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ABSTRACT 

The study explored the phobia of Literature in English among secondary school students. This research 

was undertaken to find out the causes and possible solutions to phobia of English literature among Senior 

Secondary School students from Northwestern Nigeria. The research adopted a survey research design 

from a population of SSII students in offering literature in English from Northwestern Nigeria. Three 

hundred (300) SS II students were randomly selected from thirty (30) schools, where ten (10) respondents 

were selected from each of the schools. Structured questionnaire was used as instrument for data 

collection, frequency and simple percentage were used as instruments for data analysis. The findings 

demonstrate that students’ phobia of English literature in Northern Nigeria stems from a combination of 

structural and pedagogical factors: inadequate resources, limited teacher support, challenging vocabulary, 

and performance anxiety. While students are not overtly nervous about literature classes, their 

disengagement reflects deep-seated motivational and environmental barriers. Addressing these issues 

requires coordinated action at the school and policy levels to create a more supportive and resource-rich 

environment. The research recommended a provision of resources, teacher training, reading culture 

promotion, supportive classroom environment, curriculum adaptation and parental and community 

involvement. 

Keywords: Phobia, literature in English, secondary school, students, Northwestern, Nigeria. 
 

INTRODUCTION  

Literature in English is a crucial component of secondary education, as it fosters critical thinking, 

creativity, cultural awareness, and language proficiency. However, in Northern Nigeria, there is an 

observable reluctance among students to engage with this subject. This phenomenon, referred to as the 

"phobia of Literature in English," reflects a deeper socio-cultural and educational challenge. The northern 

region of Nigeria is linguistically and culturally diverse, with Hausa being the dominant language spoken 

by the majority. This linguistic landscape presents a unique challenge in the classroom, where English is 

often taught as a second or even third language. 

The disinterestedness in Literature in English can be traced to several interrelated factors. First, the 

linguistic barrier between English and the students’ native languages creates difficulties in comprehension 

and engagement. For many students, English is not the language of their immediate environment, making 

it harder to appreciate literary texts written in or translated into English. Additionally, the literature 

curriculum in Nigeria often focuses on texts that may seem foreign or irrelevant to the students' daily 

lives, further alienating them from the subject. 

Another key factor is the educational environment itself. In many northern Nigerian schools, resources for 

teaching Literature in English are limited, with outdated or inadequate textbooks and poorly equipped 
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libraries. The pedagogical approaches employed by teachers may also lack the necessary dynamism to 

capture students’ interest. Rote learning and traditional, rigid methods often fail to inspire a genuine 

appreciation for literature, leading to a sense of fear or aversion toward the subject. 

Moreover, socio-economic challenges prevalent in the region play a significant role in shaping attitudes 

toward education in general and Literature in English in particular. Poverty, conflict, and political 

instability have led to a lack of access to quality education, particularly in rural areas. In some 

communities, Western-style education, including the study of English literature, is met with skepticism or 

even resistance due to cultural and religious beliefs. 

This study aims to explore these factors in depth, examining the root causes of this phobia and its 

implications for the educational development of secondary school students in Northern Nigeria. By 

understanding the cultural, linguistic, pedagogical, and socio-economic dimensions of this issue, this 

research seeks to propose practical strategies for addressing the challenges, with a focus on curriculum 

reform, the inclusion of more relatable and culturally relevant texts, and the adoption of more engaging 

teaching methods. Ultimately, this paper aims to contribute to the discourse on improving educational 

outcomes in the region, particularly in the field of Literature in English. 

