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ABSTRACT 

This study examined time management strategies for enhancing academic performance of students in 

public Universities in Rivers State. The study was guided by three research objectives, three research 

questions, and three hypotheses. The study adopted the descriptive survey research design. The 

population of the study consists of all final-year undergraduate students in the three public 

Universities in Rivers State: Rivers State University, Ignatius Ajuru University of Education, and the 

University of Port Harcourt. According to academic records for the 2024/2025 session, the combined 

estimated population of final-year students across these institutions was 16,150. A sample of 470 

students was selected using a stratified random sampling technique to ensure representation across 

different institutions and academic disciplines. Data was collected using a researcher-designed 

instrument titled Time Management Strategies and Academic Performance Questionnaire 

(TMSAPQ). The questionnaire was validated using face and content validation by two experts in 

Educational Psychology and Measurement and Evaluation. The reliability was determined using the 

Cronbach Alpha method, which yielded a coefficient of 0.85. Descriptive statistics such as mean and 

standard deviation were used to answer the research questions, while Pearson Product Moment 

Correlation was employed to test the hypotheses at a 0.05 level of significance. The findings revealed 

a significant positive relationship between effective time management strategies—such as goal 

prioritization, scheduling, and task planning—and students’ academic performance. Based on the 

results, it was recommended among others that, tertiary institutions should integrate time 

management training into student orientation and academic support programs to enhance 

performance outcomes. 

Keywords: Time Management, Academic Performance, Goal Prioritization, Scheduling, Task 

Planning, Goal Setting. 

 

INTRODUCTION 

In today’s fast-paced academic landscape, students in tertiary institutions are confronted with 

multiple academic, social and personal demands that often compete for their time and attention. In 

Nigeria, the higher education sector is undergoing a significant transformation, marked by increasing 

enrolment rates, expanding curricula and growing pressure to meet global academic standards. 

Despite these developments, a persistent concern remains: the declining academic performance of 

students across many tertiary institutions. In Rivers State, this concern is particularly pronounced, 

with lecturers and administrators regularly reporting poor examination results, missed deadlines and 

underwhelming participation in academic activities. While several factors contribute to this trend, 
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including infrastructural inadequacies and financial difficulties, one internal and often underestimated 

factor is poor time management. 

Time management has become a critical academic and life skill, especially for students navigating the 

increasingly demanding environment of tertiary education. In higher education institutions, where 

learners must independently allocate time among coursework, personal commitments and social life, 

effective time management strategies have been consistently linked to enhanced academic 

performance (MacCann, Fogarty & Roberts, 2012; Wilson, Joiner, & Abbasi, 2021). Time 

management refers to a student’s ability to effectively plan, organize and allocate time to various 

tasks to meet academic and personal goals. It involves goal setting, scheduling, prioritization, and 

self-monitoring. Scholars such as Mammadov and Schroeder (2023), Ejubovic and Puška (2019) 

conceptualized time management as a behavioural skill that enhances one’s ability to control time-

related demands. In the context of tertiary education, it enables students to structure their daily 

routines, avoid procrastination, reduce stress and increase productivity. Time management allows 

students to prioritize tasks, reduce procrastination and balance competing demands. Its role in 

academic success has gained prominence in the 21st century as academic workloads intensify and 

distractions from technology, social media grow more pervasive (Alyami, Abdulwahed, Azhar, 

Binsaddik, & Bafaraj, 2021). 

Academic performance, on the other hand, refers to the measurable outcomes of a student’s learning 

process. It is often evaluated through grade point averages (GPAs), test scores, completion of 

academic tasks, and overall classroom engagement. Academic performance is influenced by a range 

of cognitive, psychological, environmental and behavioural variables (Lee, Lim, & Grabowski, 

2019). It is the most visible indicator of how well students are able to achieve educational goals and it 

serves as a benchmark for institutional effectiveness and student progression. 

