaches, including how supervision, monitoring, and leadership are implemented to manage student 

behavior and encourage active participation. Research indicates that administrative strategies such as 

participatory leadership, transparent policy implementation, and consistent monitoring can significantly 

enhance student discipline and engagement (Okeke & Ibrahim, 2022). Yet, in many Nigerian universities, 

administrative structures in agricultural education remain rigid, reactive, and poorly aligned with student-

centered practices. This gap has contributed to increasing cases of absenteeism, academic apathy, and 

misconduct among students enrolled in agricultural programmes. Hence, this study seeks to evaluate the 

administrative approaches for enhancing student discipline and engagement in agricultural education 

programmes in Universities in Rivers State 

Aim and Objectives of the Study 

The study aimed at assessing administrative approaches for enhancing student discipline and engagement 

in agricultural education programmes in Universities in Rivers State. Specifically, the study determined 

the following:  

1. Strengthening supervision monitoring approach for enhancing student discipline and engagement in 

Agricultural Education programmes in Universities in Rivers State. 

2. Integrating experiential learning approach for enhancing student discipline and engagement in 

Agricultural Education programmes in Universities in Rivers State. 

3. Promoting student-centered leadership approach for enhancing student discipline and engagement in 

Agricultural Education programmes in Universities in Rivers State. 

Research Questions  

The following research questions guided the study  

1. To what extent does strengthening supervision monitoring approach enhances student discipline and 

engagement in Agricultural Education programmes in Universities in Rivers State? 

2. To what extent does integrating experiential learning approach enhances student discipline and 

engagement in Agricultural Education programmes in Universities in Rivers State? 

3. To what extent does promoting student-centered leadership approach enhances student discipline and 

engagement in Agricultural Education programmes in Universities in Rivers State? 
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METHODOLOGY 
The study adopted a descriptive survey research design to assess the administrative approaches used for 

enhancing student discipline and engagement in agricultural education programmes in universities in 

Rivers State. This design was considered appropriate because it enables the collection and analysis of data 

from a defined population to describe the existing conditions, practices, and perceptions related to 

administrative strategies in agricultural education. The population of the study comprised all academic 

administrators such as deans, heads of departments, and programme coordinators and lecturers in 

Agricultural Education programmes in the two universities offering such programmes in Rivers State, 

namely, Rivers State University and the Ignatius Ajuru University Port Harcourt. 

A stratified random sampling technique was used to select the sample. The sample consisted of 25 

academic administrators and 25 lecturers, totaling 50 respondents. Stratification was done based on the 

category of respondents to ensure adequate representation across Lecturers and Administrative groups. A 

structured questionnaire titled "Administrative Approaches, Discipline and Engagement Questionnaire 

(AADEQ)" was developed by the researcher. The questionnaire consisted of four sections: Section A, 

gathered demographic information, Section B focused on administrative approaches, Section C assessed 

student discipline, and Section D addressed student engagement. The items were rated on a 5-point Likert 

scale ranging from Very high extent, High extent, Moderate extent, Low extent and very high extent. 

The instrument was validated by three experts, two in Educational Administration and Planning and one 

in Measurement and Evaluation. Their suggestions were incorporated to improve the clarity and relevance 

of the items. To determine reliability, a pilot test was conducted using 20 respondents from Niger Delta 

University outside Rivers State offering a similar programme. The data obtained were analyzed using 

Cronbach’s Alpha, and a reliability coefficient of 0.82 was obtained, indicating high internal consistency. 

The data collected were analyzed using descriptive statistics (mean and standard deviation) to answer the 

research questions, Statistical analysis was carried out using SPSS version 25. 
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RESULTS 

Research Question 1: To what extent does strengthening supervision and monitoring approach enhances 

student discipline and engagement in agricultural education programmes in Universities in Rivers State? 

Table 1: Mean and Standard deviation on the extent to which strengthening supervision and 

monitoring approach enhance student discipline and engagement in agricultural education 

programmes in universities. 

S/N  Items  Lecturers N =25 Administrators =25 
  Mean  

x 

Standard 

Deviation 

SD 

Remark Mean  

x 

Standard 

Deviation 

SD 

Remark 

1 Regular supervision helps reduce 

student absenteeism during 

practical sessions. 

4.12 .65 

Very 

High 

Extent 

4.25 .72 

Very 

High 

Extent 

2 Monitoring of student activities 

increases their commitment to task 

completion. 