Research Questions 

1 How linguistic Barrier contributes to Phobia of Literature Secondary School Students in Northern 

Nigeria? 
2 Does Cultural Irrelevance of Curriculum contribute to Phobia of Literature Secondary School 

Students in Northern Nigeria? 
3 Does Pedagogical Approaches contribute to Phobia of Literature Secondary School Students in 

Northern Nigeria? 
4 Does Socioeconomic Challenges contribute to Phobia of Literature Secondary School Students in 

Northern Nigeria? 
5 Does Negative Attitudes Toward Western Education contributes to Phobia of Literature Secondary 

School Students in Northern Nigeria? 
Research Assumptions 

Western education is believed to be relevant and backbone of Nigeria’s economic and socio-cultural 

aspects of the country since independence in 1960. English is spoken as an official language of the 

country. Studies have shown that literary studies has become a very hard subjects to students in secondary 

schools most especially in Northern Nigeria where there phobia to western education is still recorded. 

Objectives of the Study 

1 To investigate how linguistic Barrier contributes to Phobia of Literature Secondary School Students 

in Northern Nigeria. 
2 To determine if Cultural Irrelevance of Curriculum contributes to Phobia of Literature Secondary 

School Students in Northern Nigeria. 
3 To assess the Pedagogical Approaches contributes to Phobia of Literature Secondary School Students 

in Northern Nigeria. 
4 To determine the extent of Socioeconomic Challenges and how it contributes to Phobia of Literature 

Secondary School Students in Northern Nigeria. 
5 To find out if negative Attitudes toward Western Education contributes to Phobia of Literature 

Secondary School Students in Northern Nigeria. 
Significance of the Study 

The research will assist in broadening understanding of the following groups with the following reasons: 

This study contributes to the growing body of literature examining the phobia to literature by secondary 

school students in Northern Nigeria.  

It offers a unique perspective by applying literary studies in our secondary education system most 

especially in Northern Nigeria.  

The study may provide practical insights for policymakers and activists on how to navigate and counter 

the capitalist forces within the digital landscape. 
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LITERATURE REVIEW 

Adamu (2015), in a study titled The Impact of Language Barrier on the Learning of Literature in English 

in Northern Nigeria revealed that a significant number of secondary school students face challenges with 

Literature in English due to language proficiency issues. The study emphasized that many students in the 

region have limited exposure to English outside the classroom, making it harder for them to engage with 

complex literary texts. Adamu argues that language barriers create a “fear of the subject,” particularly 

when students struggle to understand the vocabulary and structure of the texts they are required to read. 

Olaofe (2013), in his work titled Curriculum and Textual Relatability in Nigerian Secondary Schools 

examines the disconnection between the prescribed literature syllabus and the students' cultural 

experiences in northern Nigeria. His study finds out that students are less likely to engage with texts that 

are culturally distant from their realities. He advocates for the inclusion of more Nigerian and African 

literary works in the curriculum to make Literature in English more relatable and engaging for students in 

this region. 

In the research on teaching strategies in literature classrooms, Suleiman (2018), explores the effect of 

traditional teaching methods on students’ attitudes toward Literature in English. Her study, titled Teacher-

Centered Approaches and Their Impact on Students’ Interest in Literature in English, concluded that the 

over-reliance on rote memorization and teacher-centered instruction diminishes students' interest in the 

subject. Suleiman suggested a shift towards student-centered approaches that encourage discussion, 

debate, and personal interpretation of texts. 

Garba (2020), examines the relationship between poverty and educational outcomes in his study Poverty, 

Educational Resources, and Academic Performance in Northern Nigeria: A Focus on Literature in 

English. The research highlighted how socioeconomic disadvantages, such as lack of access to 

educational materials, poor infrastructure, and undertrained teachers, affect students' performance in 

Literature in English. Garba’s study found that students in rural areas, in particular, were more likely to 

view Literature in English as an inaccessible subject due to these structural inequalities. 

The research conducted by Baba and Sule (2017), titled Cultural Perceptions of Western Education and 

the Study of Literature in Northern Nigeria examines how traditional and religious attitudes towards 

Western education affect students’ engagement with Literature in English. Their study found that in some 

communities, English literature is viewed as a symbol of Western influence, which conflicts with local 

cultural and religious values. This perception leads to resistance, with students and their families placing 

less emphasis on subjects like Literature in English. 