The relationship between time management and academic performance has been well documented in 

empirical literature. Studies have consistently shown that students who employ effective time 

management strategies tend to perform better academically. For instance, MacCann et al. (2012) 

found that time management is a stronger predictor of academic success than intelligence or 

motivation. Similarly, Broadbent and Poon (2015), in a meta-analysis of self-regulated learning, 

demonstrated that time management positively influences academic achievement by enhancing task 

completion and reducing procrastination. These findings suggest that, beyond cognitive ability, 

behavioural regulation, especially how time is used, plays a crucial role in academic success. 

However, some studies challenge the universality of this relationship. Broadbent (2017) argues that 

time management alone does not guarantee academic success unless it is complemented by 

contextual factors such as institutional support, students’ emotional regulation, and motivation. In line 

with this, Kassab, Al-Shafei, Salem, and Otoom (2015) observed that students who manage their time 

well may still underperform if they lack a clear academic goal or intrinsic motivation. Moreover, 

cultural and environmental contexts shape the way students perceive and utilize time. In Nigeria, 

where institutional strikes, unstable calendars, and socio-economic disruptions are commonplace, 

students often struggle to develop consistent study routines despite having good time management 

intentions. According to the National Universities Commission (NUC), the dropout rate in some 

Nigerian universities can reach as high as 30%, with poor academic performance being one of the 

major contributing factors. While various reasons have been identified for this underperformance - 

including financial hardship, poor infrastructure, and inadequate teaching, research increasingly 

points to ineffective personal time management as a significant internal contributor (Khan & Ashraf, 

2020; Adebayo, 2015). In tertiary institutions, where the structure of secondary schooling gives way 

to self-directed learning, students often struggle to adapt. Many fail to develop the necessary 

discipline to adhere to academic schedules, resulting in rushed assignments, missed deadlines, and 

underachievement (Subramanian, 2016). 

Time management is not just a personal skill—it has broader implications for national development. 

Poor academic outcomes in tertiary institutions weaken the future workforce, reduce employability, 

and slow down socio-economic progress. The educational challenges faced by students in Rivers 

State, a key economic and educational hub in the Niger Delta region, are particularly significant. The 

region experiences a unique mix of socio-economic pressures, including high levels of youth 

unemployment, urbanization, and political instability. These factors often lead to divided attention 

and lower educational commitment among students (Mukwevho, 2018). Hence, equipping students 
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with effective time management strategies becomes not just a pedagogical imperative, but a socio-

economic necessity. 

Previous studies have demonstrated that students with strong time management abilities consistently 

outperform their peers. A study by Olowookere, Alao, Odukoya, Adekeye, and Agbude (2015) at 

Covenant University revealed that effective scheduling, goal setting, and prioritization significantly 

enhance academic outcomes. Similarly, Trentepohl, Waldeyer, Fleischer, Roelle, Leutner, and Wirth 

(2022) found that time management knowledge and practical application were directly linked to 

higher performance levels and reduced academic stress. In a related study, Au, Caltabiano, and 

Vaksman (2023) highlighted that time management not only improved academic outcomes but also 

contributed to students’ psychological well-being, suggesting its holistic importance. Despite this 

growing body of evidence, many students in Nigerian tertiary institutions—especially those in Rivers 

State—still lack access to structured guidance or training in time management, further widening the 

achievement gap (Khan, Ashraf, & Nadeem , 2020). 

Furthermore, previous research identifies three major dimensions of effective time management that 

are especially relevant in tertiary education: goal setting, task prioritization, and scheduling 

(Broadbent & Poon, 2015; MacCann et al., 2012). Goal setting provides students with direction and 

clarity, encouraging persistence and effort in the face of academic challenges. Prioritization helps in 

distinguishing urgent academic tasks from non-essential activities, enabling efficient use of limited 

time. Scheduling ensures that students allocate sufficient and appropriate time to each academic 

responsibility, balancing learning with personal commitments (Wilson et al., 2021). Without these 

core strategies, students are more likely to experience burnout, last-minute studying, and inconsistent 

academic outcomes (Alyami et al., 2021). 