3.78 .58 
High 

Extent 
3.89 .64 

High 

Extent 

3 Strengthened supervision 

encourages better time 

management among students. 

4.06 .47 

Very 

High 

Extent 

4.10 .50 

Very 

High 

Extent 

4 Frequent monitoring improves 

student preparedness for class and 

field activities. 

3.95 .55 
High 

Extent 
3.92 .59 

High 

Extent 

5 Supervision during practicals 

promotes discipline and focus 

among students. 

4.20 .61 

Very 

High 

Extent 

4.35 .66 

Very 

High 

Extent 

6 Monitoring systems help identify 

and address student behavioral 

problems early. 

3.89 .52 
High 

Extent 
3.91 .56 

High 

Extent 

7 Strengthening supervision 

increases student participation in 

group and field work. 

3.70 .66 
High 

Extent 
3.76 .61 

High 

Extent 

8 Effective monitoring motivates 

students to take personal 

responsibility for learning. 

4.15 .60 

Very 

High 

Extent 

4.28 .69 

Very 

High 

Extent 

9 Administrative follow-up on 

student attendance and punctuality 

promotes discipline. 

3.84 .44 
High 

Extent 
3.87 .51 

High 

Extent 

10 Strong supervision and monitoring 

foster a more engaging and 

interactive learning environment. 

3.91 .49 
High 

Extent 
3.94 .55 

High 

Extent 

 Grand mean  

3.96 .55 
High 

Extent 
4.03 .66 

Very 

High 

Extent 

 

Data in Table 1 shown that the grand mean values of the Lecturers and Administrators are 3.96 and 4.03 

respectively which are greater than the cut–off mark (3.50) this demonstrates that both the Lecturers and 

Administrators agreed that the above items express extent to strengthening supervision and monitoring 

approach enhances student discipline and engagement in Agricultural Education programmes in 

Universities in Rivers State 

The table also showed that the grand standard deviation (S.D) of the Lectures and Students are .55 and .66 

respectively, which displays the closeness of the mean scores, therefore the respondents were united in 

their responses. 
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Research Question 2: To what extent does integrating experiential learning approach enhances student 

discipline and engagement in agricultural education programmes in Universities in Rivers State? 

Table 2: Mean and Standard deviation on the extent to which integrating experiential learning 

approach enhance student discipline and engagement in Agricultural Education programmes in 

universities. 
S/N  Items  Lecturers N =25 Administrators =25 

  Mean  

X 

Standard 

Deviation 

SD 

Remark Mean  

x 

Standard 

Deviation 

SD 

Remark 

1 Regular supervision helps reduce 

student absenteeism during 

practical sessions. 

4.22 .66 

Very 

High 

Extent 

4.35 .74 

Very 

High 

Extent 

2 Monitoring of student activities 

increases their commitment to 

task completion. 

4.01 .59 

Very 

High 

Extent 

4.05 .61 

Very 

High 

Extent 

3 Strengthened supervision 

encourages better time 

management among students. 

4.10 .54 

Very 

High 

Extent 

4.18 .58 

Very 

High 

Extent 

4 Frequent monitoring improves 

student preparedness for class 

and field activities. 

3.89 .48 
High 

Extent 
3.91 .52 

High 

Extent 

5 Supervision during practicals 

promotes discipline and focus 

among students. 

4.12 .62 

Very 

High 

Extent 

4.20 .67 

Very 

High 

Extent 

6 Monitoring systems help identify 

and address student behavioral 

problems early. 

3.93 .55 
High 

Extent 
3.95 .60 

High 

Extent 

7 Strengthening supervision 

increases student participation in 

group and field work. 

3.85 .44 
High 

Extent 
3.88 .50 

High 

Extent 

8 Effective monitoring motivates 

students to take personal 

responsibility for learning. 

4.18 .70 

Very 

High 

Extent 

4.28 .73 

Very 

High 

Extent 

9 Administrative follow-up on 

student attendance and 

punctuality promotes discipline. 

3.78 .49 
High 

Extent 
3.82 .53 

High 

Extent 

10 Strong supervision and 

monitoring foster a more 

engaging and interactive learning 

environment. 