In a gender-focused study, Danladi and Mohammed (2021), explores the gendered dimensions of 

students’ attitudes toward Literature in English in Northern Nigeria. Their research, Gender, Education, 

and Literature Phobia: An Analysis of Secondary School Students in Northern Nigeria, showed that 

female students are more likely to experience phobia or disinterest in Literature in English due to societal 

expectations, limited educational opportunities, and the perception that literature is not a valuable subject 

for their future roles. The study called for more gender-sensitive approaches to teaching literature in 

northern Nigeria. 

A study by Okoh (2019), titled Engaging the Reluctant Reader: Overcoming Phobia in Literature Classes, 

offers insights into practical strategies for combating the fear of Literature in English. The research 

suggests that incorporating more interactive and multimedia resources in literature lessons, such as films, 

drama, and group projects, can help make literature more accessible to students. Okoh emphasizes the 

importance of teacher training and the need for schools to create an environment that promotes a love for 

reading and literature from an early age. 

 Review of Related Empirical Studies 

Ugwu (2022) studies the challenges facing effective teaching of Literature-in-English in Nigerian 

secondary schools. The research used a Mixed-methods (quantitative + qualitative), its population: Public 

senior-secondary schools in Ibadan metropolis (Oyo State), its sample is 51 public senior secondary 

schools; participants included 7,090 students and 20 teachers (selected using random + purposive 

sampling across three LGAs). The research instruments are availability of Literature Teachers Checklist 
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(ALTC) (school/administration level), Interview Guide for Literature-in-English Teachers (IGLT) 

(qualitative teacher interviews), and Students’ Text Possession Checklist (STPC) (student textbook 

possession). The method of data collection used is on-site administration of checklists and questionnaires; 

semi-structured interviews with teachers.  The data was analysed using descriptive statistics for 

quantitative checklists (frequencies, summaries) and qualitative thematic analysis of interview data 

(author reports key themes).  The research found that, there is a severe shortage of textbooks, lack of 

specialist teachers, poor learning environment, and misconceptions about the value of literature. 

Recommendations include urgent provision of textbooks, hiring/deployment of qualified literature 

teachers, teacher training in learner-centred strategies (drama, discussions), and parental/administrative 

support to reduce exam-driven, surface teaching that fuels anxiety.  

Dahiru (2020) carried out a study titled Challenges of Teaching Literature-in-English in Secondary 

Schools in Borno and Yobe States, Nigeria. The research design was mixed-methods (questionnaires, 

interviews, Focus Group Discussions / Consensus Workshop), the population of the study is Secondary 

schools in Borno and Yobe states (public schools) for the sample the paper draws on administrators, 

teachers and students across selected schools for questionnaires and FGDs (authors report purposive 

sampling across the two states; details and counts are provided in the paper). The research used structured 

questionnaires, semi-structured interviews, and FGD protocols (consensus workshop) as its data 

collection instrument. Method of data collection for the research is field administration of questionnaires, 

interviews with school staff, and FGDs with stakeholders. Method of data analysis is Quantitative 

responses summarized with descriptive statistics; qualitative responses analysed thematically, synthesized 

through the consensus workshop outputs. Key findings show a shortage of specialist teachers, gender 

issues, and non-teaching of the subject in some schools. Recommendations: deploy qualified teachers 

(e.g., NYSC postings), community-engagement to change attitudes, textbook provision and targeted 

teacher CPD.  

Olatunji (2024) conducted a study on teacher factors and students’ attitude to Literature in English in 

Ayedaade LGA, Osun State. The research design is Quantitative survey/observational study (cross-

sectional). The population of the study is Senior Secondary II students and Literature teachers in 

Ayedaade LGA, Osun State with a sample of 200 SS II students and 20 Literature teachers (sampled in 

the LGA; sampling details in article). The research instruments used Teacher-Student Relationship 

Observation Schedule; Teacher Motivation Questionnaire; Teacher Teaching Style Observation Schedule; 

Students’ Attitude to Literature in English Questionnaires. Method of data collection used is Classroom 

observation (for teaching style & relationship schedule) and administration of questionnaires to teachers 

and students. The data was analyzed using correlational analyses (relationships between teacher factors 

and students’ attitudes), descriptive statistics; tests of significance reported in the article. While the 

findings show little/no significant positive relationship between teacher-student relationship and student 

attitudes and only low, non-significant positive relationships for teacher motivation/teaching style. 

