International Journal of Innovative Development and Policy Studies 13(4):193-203, Oct-Dec., 2025

= ©SEAHI PUBLICATIONS, 2025 www.seahipublications.org  ISSN: 2467- 8465

doi:10.5281/zen0do.17653273

Community-Based Funding and NGO Contributions
as Correlates of Education Goal Attainment in Unity
Schools in Southeast Nigeria

Enyia, Chidiebere Victor & Prof. Kaegon, L.E.S.

Department of Educational Management
Faculty of Education,
University of Port Harcourt, Port Harcourt Rivers State, Nigeria

ABSTRACT

This study examined community-based funding and non-governmental organisation (NGO) contributions
as correlates of education goal attainment in Unity Schools in Southeast Nigeria. Two research questions
guided the study, while two null hypotheses were tested at the 0.05 level of significance. The study
adopted a correlational research design. The population comprised 1,877 staff members drawn from 16
Unity Schools in the South-East geopolitical zone, including principals, vice-principals, Parent-Teacher
Association (PTA) chairpersons, and teachers. Using Taro Yamane’s formula, a sample size of 352
respondents was determined. Two validated researcher-designed questionnaires were used for data
collection, and the reliability coefficients of the instruments ranged from 0.76 to 0.81. Data collected were
analysed using Pearson’s product-moment correlation and simple linear regression with the aid of SPSS
version 25. Findings revealed that PTA funding (R = 0.652, R2 = 0.426, p < 0.05) had a high, positive,
and significant relationship with educational goal attainment, while NGO donations (R = 0.480, R2 =
0.231, p < 0.05) had a moderate, positive, and significant relationship with educational goal attainment.
The study concluded that both PTA and NGO financial supports substantially promote school
improvement through infrastructural provision, enhanced instructional delivery, and better management
practices. Based on these findings, this study recommends that the Federal Ministry of Education should
strengthen PTA governance frameworks, and that Unity Schools should establish formal partnership units
to coordinate and integrate NGO-funded projects into school development plans for sustained educational
advancement across the Southeast region.

Keywords: Community-Based Funding, NGO, Contribution, Correlates, Education, Goal Attainment,
Unity Schools, Southeast, Nigeria.

INTRODUCTION

Education is one of the most effective instruments for human development and societal advancement. The
extent to which a nation attains its educational goals depends significantly on the adequacy of resources,
sound management, and active participation of the community in the schooling process (Peter &
Igbozuruike, 2018). Globally, inequalities in access and quality of education continue to affect learning
outcomes. UNESCO (2024) said that only about one in two children attain minimum proficiency in
reading by the end of primary education, indicating a persistent learning crisis particularly acute in low
and middle-income countries. In Nigeria, these challenges are further compounded by economic
instability and structural underfunding. Nearly half of the population was estimated to be living below the
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poverty line in 2024, which constrains household capacity to support education and compels reliance on
community and external assistance (World Bank, 2025a, 2025b). Efforts to improve educational quality
have therefore increasingly combined government programmes with interventions from parents,
community groups, and development partners. The World Bank’s recent education-focused operations
and UNICEF’s basic education initiatives illustrate how macro-level funding and grassroots engagement
are expected to complement one another in improving school attendance, learning outcomes, and
institutional resilience (Reuters, 2025; UNICEF, 20253).

Within this broader educational landscape, Unity Schools occupy a strategic position as federal
institutions designed to embody national ideals while addressing regional disparities in educational access
and quality. Unity Schools, officially known as Federal Government Colleges, were established by the
Federal Government of Nigeria in the early 1970s to serve as instruments of national integration and
educational excellence. According to the Federal Republic of Nigeria (FRN, 2013), these schools were
designed to promote unity among Nigeria’s diverse ethnic and religious groups by admitting students
from all states under a quota system that ensures inclusiveness and representation. Their primary
objectives include fostering national identity, promoting equal access to quality education, and providing
a model for high academic standards and moral discipline (Okoroma, 2006). Unity Schools are also
intended to bridge regional educational disparities by offering standardised curricula, qualified teachers,
and well-equipped facilities irrespective of geographical location (Eze, 2023). Over the decades, they
have remained pivotal to Nigeria’s education policy, functioning as laboratories for national cohesion and
as pathways for developing leadership, academic competence, and civic values among secondary school
students.