4.05 .58 

Very 

High 

Extent 

4.12 .64 

Very 

High 

Extent 

 Grand mean 

4.01 .68 

Very 

High 

Extent 

4.10 .71 

Very 

High 

Extent 

Data in Table 2displayed that the grand mean values of the Lecturers and Administrators are 4.01 and 

4.10 respectively which are greater than the cut–off mark (3.50) this demonstrates that both the Lecturers 

and Administrators agreed that the above items express extent integrating experiential learning approach 

enhance student discipline and engagement in Agricultural Education programmes in universities. 

The table also showed that the grand standard deviation (S.D) of the Lecturers and Students are .68 and 

.71 respectively, which displays the closeness of the mean scores, therefore the respondents were united 

in their responses. 
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Research Question 3: To what extent does promoting student-centered leadership approach enhances 

student discipline and engagement in agricultural education programmes in Universities in Rivers State? 

Table 3: Mean and Standard deviation on the extent to which promoting student-centered 

leadership approach enhance student discipline and engagement in agricultural education 

programmes in universities 

S/N  Items  Lecturers N =25 Administrators =25 

  Mean  

x 

Standard 

Deviation 

SD 

Remark Mean  

X 

Standard 

Deviation 

SD 

Remark 

1 Student-centered leadership fosters 

responsibility and accountability 

among students. 

4.18 .67 

Very 

High 

Extent 

4.22 .72 

Very 

High 

Extent 

2 Involving students in decision-

making increases their commitment 

to classroom discipline. 

3.90 .55 
High 

Extent 
3.98 .64 

High 

Extent 

3 Student-led initiatives improve 

participation and engagement in 

academic and field activities. 

3.88 .60 
High 

Extent 
3.91 .58 

High 

Extent 

4 Promoting leadership roles among 

students encourages ownership of 

learning and behavior. 

4.02 .61 

Very 

High 

Extent 

4.08 .65 

Very 

High 

Extent 

5 A student-centered approach 

reduces indiscipline by enhancing 

motivation and purpose. 

3.84 .49 
High 

Extent 
3.87 .56 

High 

Extent 

6 Students who take leadership roles 

are more likely to model appropriate 

behavior to peers. 

4.05 .70 

Very 

High 

Extent 

4.10 .75 

Very 

High 

Extent 

7 Student-centered leadership 

increases enthusiasm for 

participation in agricultural projects. 

3.91 .59 
High 

Extent 
3.94 .62 

High 

Extent 

8 Empowering students through 

leadership opportunities fosters 

greater respect for rules and 

structure. 

3.95 .63 
High 

Extent 
4.00 .67 

High 

Extent 

9 Giving students voice in classroom 

and field activities promotes a sense 

of belonging and engagement. 

3.86 .57 
High 

Extent 
3.89 .61 

High 

Extent 

10 Student-centered leadership 

improves teamwork and 

collaboration in learning 

environments. 

4.00 .64 
High 

Extent 
4.05 .68 

Very 

High 

Extent 

 Grand mean 
3.96 .57 

High 

Extent 
4.00 .60 

High 

Extent 

 

Data in Table 3 revealed that the grand mean values of the Lecturers and Administrators are 3.96 and 4.00 

respectively which are greater than the cut–off mark (3.50) these demonstrates that both the Lecturers and 

Administrators agreed that the ten items expresses the extent to promoting student-centered leadership 

approach which enhances student discipline and engagement in Agricultural Education programmes in 

universities. The table also showed that the grand standard deviation (SD) of the Lectures and Students 
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are .57 and .60 respectively, which displays the scores, therefore the respondents were united in their 

responses. 

 

DISCUSSION OF FINDINGS 

The findings of the study align with recent literature emphasizing the role of administrative strategies in 

promoting discipline and engagement in higher education, particularly in skill-based programmes like 

agricultural education. Strengthened supervision and monitoring were found to significantly enhance 

students’ attendance, responsibility, and participation, corroborating Eze and Olaniyan (2023), who noted 

that administrative follow-up and structured oversight contribute to improved student behavior and 

academic focus. Similarly, the effectiveness of experiential learning as observed in this study echoes the 

work of Ogunyemi and Adebanjo (2021), who argued that hands-on, real-world experiences increase 

motivation, reduce truancy, and cultivate self-discipline among agricultural students. The promotion of 

student-centered leadership was also supported, reinforcing Okeke and Ibrahim’s (2022) assertion that 

participatory leadership fosters accountability and ownership in learners. That no significant difference 

was found between the responses of lecturers and Administrators highlights a shared understanding of 

these practices’ effectiveness, underscoring a unified endorsement for integrating supervision, 

experiential learning, and leadership development into agricultural education. This convergence supports 

the need for holistic and inclusive administrative approaches that prioritize student engagement, practical 

involvement, and leadership capacity-building. 