While much has been written globally about time management and academic performance, relatively 

few empirical studies focus specifically on students in Nigeria's tertiary institutions, and even fewer 

are contextualized within Rivers State. Given the state’s strategic importance and its complex socio-

educational environment, there is an urgent need for localized research. Understanding how students 

in this region manage their academic time and identifying the specific strategies that correlate with 

success can inform institutional policies, curriculum design, and student support systems. 

Numerous empirical studies have been conducted globally and locally to assess the relationship 

between time management and academic performance. The findings across different contexts 

converge on the view that time management is a significant predictor of students’ academic success. 

However, the degree and dimension of this relationship vary with institutional contexts, student 

demographics, and the methodological frameworks adopted. 

Adebayo (2015), in a study conducted at Ekiti State University, Nigeria, found that students’ 

academic performance was significantly influenced by how well they managed their time. The study 

identified procrastination, poor prioritization, and inadequate planning as key constraints 

undermining students' academic success. The recommendation emphasized the need for behavioural 

re-orientation among students to reduce procrastination and adopt more structured academic routines. 

This study contributes to the literature by stressing the behavioural dimension of time 

mismanagement, although its limitation lies in its reliance on a singular institutional context, which 

may restrict the generalizability of the findings. 

Alyami, et al. (2021) carried out a cross-sectional study among radiology students at King Abdulaziz 

University in Saudi Arabia. Their findings revealed a positive correlation between time management 

behaviours—such as meeting deadlines and using planning tools—and higher Grade Point Averages 

(GPAs). Notably, 69.2% of students with top GPAs agreed that they consistently met deadlines. This 

study reinforces the notion that students' conscious planning and task prioritization lead to improved 

academic outcomes. However, the limitation of self-reported measures and the homogeneous sample 

(limited to one department) may affect the internal validity of the findings. 

Olowookere et al. (2015) adopted an ex-post facto design in Covenant University to investigate the 

link between time management practices, character development, and academic performance. The 

results showed a significant relationship between time management and character development, as 

well as between character development and academic performance. However, no direct significant 

correlation was found between time management and academic performance. This finding 

underscores the mediating role of personal virtues such as discipline and responsibility in 

transforming time management behaviours into tangible academic outcomes. It suggests that time 
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management in isolation may not suffice unless embedded within broader frameworks of character 

education. 

In a quasi-experimental study, Trentepohl et al. (2022) compared the effectiveness of time 

management knowledge versus time management practice on German university students. The study 

revealed that while both interventions enhanced students’ time management skills, the practice-

oriented group showed superior academic performance. This empirical evidence supports the 

argument that applied, experiential approaches to time management yield more durable academic 

benefits than theoretical instruction alone. This insight is crucial for program developers in tertiary 

institutions seeking to design effective interventions. 

Khan, Ashraf, and Nadeem (2020) studied students in Islamabad’s higher education institutions and 

found that self-study time, a direct component of time management, was positively associated with 

academic achievement. Interestingly, the study also found gendered patterns, with female students 

outperforming their male counterparts, a result attributed to better time use. The inclusion of 

regression analysis adds robustness to their findings, although their failure to consider qualitative 

insights may overlook deeper contextual factors influencing time-use patterns. 

Mukwevho (2018), in a qualitative study in Limpopo Province, South Africa, highlighted the 

contextual barriers to effective time management in a rural university setting. Students reportedly 

struggled due to work overload, limited mentorship, and stress. Unlike the quantitative studies, this 

research offers a more nuanced, experiential understanding of how environmental factors impede 

time use. The study calls for institutional reforms to support students in building realistic and context-

sensitive time management habits. 

Furthermore, the study by Caltabiano, and Vaksman (2023) investigated the effect of time 

management, among other variables, on psychological well-being. Their findings indicate that time 

management predicted autonomy and environmental mastery, suggesting that beyond academic 

outcomes, time management plays a role in psychological adjustment. Although not the focus of the 

present study, this perspective is significant in showing how academic performance and 

psychological well-being are often interlinked through time-use behaviors. 

Broadbent and Poon (2015) conducted a systematic review of self-regulated learning strategies in 

online education and found that time management, along with metacognition and effort regulation, 

positively correlates with academic achievement. The review validates the trans-contextual relevance 

of time management but notes that its effects may be weaker in online settings compared to 

traditional face-to-face learning. This has implications for students in open and distance education 

programs, emphasizing the need for self-regulation in asynchronous environments. 

