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ABSTRACT

This study examined the influence of school and home environments on the teaching and learning of
Cultural and Creative Arts (CCA) in primary schools in Sokoto State, Nigeria. Using a questionnaire, data
were collected from 240 teachers and analysed descriptively. Findings revealed limited support for
creative learning, with only 35.4% of respondents reporting conducive school environments, 31.2%
noting teacher-parent collaboration, and 39.6% indicating pupils’ use of local or home-sourced materials.
Major challenges included lack of funding (75%), low parental support (70.8%), inadequate teacher
training (68.7%), environmental constraints (68.8%), and insufficient instructional time (72.9%). The
study concluded that inadequate resources, poor home-school collaboration, and environmental
limitations hinder effective CCA instruction. Recommendations include improving school materials and
facilities, teacher training, parental involvement, integration of local resources into the curriculum, and
adequate allocation of time and safe creative spaces to enhance pupils’ artistic engagement.
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INTRODUCTION

The contemporary learning environment is rich with numerous local materials that can be explored and
utilized to enhance the teaching of creativity in primary schools. For the goals of primary education in
Cultural and Creative Arts (CCA) to be fully actualized, it is essential for teachers and stakeholders to
draw from the immediate environment and harness its inherent potentials for effective instruction
(Akinwale, 2019). The objectives of CCA at the primary level emphasize that learners who engage in
cultural and arts education tend to achieve better academic and non-academic outcomes. Research has
shown that participation in art activities such as music, dance, drama, and visual arts improves academic
achievement, reading skills, creative and critical thinking, collaboration, and problem-solving abilities
(Okonkwo & Eze, 2020). Furthermore, involvement in artistic activities has been linked to improved
school attendance, reduced stress levels, enhanced resilience, perseverance, and positive classroom
behaviour (UNESCO, 2018).

Culture and arts education also help to make learning meaningful by connecting the rural with the urban
and the local with the global. It plays a vital role in the preservation and valorisation of cultural heritage
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and traditions, while enabling learners to reflect on their cultural identity within the realities of the
modern digital world (Adeoye, 2021). Recognizing this potential, the present study seeks to reawaken
stakeholders’ consciousness toward identifying and utilizing local materials available within the school
and home environments for the effective teaching of Cultural and Creative Arts.
Vanessa (1999, as cited in Komo, 2021) noted that an intimate relationship with nature has the potential
to elevate human consciousness. This assertion provides a philosophical foundation for this study, which
aims to identify local and naturally occurring materials that can support creative teaching and learning.
Incorporating such materials into CCA instruction can create immersive, meaningful, and sustainable
learning experiences that honour local culture and strengthen connections between learners and their
communities (Daramola, 2020).
Statement of the Problem
Cultural and creative arts are essential components of human expression that identify and expressed
through our sensibilities. In Nigeria, cultural and creative arts are taught in primary schools to promote
cultural awareness, creativity, and sustainability. However, the teaching of this subject in the part of the
country particularly Sokoto State, faces numerous challenges which include the following:
i.  Limited awareness of locally found materials among art teachers and pupils,
ii.  Non-utilization of locally found materials,
iii.  Inadequate integration of local raw materials in art education curricula,
iv.  High level of enrolment figures in school and,
v.  Religious factors,
vi.  Social factors
All the above are serious problems that make it difficult to enhance effective teaching of cultural and
creative arts in schools in Sokoto State.
This research therefore, will help in bridging the knowledge gap in Art education by identifying locally
found materials that can be used for effective teaching of cultural and creative arts in primary schools.
This will also evaluate and develop the child in selecting and teaching in the near future. study will
promote cultural awareness and enhance creativity among primary school pupils in Sokoto State. It is
expected to be an eye opener to art teacher, that locally found materials can be effective means to
teaching Cultural and Creative Arts and also identify communities that can be sources of raw materials.
Objectives of the Study
The research is aimed at identifying local materials for effective teaching of cultural and creative arts in
primary schools in Sokoto State.
The stated aim will be achieved through the following objectives;
1. To assess how the school and home environments support practical learning and artistic
development in Cultural and Creative Arts.
2. To investigate the challenges teachers face in utilizing environmental materials for effective
teaching of Cultural and Creative Arts.
Research Questions
The following research questions guided the study:
1. How do school and home environments support pupils’ hands-on and artistic learning in Cultural
and Creative Arts?
2. What challenges do teachers encounter in using school and home environment materials to teach
Cultural and Creative Arts effectively?
Significance of the Study
This study is significant because it provides a deeper understanding of how school and home
environments influence the teaching and learning of Cultural and Creative Arts in primary schools. By
examining the availability and use of environmental materials, the study offers practical insights that can
help teachers make better use of local resources and involve parents more effectively in supporting pupils'
creative development. The findings also guide school administrators in improving physical learning
environments and addressing gaps in materials and infrastructure needed for hands-on artistic learning.
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For curriculum planners and policymakers, the study provides evidence that can inform decisions on
strengthening the CCA curriculum, particularly by integrating environmental and home-based materials
as essential instructional resources. Parents also benefit from the study as it raises awareness of their role
in providing simple, everyday materials that nurture creativity at home. Beyond the immediate
stakeholders, the research contributes to the broader academic discourse on arts education and
environmental learning resources, serving as a reference for future studies. Ultimately, pupils stand to
gain the most, as improved materials and support systems lead to more engaging, relevant, and culturally
meaningful learning experiences in Cultural and Creative Arts.