In this context, Unity Schools in Southeast Nigeria operate under significant funding pressures. Declining
public expenditure and bureaucratic inefficiencies have created uneven distribution of resources, while
rising enrolments continue to stretch available facilities. Consequently, community-based funding
mechanisms, especially those driven by Parent-Teacher Associations (PTAs) and Non-Governmental
Organisations (NGOs), have emerged as crucial supplementary sources of finance. These mechanisms not
only provide infrastructural and material support but also strengthen community ownership of schools.
Evidence from Nigerian studies reveals that effective PTA participation often leads to improvements in
classroom infrastructure, provision of learning materials, and supervision of school activities, provided
that such contributions are managed transparently and consistently (Ayeni, 2021; Global Scientific
Journal, 2020). Similarly, NGOs have played significant roles in supporting teacher training, community
sensitisation, and school-based innovation, which contribute to improved teaching and learning processes
(Nkemjika, 2024). These developments suggest that educational goal attainment which reflects in
improved academic performance, attendance, and safe learning environments, depends not only on state
allocation but also on how well community and NGO resources are mobilised and integrated into formal
school planning.

However, while community and NGO funding serve as vital supplements to government expenditure,
their effectiveness depends on coherent policy frameworks and institutional coordination. The National
Policy on Education recognises that the government alone cannot meet the financial demands of quality
schooling, and therefore encourages community participation in educational development (Federal
Republic of Nigeria [FRN], 2013). Yet, implementation gaps have persisted, and often characterised by
irregular fund disbursement, weak accountability, and poor monitoring of school-level finances (Obi &
Onyeike, 2018). Studies conducted in Edo, Enugu, and Anambra States reveal that PTA and NGO
contributions often operate in isolation, with limited alignment to school development plans, leading to
fragmented accountability and unsustainable results (Eze, 2023; Nkemijika, 2024). Furthermore, socio-
economic disparities among communities in Southeast Nigeria implies that PTAs in urban areas raise
higher funds than those in rural or economically disadvantaged locations, resulting in unequal learning
environments (Eze, 2023). UNESCO (2024) observed that reliance on voluntary community contributions
can reinforce ‘contextual inequality in resource allocation,” where wealthier communities provide
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superior education facilities while poorer ones remain deprived. This imbalance underscores the need for
policy frameworks that promote equity in community-based support and ensure that NGO interventions
are distributed based on educational need rather than accessibility.

Beyond financial inputs, community-based funding plays a broader social and governance role. PTAs
facilitate participatory decision-making between parents and teachers, encouraging shared accountability
and trust (Ukaigwe & Igbozuruike, 2018). NGOs, on the other hand, bring expertise, advocacy, and
innovative approaches that expand access to educational resources and improve management practices.
International collaborations have introduced teacher digital literacy training, data-driven monitoring, and
inclusive education programmes that enhance transparency and school effectiveness (UNICEF, 2025a).
Nonetheless, weak institutional synergy and duplication of efforts have continued to limit impact,
suggesting the need for structured collaboration anchored on shared objectives of equity, accountability,
and measurable learning gains. Moreover, sustainability remains a pressing concern. Nigeria’s inflation
rate, which exceeded 27% in 2025 (National Bureau of Statistics, 2025), has eroded the real value of
household and donor contributions. Economic downturns and shifting donor priorities have made it
difficult for PTAs and NGOs to maintain long-term interventions (World Bank, 2025b). Consequently,
durable impact depends on institutionalised mechanisms for financial accountability, regular audits, and
leadership capacity-building (Ayeni, 2021).