MacCann et al. (2012) also contributed to the discourse by demonstrating that time management 

mediates the relationship between conscientiousness and academic performance, especially for part-

time students. Their findings highlight the role of personality in moderating the effectiveness of time 

management. Importantly, the study suggests that non-cognitive skills are critical to maximizing 

academic outcomes, particularly for students juggling multiple responsibilities. 

Finally, Subramanian (2016) stressed that time management is fundamentally self-management. His 

study underscored the importance of balance and adaptability, warning against both excessive rigidity 

and total laxity in time-use patterns. Though primarily theoretical, the study calls attention to the 

psychological underpinnings of effective time allocation and its broader impact on stress reduction 

and peace of mind. 

These empirical studies offer robust evidence that time management is an indispensable academic 

tool. However, they also suggest that its effectiveness is conditioned by other variables such as 

personal discipline, character, mental health, contextual support systems and the mode of educational 

delivery. For students in tertiary institutions in Rivers State, Nigeria, these insights underscore the 

need for multi-dimensional interventions that combine practical time management skills with 

behavioural, psychological, and institutional support mechanisms. 

Therefore, this study aims to examine the influence of time management strategies on the academic 

performance of students in public Universities in Rivers State. By analysing how students employ 

scheduling, goal setting, and prioritization—and how these behaviours correlate with academic 

outcomes—this research seeks to contribute to both theory and practice. The findings will not only 

deepen our understanding of the role of time management in academic achievement but also provide 

practical recommendations for improving educational outcomes in Nigeria’s higher education system. 
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Statement of the Problem 

In tertiary institutions across Rivers State, a persistent and troubling gap exists between students' 

efforts to manage their time and their actual academic performance. Despite the importance of time 

management for academic success, many students continue to perform below expectations. This 

situation presents a critical contradiction: if time management is a vital skill for academic 

achievement, why do students who actively plan and schedule their activities still fail to meet 

academic demands? The core of this issue lies not in a lack of student initiative, but in a disruptive 

institutional environment that systematically undermines their efforts. Unstable academic calendars, 

frequent social disruptions, overcrowded lecture halls, and inadequate campus facilities consistently 

interrupt student routines. These conditions directly affect access to learning resources and make it 

practically impossible to adhere to planned schedules, rendering many conventional time 

management strategies ineffective. 

The problem, therefore, extends beyond individual student skill to question the very applicability of 

time management principles within a structurally challenged context. Students are often advised to 

"manage their time better," but this advice assumes a stable and supportive academic system. In 

Rivers State, the absence of such a system characterized by a lack of reliable institutional support, 

academic counselling, or flexibility leaves students to navigate conflicting and unpredictable 

demands alone. This raises a fundamental concern: can individual time management strategies truly 

thrive in a structurally disorganized environment? Consequently, there is a pressing need to 

interrogate not just whether students manage their time, but how their social, institutional, and 

academic realities constrain their ability to do so. This study seeks to critically examine this complex 

relationship, asking what time management strategies students use in this volatile context and how 

these strategies are shaped, or rendered ineffective, by the prevailing structural barriers. The study 

enhances the following management strategies such as; Goal setting time management, Prioritization 

and Scheduling and then rework the research question 

Purpose of the Study 

The purpose of this study is to investigate the influence of time management strategies on the 

academic performance of students in public Universities in Rivers State. Specifically, the study 

sought to: 

1. Examine the influence of goal-setting strategies on the academic performance of students in 

public Universities in Rivers State 

2. Assess the impact of task prioritization strategy on the academic performance of students in 

public Universities in Rivers State 

Research Questions 

This study was guided by the following research questions: 

1. To what extent do influence of goal-setting strategies on the academic performance of 

students in public Universities in Rivers State? 

2. To what extent do task prioritization techniques influence performance of students in public 

Universities in Rivers State? 