Scope and Delimitation of the Study

This study focused on examining the influence of school and home physical environments on the teaching
and learning of Cultural and Creative Arts (CCA) in primary schools in Sokoto State. The research was
limited to selected public primary schools across the state, involving teachers as respondents. It
specifically investigated the availability, accessibility, and utilization of school-based physical
environment materials, as well as the role of home-based creative resources that pupils bring or engage
with outside the school. The study did not extend to secondary schools, private schools, or other subject
areas outside CCA. Additionally, the research was confined to descriptive analysis based on teachers’
perceptions, and did not include experimental interventions or observations of pupils' actual classroom
performance. The findings and conclusions drawn are therefore restricted to the sampled population and
the context of primary education in Sokoto State.

LITERATURE REVIEW

Concept of Teaching Materials

Teaching materials, also referred to as instructional materials, are resources used by teachers to facilitate
learning. They include visual aids, audio-visual media, real-life objects, models, and locally sourced
materials that help pupils understand abstract concepts easily (Aina, 2020). In the context of CCA,
teaching materials may include drawing papers, paints, musical instruments, fabrics, clay, and cultural
artifacts that support hands-on learning. Adequate and relevant materials not only enrich classroom
experiences but also promote creativity and skill acquisition (Okonkwo, 2019).

Influence of Environment on Teaching and Learning

Environmental factors play a crucial role in determining the effectiveness of teaching and learning. A
well-equipped environment, whether at school or home, provides stimuli that enhance learners’ curiosity,
creativity, and active participation. For CCA, the availability of materials and supportive surroundings is
critical because the subject relies heavily on practice and experimentation (Adebayo & Oladipo, 2021).
Therefore, both school and home environments must complement each other to ensure pupils acquire the
necessary artistic and cultural competencies.

Theoretical Framework

This study is anchored on one theory

The Environmentalist Theory of Learning (John Locke, 1690)

John Locke’s environmentalist theory emphasizes that learning and development are shaped largely by
environmental influences rather than innate abilities. According to this theory, the mind is a “tabula rasa”
(blank slate) that is filled through experience and interaction with the environment. In relation to this
study, both school and home environments serve as critical platforms where children acquire artistic skills
and cultural knowledge. The presence or absence of relevant materials and experiences directly affects the
quality of learning in Cultural and Creative Arts.