In addition to financial and structural issues, community participation contributes significantly to the
social capital that underpins educational success. PTAs that promote open communication and regular
consultations tend to enhance teacher motivation and student engagement (Eze, 2023). Similarly, NGOs
often encourage inclusive pedagogies and child-centred learning environments that foster participation
and creativity (Nkemjika, 2024). These non-financial dimensions of community engagement improve
school climate and reinforce shared responsibility for learning outcomes. However, persistent challenges
such as lack of coordination, transparency lapses, and limited training of PTA executives reduce the
potential gains of community-based support (Obi & Onyeike, 2018). Evidence from the Global Scientific
Journal (2020) shows that schools with trained PTA leadership achieve higher project completion rates
and better satisfaction among teachers and students than those with weak organisational capacity. It
follows that effective utilisation of community and NGO funding in Unity Schools depends not only on
financial availability but also on governance quality, leadership competence, and structured accountability
systems.

From the foregoing, it is evident that the pursuit of educational goal attainment in Unity Schools in
Southeast Nigeria cannot be separated from the roles of PTAs and NGOs. These actors have become
essential partners in sustaining infrastructure, improving instructional delivery, and enhancing school
governance. Nevertheless, their contributions remain uneven and occasionally fragmented. This study
therefore examines the extent to which PTA and NGO funding correlate with educational goal attainment
in Unity Schools in Southeast Nigeria.

Statement of the Problem

Education performs optimally when government support, community participation, and civil society
contributions complement each other to create a stable and well-resourced learning environment. Ideally,
Unity Schools in Nigeria should benefit from this synergy, where state funding provides the foundation
for infrastructure and staffing, while Parent-Teacher Associations (PTAs) and Non-Governmental
Organisations (NGOs) supplement these efforts through community-driven initiatives. In such a system,
schools would operate efficiently, teachers would be motivated, and students would achieve expected
learning outcomes. However, the reality in many Unity Schools in Southeast Nigeria falls short of this
expectation. Government funding is often inadequate and irregular, leaving schools dependent on PTA
levies and NGO donations to sustain operations. In several communities, PTA contributions are
inconsistent due to parents’ low-income levels, while NGO interventions are sometimes short-term or
poorly aligned with school priorities. Moreover, weak accountability mechanisms and poor coordination
among stakeholders hinder the effective utilisation of available resources. Socio-economic disparities also
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create funding inequities, as PTAS in urban areas raise far more than those in rural communities, resulting

in unequal learning conditions. These challenges threaten the realisation of educational goals such as

improved infrastructure, enhanced teaching quality, and equitable access. Without a structured framework

to integrate community-based funding within school management, the contributions of PTAs and NGOs

may remain fragmented and unsustainable. It is therefore necessary to examine the extent to which PTA

and NGO contributions relate to educational goal attainment in Unity Schools in Southeast Nigeria, with

a view to improving funding practices and outcomes.

Research Questions

The following research questions guided the study.

1. To what extent does Parent-Teacher Association (PTA) funding correlate with educational goal
attainment in Unity Schools in Southeast Nigeria?

2. To what extent do NGO donations correlate with educational goal attainment in Unity Schools in
Southeast Nigeria?

Hypotheses

The following null hypotheses were tested in the study at 0.05 significance level.

Hoi: There is no significant relationship between Parent-Teacher Association (PTA) funding and
educational goal attainment in Unity Schools in Southeast Nigeria.

Hoz: There is no significant relationship between NGO donations and educational goal attainment in Unity
Schools in Southeast Nigeria.