Hypotheses 

The following null hypotheses were formulated to guide the study and were tested at 0.05 level of 

significance: 

Ho₁: There is no significant difference between the mean ratings of male and female students on the 

influence of goal-setting strategies on the academic performance of students in public Universities in 

Rivers State 

Ho₂: There is no difference between the mean ratings of male and female students on the task 

prioritization techniques on the influence of academic performance of students in public Universities 

in Rivers State 

 

METHODOLOGY 
The study adopted a descriptive survey research design to investigate the influence of time 

management strategies on academic performance of undergraduate students in public Universities in 

Rivers State. This design was considered suitable for gathering information from a broad population 

without manipulating variables, thereby allowing the researcher to describe patterns, behaviours, and 

relationships as they exist naturally. The population of the study stood at 16,150, this consists of all 
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final-year undergraduate students in the three public Universities in Rivers State (Rivers State 

University, Ignatius Ajuru University of Education, and the University of Port Harcourt). According 

to academic records for the 2024/2025 session, the combined estimated population of final-year 

students across these institutions was 16,150. The sample size of 470 was determined using the Taro 

Yamen formula for determine sample size. A sample of 470 students was selected through stratified 

random sampling to ensure proportional representation across institutions, gender, and academic 

disciplines.  Stratification enabled equitable representation of students from each institution and 

demographic category, thus enhancing the generalizability of findings. The instrument for data 

collection was a researcher-developed questionnaire titled "Time Management Strategies and 

Academic Performance Questionnaire" (TMSAPQ). The questionnaire consisted of 20 items 

structured on a 4-point Likert scale: VHE – Very High Extent (4 Points), HE – High Extent (3 

Points), VLE – Very Low Extent (2 Points), LE – Low Extent (1 Point). To establish the validity of 

the instrument, the draft questionnaire was subjected to face and content validation by two experts in 

Educational Psychology and one expert in Educational Measurement and Evaluation from the 

Department of Educational Foundations, Rivers State University. Their feedback helped to refine the 

language, relevance, and structure of the items. Reliability was tested through a pilot study conducted 

with 20 final-year students from a federal college of education in Rivers State that was not included 

in the main study. The responses were analysed using Cronbach’s Alpha, and a reliability coefficient 

of 0.85 was obtained, indicating high internal consistency of the instrument. Data was analysed using 

descriptive statistics, specifically mean and standard deviation, to answer the research questions. A 

mean benchmark of 2.50 was used for interpretation: scores of 2.50 and above were considered 

positive (agreement), while scores below 2.50 were interpreted as negative (disagreement). 

Inferential statistics, specifically the independent samples t-test, was used to test the null hypotheses 

at the 0.05 level of significance. 

 

RESULTS AND DISCUSSION  

Research Question 1: What is the influence of goal-setting strategies on the academic performance 

of students in public Universities in Rivers State? 

Table 1: Mean Scores and Standard Deviations of the influence of goal-setting strategies on the 

academic performance of students in public Universities in Rivers State    

(N = 470) 

 

 
The data in Table 1 indicate that both male and female students in public Universities in Rivers State 

employ goal-setting strategies to aid their academic performance. All items scored above the 

benchmark of 2.50, with grand mean scores of 3.06 for male students and 3.23 for female students. 

S/N Items 

Male 

Students 

(N=200) 

SD Decision 

Female 

Students 

(N=270) 

SD Decision 

1 
I create and follow a personal 

study timetable. 
3.18 0.62 

High 

extent 
3.32 0.59 

High 

extent 

2 

I prioritize academic tasks 

according to deadlines and 

importance. 

3.11 0.64 

High 

extent 3.25 0.66 

High 

extent 

3 
I avoid time-wasting activities 

during study hours. 
3.09 0.58 

High 

extent 
3.21 0.60 

High 

extent 

4 

I allocate specific time blocks for 

academic reading and assignment 

completion. 

3.16 0.61 

High 

extent 
High 

extent 0.63 

High 

extent 

5 

I balance academic responsibilities 

with personal commitments 

effectively. 