The findings of the study confirm that both lecturers and Administrators recognize the high effectiveness 

of integrating experiential learning in enhancing student discipline and engagement within agricultural 

education programmes in universities. This aligns with current research highlighting the transformative 

impact of experiential learning on student behavior and academic responsibility. According to Adeyemo 

and Bello (2021), experiential learning strategies, such as fieldwork, project-based learning, and real-life 

agricultural simulations, promote deeper engagement and reduce behavioral issues by making learning 

more relevant and practical. Similarly, Usman and Ekwueme (2022) observed that students involved in 

hands-on agricultural tasks demonstrate greater punctuality, participation, and accountability. The 

acceptance of the null hypothesis, due to the non-significant difference in responses between lecturers and 

Administrators, further reflects a unified endorsement of experiential methods. This shared view 

underscores the importance of embedding experiential learning in curriculum planning, as also advocated 

by Nwafor and Alade (2023), who argue that practical exposure reinforces discipline and fosters 

autonomy among students. The study, therefore, strengthens the call for curriculum developers and 

academic administrators to prioritize real-world application and active student participation as core 

strategies for improving behavioral and learning outcomes in agricultural education. 

The findings of the study revealed a shared agreement between lecturers and Administrators on the high 

extent to which student-centered leadership enhances discipline and engagement in agricultural education 

programmes. This supports the growing body of research emphasizing the value of student empowerment 

in fostering a responsible and participatory learning environment. As noted by Chukwu and Adebanjo 

(2021), when students are involved in leadership and decision-making, they develop a stronger sense of 

ownership, accountability, and motivation toward academic and field-based responsibilities. Similarly, 

Yusuf and Olatunji (2022), argued that participatory leadership in tertiary institutions builds confidence 

and discipline among students, especially in practical-oriented programmes like agriculture. It also aligns 

with Ede and Chukwuma (2023), who affirm that students who are given structured leadership 

opportunities tend to influence their peers positively, fostering a culture of discipline and collaboration. 

The implication is clear: agricultural education programmes that embed student-centered leadership not 

only improve engagement but also support behavioral development necessary for academic success and 

professional readiness. 
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CONCLUSION 

Based on the findings of this study, it is evident that administrative approaches such as strengthening 

supervision and monitoring, integrating experiential learning, and promoting student-centered leadership 

have a significant positive influence on enhancing student discipline and engagement in agricultural 

education programmes in universities. Both lecturers and Administrators showed a high level of 

agreement across all three strategies, indicating that structured oversight, practical exposure, and inclusive 

leadership practices are essential to fostering responsible, motivated, and participatory learners. The 

effectiveness of these approaches suggests that agricultural education programmes must adopt holistic 

administrative frameworks that prioritize not just academic delivery but also behavioral and leadership 

development among students. 

Furthermore, the acceptance of the null hypotheses across the three areas indicates no statistically 

significant differences between the perceptions of lecturers and Administrators. This shared 

understanding reinforces the reliability of the findings and highlights the need for collaborative 

implementation of these strategies across institutional roles. As universities aim to produce graduates who 

are not only knowledgeable but also disciplined and practically competent, these administrative 

approaches provide a foundational model for educational effectiveness. Institutional leaders, curriculum 

planners, and policymakers are therefore encouraged to integrate these findings into programme reforms 

to improve student outcomes in agricultural education. 

 

RECOMMENDATIONS 
Based on the findings of the study, the following recommendations were made: 

1. University administrators should establish consistent and well-coordinated supervision and 

monitoring frameworks within Agricultural Education programmes. This includes regular attendance 

checks, timely feedback mechanisms, and close follow-up on student participation to promote 

accountability and discipline across both theoretical and practical sessions. 

2. Curriculum planners and programme coordinators should embed experiential learning strategies 

such as fieldwork, project-based learning, farm practice, and real-world problem-solving into all 

levels of agricultural education. This will not only improve student engagement but also enhance 

discipline by making learning more relevant, hands-on, and outcome-driven. 

3. Agricultural Education departments should create platforms for students to take on leadership 

roles in academic, practical, and extracurricular activities. Involving students in planning, decision-

making, and peer coordination fosters a sense of ownership, improves self-discipline, and enhances 

group engagement, contributing to a more active and responsible learning culture. 
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