METHODOLOGY

The study adopted a correlational research design, which focuses on determining the degree and direction
of relationships between two or more variables without manipulation. This design was suitable because it
allowed the researchers to examine existing associations between the independent variables and the
dependent variable. The population consisted of 1,877 staff members across 16 Unity Schools in the
South-East geopolitical zone, including principals, vice-principals (academic, administration, and special
duties), Parent-Teacher Association chairpersons, and teachers. Using Taro Yamane’s formula, a sample of
352 respondents was drawn. From each school, 5 administrators and 17 teachers were selected using
guota and simple random sampling techniques. Two researcher-developed instruments were used:
Mobilisation and Allocation of Funds Questionnaire for Unity Schools (MAFQUS) and Educational Goal
Attainment Questionnaire (EGAQ). Both were structured on a four-point Likert scale. The instruments
were validated by five experts from the University of Port Harcourt, who assessed their clarity, relevance,
and alignment with research objectives. Reliability was established through a pilot test in two Unity
Schools in Rivers State. Cronbach Alpha coefficients obtained were 0.76 and 0.81 for the MAFQUS and
0.79 for the EGAQ, confirming internal consistency. Data were collected by the researchers, and 337
valid copies of the instruments were analysed using SPSS. Simple was employed to analyse the research
guestions and test the hypotheses at 0.05 significance level.

RESULTS AND DISCUSSION
Research Question One: To what extent does Parent-Teacher Association (PTA) funding correlate with
educational goal attainment in Unity Schools in Southeast Nigeria?
Table 1: Simple regression analysis on the extent of correlation between Parent-Teacher
Association (PTA) funding and educational goal attainment in Unity Schools in Southeast

Model R R Square Adjusted R Square Degree of Relationship

6522 426 424 High
a. Predictors: (Constant), PTA

Decision rule: .01 - .24 = low relationship, .25 - .45 = moderate relationship, .50 - .74 high relationship,
and 0.75 — 1.0 = Very High relationship.
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Table 1 presents the summary of simple linear regression analysis carried out to determine the extent of
correlation between Parent-Teacher Association (PTA) funding and educational goal attainment. The
result shows an R value of .652, which indicate a high positive relationship between PTA funding and
educational goal attainment. The coefficient of determination (R? = .426) implies that PTA funding
accounts for approximately 42.6% of the variation observed in educational goal attainment. This finding
establishes that adequate and consistent PTA financial contributions significantly enhance the ability of
schools to meet their educational goals.

Research Question Two: To what extent does NGO donations correlate with educational goal
attainment in Unity Schools in Southeast Nigeria?

Table 2: Simple regression analysis on the extent of correlation between NGO donations and
educational goal attainment in Unity Schools in Southeast

Model R R Square Adjusted R Square Degree of Relationship

.480? 231 228 Moderate
a. Predictors: (Constant), NGO donations

Decision rule: .01 - .24 = low relationship, .25 - .45 = moderate relationship, .50 - .74 high relationship,
and 0.75 — 1.0 = Very High relationship.

Table 2 presents the summary of simple linear regression analysis carried out to determine the extent of

correlation between NGO donations and educational goal attainment. The result shows an R value of

480, which indicates a moderate positive relationship between NGO donations and educational goal

attainment. The coefficient of determination (R2 = .231) implies that NGO donations account for

approximately 23.1% of the variation observed in educational goal attainment. This finding establishes

that financial contributions from NGOs provide a modest but meaningful support towards achieving

educational goals.

Test of Null Hypotheses

Hoi: There is no significant relationship between Parent-Teacher Association (PTA) funding and
educational goal attainment in Unity Schools in Southeast Nigeria.

Table 3: t-test associated with simple regression analysis on the significance of the correlation

between Parent-Teacher Association (PTA) funding and educational goal attainment in Unity

Schools in Southeast Nigeria.

Model Unstandardized Standardized t P- Alpha Decision
Coefficients Coefficients  value value Level
B Std. Error Beta
(Constant) 28.424 2.600 10.933 .000
PTA 1.244 .079 .652 15.757 .000 +1.96 Significant

Hos rejected
a. Dependent Variable: Educational Goal Attainment

P <0.05

Table 3 displays the results of a t-test associated with simple linear regression which examined the
significance of the relationship between Parent-Teacher Association (PTA) funding and educational goal
attainment. The analysis yielded a t-value of 15.757 with a corresponding p-value of .000, which is less
than the significance level of 0.05. Since the calculated t-value exceeds the critical value of £1.96, the
result is statistically significant. Therefore, the null hypothesis (Hoi1), which states that there is no
significant relationship between PTA funding and educational goal attainment, is rejected. This implies
that PTA funding has a significant positive influence on educational goal attainment.
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Hoz2: There is no significant relationship between NGO donations and educational goal attainment in
Unity Schools in Southeast Nigeria.