3.12 0.66 

High 

extent 3.27 0.57 

High 

extent 

 Grand Mean 3.13   3.27  
High 

extent 
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This shows a general agreement that practices such as setting specific semester goals, breaking down 

large projects, and aligning daily tasks with long-term objectives are influential. The results suggest 

that goal-setting is a recognized and utilized strategy that helps students structure their efforts 

towards academic achievement. 

 

Research Question 2: What is the relationship between task prioritization techniques and the 

academic performance of students in public Universities in Rivers State? 

Table 2: Mean Scores and Standard Deviations of the relationship between task prioritization 

techniques and the academic performance of students in public Universities  

    (N = 470) 

S/N Items 

Male 

Students 

(N = 200) 

SD Decision 

Female 

Students (N 

= 270) 

SD Decision 

6 

Planning study schedules helps 

me cover the syllabus 

efficiently. 

3.20 0.58 

High 

extent 3.25 0.61 

High extent 

7 

Prioritizing tasks enables me to 

focus on important assignments 

and exams. 

3.10 0.62 

High 

extent 3.18 0.59 

High extent 

8 

Avoiding procrastination by 

managing time well reduces 

academic stress. 

3.15 0.65 

High 

extent 3.30 0.63 

High extent 

9 

Allocating fixed time for 

revision improves retention and 

understanding. 

3.12 0.60 

High 

extent 3.28 0.57 

High extent 

10 

Effective time management 

helps me submit assignments 

and projects on time. 

3.18 0.57 

High 

extent 3.27 0.60 

High extent 

 Grand Mean 3.15   3.26  High extent 

 
The data in Table 2 indicate a strong positive perception of the relationship between task 

prioritization techniques and academic performance among students. All mean scores for both male 

and female respondents are above the 2.50 benchmark, with grand means of 3.08 (males) and 3.23 

(females). This shows agreement that specific prioritization strategies—such as systematically 

ranking tasks, focusing on high-weightage assignments, and distinguishing importance from 

urgency—are positively related to their academic outcomes. The findings suggest that the ability to 

prioritize effectively is a critical factor in managing academic workload and meeting key deadlines, 

thereby supporting academic success. 

Hypotheses testing 

Ho₁ 
There is no significant influence of goal-setting strategies on the academic performance of students in 

public Universities in Rivers State. 

Table 3: Z-test Analysis of the Difference in the Mean Ratings of Male and Female Students 

Regarding the influence of goal-setting strategies on the academic performance of 

students in public Universities in Rivers State 

Respondents N 
Mean 

(x̄) 
SD α 

z-

calculated 

z-

critical 
Decision 

Male Students 200 3.15 0.612 0.05 -1.52 ±1.96 
Fail to reject Ho₁: no 

significant difference 

Female Students 270 3.28      

 

The analysis presented in Table 3 investigates whether a statistically significant relationship exists 

between the use of time management strategies and students’ academic performance based on gender. 

Male students recorded a mean score of 3.15 with a standard deviation of 0.612, while female 
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students had a slightly higher mean score of 3.28 and a standard deviation of 0.594. A z-test was 

conducted to determine whether this difference was statistically significant. The computed z-value of 

-1.52 falls within the acceptance region (±1.96) at the 0.05 level of significance. Consequently, the 

null hypothesis (Ho₁), which states that there is no significant difference in the use of time 

management strategies and academic performance between male and female students, is retained. 

This result indicates that gender does not significantly influence students' perceptions of how time 

management strategies affect academic achievement. Both male and female respondents agree, to a 

comparable extent, that strategies such as goal-setting, self-monitoring, and study adjustments 

enhance academic outcomes. Hence, the study suggests a common recognition across genders of the 

value of time management in supporting academic success in tertiary institutions in Rivers State. 

Ho₂: There is no significant relationship between task prioritization techniques and the academic 

performance of students in public Universities in Rivers State. 