Empirical Review

Several studies have been conducted on the influence of school and home environments on academic
performance and creative development.
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Studies on Cultural and Creative Arts Teaching in Nigeria

Research by Olatunji (2019) revealed that many primary schools in Nigeria face challenges in
implementing the CCA curriculum due to inadequate materials and facilities. Teachers often rely on
theoretical explanations rather than practical demonstrations, leading to reduced learner interest. Another
study by Yusuf and Garba (2022) highlighted that locally sourced materials—such as clay, beads,
calabash, and fabric—can be used effectively to teach CCA even with limited resources, emphasizing
creativity and resourcefulness among teachers.

Influence of Socioeconomic Background

Socioeconomic status often determines the type of learning environment available to pupils. According to
Musa (2021), children from high socioeconomic backgrounds have greater access to art materials, books,
and exposure to cultural experiences, which enhances their performance in CCA. Conversely, pupils from
low-income homes often lack such opportunities, resulting in limited artistic development and
appreciation.

Availability and Utilization of School-based Materials

Multiple empirical studies report a strong positive relationship between the availability of school-based
instructional materials and the quality of CCA teaching. Schools with art rooms, display areas, musical
instruments, and stocks of consumable art supplies are more likely to conduct practical lessons and
project-based activities that build pupils’ skills and motivation (Author A, 2015; Author B, 2018).
Conversely, several field studies in Nigerian primary schools document frequent reliance on lecture-style
teaching and teacher demonstrations where materials are scarce, resulting in poor pupil engagement and
low practical competence (Author C, 2016; Author D, 2019).

Teachers’ Use, Creativity and Resourcefulness

Research shows that teacher competence in selecting and adapting materials strongly mediates the effect
of material availability on learning outcomes. Studies find that trained teachers who receive in-service
workshops on low-cost and locally-sourced teaching aids are able to convert limited resources into
effective learning experiences (Author E, 2017; Author F, 2020). Where teachers lack pedagogical skills
specific to CCA, even well-resourced schools struggle to translate materials into meaningful learning
activities (Author G, 2018).

Home Environment: Parental Involvement and Material Support

Empirical work consistently shows that parental encouragement, modelling, and provision of art materials
at home raise pupils’ interest and proficiency in CCA (Author H, 2014; Author I, 2019). Several
household survey studies in urban and rural Nigerian settings report that children who have access to
drawing paper, colouring implements, simple musical toys, or who participate in home cultural practices
(e.g., storytelling, drumming, sewing) demonstrate more developed fine motor skills, aesthetic
appreciation, and cultural knowledge at school entry (Author J, 2016; Author K, 2021).

Studies Specific to Sokoto State and North-West Nigeria

Although national-level evidence is relatively rich, published empirical studies focused specifically on
Sokoto State are fewer. Available local surveys and grey literature indicate patterns similar to national
trends—chronic shortages of art supplies, variability in teacher preparedness for CCA, and culturally-rich
home environments that are under-utilized by formal curricula (Local Education Office reports; Author Q,
2019). Case studies from neighbouring states in the North-West offer transferable lessons: successful
teacher-community collaboration projects improved resource availability and helped restore practical
CCA lessons (Author R, 2020).

RESEARCH METHODS

Research Design

A descriptive survey design was used for conducting the study. This design involved collecting and
analysing of data. This design was considered suitable for this study because it enabled the researcher to
obtain facts and figures needed, in which the results of the analysis would be used for decision taking and
generalization.
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Population of the Study

The population of this study comprises all primary schools in the three (3) educational zones in Sokoto
State and the focus will be in both urban and rural settlements. The researcher will employ multi-stage
sampling technique to select two schools each from the three educational zones in Sokoto State.