Table 4: t-test associated with simple regression analysis on the significance of the correlation
between NGO donations and educational goal attainment in Unity Schools in Southeast Nigeria.

Model Unstandardized Standardized t P-  Alpha Decision
Coefficients Coefficients  value value Level
B Std. Error Beta
NGO 592 .059 480 10.024 .000 £1.96  Significant
donations Ho, rejected
a. Dependent Variable: Educational Goal Attainment
P <0.05

Table 4 displays the results of a t-test associated with simple linear regression which examined the
significance of the relationship between NGO donations and educational goal attainment. The analysis
yielded a t-value of 10.024 with a corresponding p-value of .000, which is less than the significance level
of 0.05. Since the calculated t-value exceeds the critical value of +1.96, the result is statistically
significant. Therefore, the null hypothesis (Hoz), which states that there is no significant relationship
between NGO donations and educational goal attainment, is rejected. This implies that NGO donations
have a significant positive influence on educational goal attainment.

DISCUSSION OF FINDING

Parent-Teacher Association (PTA) funding correlate with educational goal attainment

The findings of this study established that Parent-Teacher Association (PTA) funding of Unity schools
had a positive and high relationship with educational goal attainment (R = .652), explaining 42.6% of the
variation observed. This relationship was significant (t = 15.757, p < .05), and affirms that PTA
contributions constitute an important driver of school improvement. This finding aligns with Olaifa et al.
(2024), who reported that PTA interventions, including financial inputs and active participation in school
management, led to measurable gains in public secondary school performance. Similar trends were
observed by Ugwulashi (2012) in Rwanda, where PTA involvement reportedly accounted for 83.9% of
the variance in student academic performance, and also reflected a very strong positive relationship (r =
0.866, p < 0.01). Such evidence corroborates the findings of this study, accentuating that the influence of
PTA funding can transcend national contexts when participation is consistent and aligned with
institutional priorities. However, Owusu (2017) noted that socio-economic disparities, such as variations
in income and parental education levels, may limit some communities’ capacity to contribute
significantly, suggesting thus that aggregated statistical results as observed in this study can mask
inequities. This implies that PTA funding is an effective tool for advancing educational goals, however
the need to encourage and promote equitable participation of parents and teachers regardless of their
socioeconomic status is essential for sustaining cohesion and benefits.