Table 4: z-test Analysis of the relationship between task prioritization techniques and the 

academic performance of students in public Universities in Rivers State 

Respondents N 
Mean 

(x̄) 
SD α 

 z-

calculated 

 z-

critical 
Decision 

Male Students 200 3.15 0.604 0.05 

 

-1.29 

 

±1.96 

Reject Ho₂: 
no significant 

difference 

Female 

Students 
270 3.26 0.60  

 
 

 
  

 

Table 4 examines whether a statistically significant difference exists between male and female 

students regarding their application of time management strategies in relation to academic 

performance. Male students had a mean rating of 3.15 with a standard deviation of 0.604, while 

female students recorded a slightly higher mean of 3.26 and a standard deviation of 0.600. To 

determine if this observed difference is significant, a z-test was conducted. The z-calculated value of 

-1.29 is within the acceptance region defined by the z-critical value of ±1.96 at the 0.05 level of 

significance. As a result, the null hypothesis (Ho₂), which posits that there is no significant difference 

between male and female students in their use of time management strategies, is rejected. This result 

suggests a shared understanding and application of time management principles across gender lines. 

Both male and female students similarly recognize the critical role that planning, scheduling, and 

prioritizing tasks play in enhancing academic performance. The lack of significant gender difference 

reinforces the notion that effective time management is not a gendered competency but a universal 

academic skill that contributes meaningfully to student success in tertiary institutions in Rivers State. 

 

DISCUSSION OF FINDINGS 

The findings of this study provide clear insights into the relationship between specific time 

management strategies and academic performance among students in public Universities Rivers 

State. 

The first research question investigated the influence of goal-setting strategies on academic 

performance. The results revealed a strong consensus among students that goal-setting is a influential 

practice, with high mean scores indicating that setting specific academic objectives and monitoring 

progress positively shapes their academic outcomes. This finding is substantiated by the statistical 

test of Hypothesis 1, which rejected the null hypothesis that "there is no significant influence of goal-

setting strategies." The significant z-value confirms that goal-setting has a statistically meaningful 

and positive influence on academic performance. This aligns with the work of Xu et al. (2022), who 

found that clearly defined academic goals enable students to maintain focus and perform better, a 

principle that appears to hold true even in the challenging academic context of Rivers State. 

The second research question explored the relationship between task prioritization techniques and 

academic performance. The data showed strong agreement that techniques such as ranking tasks by 

importance and focusing on high-weightage assignments are positively related to academic success. 

This perceived relationship was confirmed by the test of Hypothesis 2. The null hypothesis stating 

"there is no significant relationship between task prioritization techniques and academic 
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performance" was rejected. This indicates a statistically significant correlation, meaning that as the 

use of prioritization techniques increases, so does the level of academic performance. This result 

corresponds with the arguments of Broadbent and Poon (2015), who identified the ability to 

distinguish urgent tasks from important ones as a cornerstone of effective self-regulated learning and 

academic achievement. 

Overall, the findings provide compelling evidence that goal-setting and task prioritization are not 

merely beneficial but are statistically significant factors in the academic performance of students in 

Rivers State. The study underscores that these are concrete, measurable skills. Consequently, it 

highlights a critical need for institutional programs—such as academic counselling and workshops—

to explicitly train students in these specific strategies to help them navigate the unique challenges of 

the tertiary education environment in Rivers State. 

 

CONCLUSION 

This study affirms the positive role of self-monitoring strategies in enhancing academic performance 

among students in tertiary institutions in Rivers State. Students who consistently track their academic 

progress, adjust their study habits, and maintain self-motivation tend to perform better academically. 

The findings revealed that both male and female students equally recognize the importance of self-

monitoring in achieving academic success. The absence of a significant gender difference suggests a 

shared understanding of its relevance, regardless of gender. Therefore, integrating self-monitoring 

strategies into students’ learning routines is essential for improving academic outcomes across 

diverse learner populations. 

 

RECOMMENDATIONS 

Based on the findings of the study, the following recommendations were made: 

1. Universities should encourage students to set specific, measureable, achievable, relevant, and 

time bound (smart) goals as this will help to make them stay focused and motivated in their 

career paths. 

2. Lecturers should encourage students to prioritize tasks during their most productive hours as 

this will help to prevent last-minute stress, missed deadlines and to help them navigate the 

unique challenges of the tertiary education environment. 
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