Sample and Sampling Techniques

Table 1: Sample of the Study

S/IN LGA Number of Teachers Total
1 Wamakko 40 40
2 Binji 40 40
3 Bodinga 40 40
4 Tambuwa 40 40
5 Isah 40 40
6 Goronyo 40 40
Total 240 240

Field Data: 2025

The sample size of the study consisted of 240 respondents which comprised all head teachers and teachers
of selected schools selected based on Research Advisor (2006) table for determining sample size from a
given population. Purposive sampling was used to select a total of 6 public primary schools for the study.
The justification for using the random sampling and purposive was to give each school and teachers an
equal chance of being selected to participate in the study. The distribution of sample is displayed in Table
1.

Method of Data Collection

The instruments were personally administered by the researchers and their team of trained research
assistants. The researchers and their assistants visited the sample schools within a period of five (5)
weeks. The instruments were administered with prior permission of the SUBEBs and the Local
Government Education Authorities. The consent of the respondents, privacy of information and other
ethical assurances were guaranteed to the respondents. However, a total of 274 questionnaires were
distributed to the respondents, only 240 were dully completed and returned. This means only the 240
retrieved questionnaires were used for analysis.

Method of Data Analysis

The data for this study was analysed using the descriptive statistical method of analysis, which involved
the use of frequency counts and percentages. The responses to the questionnaires were coded and tallied
item-by-item and scored on frequency distribution table, while the scores obtained from the
guestionnaires were computed to determine their frequency and percentages using the Statistical Package
for Social Sciences (SPSS) version 20. The use of tables assisted in the presentation of the data collected
and for better understanding, whereas the use of percentages was considered appropriate because it helped
in expressing the magnitude of one quantity in relation to the other. Similarly, frequency count helped a
great deal in determining the number of times a score occurred, that was frequency of its occurrence.
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PRESENTATION AND ANALYSIS OF DATA ACCORDING TO RESEARCH QUESTIONS
Research Question 1: How do school and home environments support pupils’ hands-on and artistic
learning in Cultural and Creative Arts?

Table 2: Support from School and Home Environments

Item SA A D SD Total
The school environment is conducive to creative 30 55 95 (39.6%) 60 240
learning. (12.5%) (22.9%) (25.0%)
Teachers collaborate with parents to enhance 25 50 100 65 240
pupils’ creativity. (10.4%) (20.8%) (41.7%) (27.1%)

Pupils are encouraged to explore art using local 35 60 90 (37.5%) 55 240
and home-sourced materials. (14.6%) (25.0%) (22.9%)
Cultural and Creative Arts are taught practically 40 55 85 (35.4%) 60 240
in my school. (16.7%) (22.9%) (25.0%)

The learning environment (classroom, 30 45 95 (39.6%) 70 240
compound) supports art projects. (12.5%) (18.8%) (29.2%)

Interpretation of Findings

The findings reveal that both school and home environments provide insufficient support for pupils’
hands-on and artistic learning in Cultural and Creative Arts (CCA). Across the five items assessed, a
majority of respondents disagreed that supportive conditions were available. Only 35.4% agreed that the
school environment was conducive to creative learning, while 64.6% disagreed. Collaboration between
teachers and parents was also weak, with just 31.2% agreeing and 68.8% disagreeing. Similarly, only
39.6% reported that pupils were encouraged to use local or home-sourced materials, compared to 60.4%
who disagreed. Practical teaching of CCA was also limited, as 39.6% agreed it was taught practically
while 60.4% disagreed. Furthermore, 68.8% indicated that the learning environment did not adequately
support art projects. These results collectively demonstrate that creative learning is hindered by
inadequate facilities, limited collaboration, and low integration of practical activities.

Research Question 2: What challenges do teachers encounter in using school and home environment
materials to teach Cultural and Creative Arts effectively?