The nature and scope of PTA contributions can help to explain the strength of this relationship. Ikwuegbu
et al. (2023) found that PTA involvement often extends beyond financial support to advisory roles,
communication enhancement, and fostering of school-community partnerships, all of which are essential
for strengthening institutional capacity. These multifaceted contributions indicate that the observed
statistical effect in this study is not solely a product of monetary inflows but also of organisational and
relational capital. However, Omenyi et al. (2024) observed that private schools often enjoy more
consistent PTA engagement than public schools, adding that participation in public is sometimes irregular
due to weaker accountability structures and lower parental expectations. This underscores the importance
of efficient governance culture that sustain PTA effectiveness.
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At the same time, Ugwulashi (2012) cautioned that while active PTA participation is beneficial, it must
remain within agreed governance boundaries to ensure that resources are used strategically and prudently
without overstepping into functions reserved for school governing boards. PTA support extends beyond
providing funds, as it also shapes the scale and direction of resource allocation through advisory input and
advocacy (Ekere et al., 2019; Adedeji & Olao, 2011). Its effectiveness, however, is influenced by context.
In some Nigerian and African settings, parental participation is irregular, often due to insufficient policy
framework for engagement, thereby leading to decreased its impact (Mbah et al., 2023). In Ghana
however, PTAs reportedly played a central role in community-led recovery efforts after COVID-19,
supplying resources and oversight to restore and strengthen school operations (Agyekum et al., 2025).
There are also concerns about equity, as wealthier communities and some parents may be able to generate
far greater benefits than less affluent ones (Frazier, 2024). To address this, it has been suggested that
schools should diversify their income sources through alumni contributions, innovative fundraising
events, crowdfunding, and school-based enterprises in order to spread responsibility more widely,
promote inclusivity, and strengthen long-term financial stability (Adeyemi et al., 2024; Eneji et al., 2025).
The strategic use of PTA resources is equally critical. Umanah (2021) and Okoye and Okorji (2021)
highlighted that budgeting discipline, clear priority setting, and efficient allocation are vital to converting
financial inputs into tangible gains. Without these, even substantial contributions may yield limited results
or embezzled. Ikwuegbu et al. (2023) suggested that financial management training for PTA members is
essential to strengthen members financial accountability and promote transparency in the income and
expenditures matters, as ensuring good governance and putting safeguards are necessary to sustain
positive outcomes. Where government funding is inadequate or delayed, PTA contributions can play a
stabilising role. Research in Kenya by Simiyu (2021) and Nyakoe (2020) showed that parental funding
was effectively used maintain infrastructure projects development and provision of learning materials,
resulting in positively association with student performance. However, as Ray (2018) observed, funding
must be directed towards defined priorities to produce measurable educational gains. This supports the
understanding that the strong relationship observed in this study is actually shaped not only by the amount
money provided by PTA members, but also by their integration into broader strategic and funds
mobilization framework.

NGO donations funding correlate with educational goal attainment

The results of this study revealed that NGO donations had a positive and moderate relationship with
educational goal attainment (R = .480), accounting for 23.1% of the variation. The relationship was
statistically significant (t = 10.024, p < .05), indicating that while NGO contributions provide tangible
benefits, their influence is comparatively limited within the broader funding framework of the schools.
This finding supports the idea that while NGO funding can address significant needs, its impact is
maximised when it complements rather than substitutes for other funding sources. The present study’s
findings are consistent with this perspective, particularly given that NGO interventions often target
specific thematic areas such as gender equity, STEM promotion, or health education rather than systemic
resource provision. This targeted approach usually yields visible gains in the focus area but may not exert
a uniform influence across all operational domains of the school This finding resonates with Museng’ya
(2018), who found that donor-funded initiatives such as learning material provision, pedagogical
programmes, school feeding, and bursaries improved learner outcomes in Kenyan public primary schools.
In that setting, school feeding initiatives was effective in enhancing pupils’ attendance, while bursaries
and scholarships given to pupils supported pupils’ participation in educations, and also helped to reduce
dropout rates among vulnerable learners. This effectively and directly links targeted NGO interventions to
improved goal attainment.

The comparatively moderate effect size in this study, when compared to the stronger influence of PTA
funding, may be due to the project-specific and time-bound nature of NGO activities, which, though
impactful, but often do not address the full range of operational needs that are essential for sustained
institutional improvement. Nyakoe (2020) reported that donor funding to schools helped to improve
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infrastructure development and the installation of teaching—learning resources in Kenyan secondary
schools, but had the greatest effect when aligned with institutional priorities and coordinated with
government planning. This agrees with Kiryowa (2021), who observed that donor funding and
partnerships tend to be most effective when embedded within comprehensive, and long-term financial
strategies, rather than operating as isolated projects.

Beyond direct funding, NGOs often bring innovation, capacity-building initiatives, and targeted problem-
solving to the education sector. Simiyu (2021) found that external funding in Bungoma County, Kenya,
substantially improved infrastructure and instructional resources, but only when there was alignment
between donor objectives and school development priorities. In the context of this study, this implies that
NGO interventions in Unity schools should be strategically integrated into institutional plans, with school
leaders ensuring that resources provided are directed to reinforce the school’s long-term vision. The
moderate statistical effect observed in this study supports the view that NGO funding works best as a
complementary input within a broader resource mobilisation strategy.

The way NGO support is implemented and monitored can significantly influence its impact. Museng’ya
(2018) reported that in marginalised communities with indigent residents, NGO-funded school feeding
and teacher capacity-building projects was effective in improving students’ attendance, retention, and
learner engagement, but these benefits were only sustained when accompanied by regular monitoring and
strong school-donor collaboration. Such a collaboration can help to explain why the variance in
educational goal attainment accounted for by NGO funding in this study is smaller than that of PTA
funding, which is typically embedded in ongoing financial management. Nyakoe (2020) maintained that
donor funding achieved greater academic impact when integrated into comprehensive development plans
that addressed both immediate and long-term needs.

Accountability frameworks also shape outcomes. Kiryowa (2021) highlighted that transparent
management and deliberate allocation of donor resources significantly improved school performance,
while weak reporting systems was identified as a risk to fund diversion or underutilisation of funds.
Ikwuegbu et al. (2023) suggested that financial management training for all stakeholders involved in
school funding, including those handling external donations should be regularly be organized to bolster
efficiency, transparency, and increased alignment with institutional priorities. For some Unity schools
already benefiting from NGO funded projects such as ICT facilities, science laboratories, or teacher
training, careful planning, regular maintenance, and strict oversight are critical to converting such
investments into long-term benefits.

NGOs also address niche areas that may be overlooked by mainstream funding. Eneji et al. (2025) and
Adeyemi et al. (2024) noted that NGOs can contribute to school goal atainment through initiatives
designed to promote inclusive education, targeted professional development, or school health
programmes. These interventions are often tailored to address immediate needs and strengthen the
capacity of students and teachers to achieve higher performance levels. When these targeted measures are
combined with other funding sources, such as PTAs and government, the cumulative effect on goal
attainment can be significant. The moderate but significant relationship in this study therefore reflects the
potential for NGO contributions to become more impactful when strategically integrated, equitably
distributed, and embedded within long-term development frameworks.

In practical terms, this means that Unity schools should actively cultivate partnerships with reputable
NGOs, ensuring that proposed projects align with strategic institutional goals. School leaders should also
prioritise the establishment of robust accountability and finance reporting systems to maintain donor
confidence and ensure success of the intended educational impact. Furthermore, by coordinating NGO
projects with other funding sources, schools can achieve synergy between targeted interventions and
broader operational needs.
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CONCLUSION

Based on the findings, the study concludes that Parent-Teacher Association (PTA) funding and Non-
Governmental Organisation (NGO) contributions both have significant relationships with educational
goal attainment in Unity Schools in Southeast Nigeria. PTA funding exhibited a high, positive, and
significant relationship with educational goal attainment, indicating that active parental involvement
through regular levies and developmental projects contributes substantially to improved school
infrastructure, teaching quality, and student performance. NGO contributions, on the other hand, showed
a moderate but significant relationship with educational goal attainment. This suggests that while NGOs
play a crucial role in supporting schools through infrastructure development, teacher training, and
learning resources, the scale and sustainability of their interventions often vary across communities.

RECOMMENDATIONS

Based on the findings of this study, the following recommendations were made by the researcher.

1. Ministries of Education and school governing authorities should issue a standard PTA financial
governance framework that mandates annual workplans, transparent fee schedules, and public termly
reports. Unity schools should institute PTA budget hearings and project tracking committees to
ensure that PTA funds are directed to high-impact instructional and infrastructure priorities that
advance educational goal attainment.

2. Unity schools should professionalise NGO engagement through a partnership desk, with needs-
based proposals, memoranda of understanding, and sustainability clauses for maintenance and teacher
training. Donor projects should be integrated into the school improvement plan so that NGO inputs
complement, rather than duplicate, existing budgeted priorities.
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