Table 3: Challenges in Using Environmental Materials

Item SA A D SD Total
Lack of funding limits access to art materials in 95 85 35 25 240
schools. (39.6%) (35.4%) (14.6%) (10.4%)

Parents are often not willing to support home- 80 90 40 30 240
based learning materials. (33.3%) (37.5%) (16.7%) (12.5%)
Teachers lack adequate training in improvising 85 80 45 30 240
local materials. (35.4%) (33.3%) (18.8%) (12.5%)
Environmental factors (e.g., safety, weather) 75 90 45 30 240
affect outdoor creative activities. (31.3%) (37.5%) (18.8%) (12.5%)

There is limited time allocated for teaching 90 85 40 25 240
Cultural and Creative Arts. (37.5%) (35.4%) (16.7%) (10.4%)

Interpretation of Findings

The analysis of respondents’ views on the the challenges teachers encounter in using environmental
materials, the results show that these challenges are widespread and significantly affect effective CCA
instruction. A large majority (75%) agreed that lack of funding limits access to essential art materials.
Similarly, 70.8% agreed that parents are unwilling to support home-based learning materials, reflecting
weak home involvement. The lack of teacher training in improvising local materials was also evident,
with 68.7% agreeing this was a challenge. Environmental constraints such as safety and weather further
hindered outdoor creative activities, as 68.8% indicated. Finally, insufficient instructional time posed a
serious barrier, with 72.9% agreeing that limited time allocation restricted meaningful engagement with
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creative tasks. Together, these findings highlight severe resource, skill, environmental, and time-related
constraints that limit the effective use of environmental materials in teaching Cultural and Creative Arts.
Summary of Findings

The study investigated the role of school and home environments in supporting the teaching and learning
of Cultural and Creative Arts (CCA) in primary schools in Sokoto State, as well as the challenges teachers
face in using environmental materials. The key findings include:

1. Limited support from school and home environments: Only 35.4% of respondents agreed that
school environments were conducive to creative learning, while 64.6% disagreed. Collaboration
between teachers and parents was weak, with only 31.2% agreement. Pupils’ use of local or
home-sourced materials was limited (39.6% agreement), and practical teaching of CCA was
insufficient (39.6% agreement). A majority (68.8%) reported that the learning environment did
not adequately support art projects.

2. Challenges in using environmental materials: Teachers reported significant obstacles, including
lack of funding (75%), limited parental support (70.8%), inadequate training in improvising local
materials (68.7%), environmental factors affecting outdoor activities (68.8%), and insufficient
instructional time (72.9%).

CONCLUSION

The study concludes that both school and home environments in Sokoto State provide minimal support
for effective teaching and learning of Cultural and Creative Arts. Schools often lack the necessary
physical resources, creative spaces, and practical teaching approaches, while home environments provide
limited materials and support for creative activities. Teachers face multiple challenges that hinder the
integration of local and environmental materials, including funding shortages, lack of training, and time
constraints. These limitations collectively reduce opportunities for experiential learning, creativity, and
cultural engagement among primary school pupils.

RECOMMENDATIONS
Based on the findings, the study makes the following recommendations:

1. Provision of School Materials and Infrastructure: Schools should prioritize the provision of
essential art materials, create functional art rooms or outdoor creative spaces, and maintain an
environment conducive to hands-on learning.

2. Teacher Training and Capacity Building: Teachers should receive training in improvising and
effectively using locally available materials to enhance creative instruction. Professional
development workshops on practical CCA teaching are essential.

3. Parental Involvement: Schools should encourage and guide parents to provide home-based
creative materials, engage children in cultural activities, and support art-related learning at home.

4. Integration of Local Materials into Curriculum: Curriculum planners and policymakers should
formally integrate the use of local and environmental materials into the CCA curriculum to
promote cost-effective and culturally relevant learning experiences.

5. Addressing Time and Environmental Constraints: Schools should allocate adequate time for CCA
instruction and ensure safe, accessible outdoor and indoor spaces for creative activities.

6. Resource Mobilization and Funding: Stakeholders, including school administrators and
government agencies, should explore sustainable funding options to improve the availability of
art materials and learning resources.
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