Recommendations emphasize teacher training to improve classroom engagement, communication skills, 

and learner-centered methods (to reduce disengagement that feeds into phobic responses).  

Babalola, & Kolawole. (2024/2025). Influential factors shaping students’ attitude towards poetry in 

selected senior secondary schools in Abeokuta South LGA (Ogun State). The research design is Survey 

(cross-sectional), the population is SSII students offering Literature-in-English in Abeokuta South LGA 

with a sample of 270 SSII students from 10 randomly selected schools (purposive selection of intact 

classes). Research instruments used is Questionnaire on Factors Affecting Students’ Attitude to Poetry 

(reported reliability r = 0.85). Method of data collection used is Self-administered questionnaires over a 

three-week period. Method of data analysis is descriptive statistics, frequencies, means, standard 

deviations to report the influence of diction, teaching methods and comprehension on attitudes. The 

findings showed that Poetic diction (language accessibility) strongly influences attitude; traditional 

teaching methods depress engagement, while interactive methods are preferred. The study recommended 

simplifying diction where appropriate, adopting interactive/performative methods (drama, reader-theatre), 

and teacher CPD to reduce comprehension barriers and poetry anxiety.  
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Gaps in the Reviewed Literatures 

The previous researches focus on gender-related issues, passion for reading culture, cultural perceptions 

of Western Education and the Study of Literature in Northern Nigeria. Relationship between poverty and 

educational outcomes, the effect of traditional teaching methods on students’ attitudes toward Literature 

in English, the impact of Language Barrier on the Learning of Literature in English and the disconnection 

between the prescribed literature syllabus and the students' cultural experiences in northern Nigeria. 

These studies are similar to our current study in the sense that they both take literature as the subject of 

the research, while the dissimilarities is that this current study will dwell itself in the causes, challenges 

and consequences of phobia to English Literature in secondary schools in Northern Nigeria.   

 

RESEACH METHODOLOGY  

Research Design 
This research used survey research design. The data for this study include primary data and the secondary 

data, where the primary data was sourced by the use of questionnaires while the secondary data 

comprised of journals, newspapers, library materials and the internet. 
Sources of data 
The research sourced its data through the use of research questionnaire, interviews and by the consultation 

of Book, journals, newspaper and articles 

Research sample sizes. 

A sample of 30 secondary schools from the North-Western Nigeria was selected in which 10 respondents 

was selected from each of the schools making a total of 300 respondents.   

Target Population  
The target population for the research was SSII students from Northwestern Nigeria that are offering 

literature in English.  

Table 1:  Population of the Study  

S/N    State No. of Schools No. of Students 

1 Jigawa State  296 38,990 

2 Kano State 813 139,796 

3 Kaduna State 362 75,916 

4 Katsina State 257 90,931 

5 Kebbi State 204 39,599 

6 Sokoto State 188 54,812 

7 Zamfara  State 187 22,109 

 Total 2,307  462,153  

Sources: North-Western States Ministry of Education (2025). 

Sampling techniques 

A simple random sampling method was used in which the secondary schools was randomly selected and 

the target sample was then selected at random, this method gives each respondent an equal chance of 

being included in the sample.   

Instruments design 
The questionnaire instrument was used in this study to gather data. However, the questionnaire was 

designed based on research questions. 

Methods of Data Analysis 

The Data was be analyzed using frequency and percentage through Statistical Package for Social Sciences 

(SPSS) version 21.0 
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RESULTS AND DISCUSSION  

The data collected was be analyzed in this section using frequency and percentage method. 

Table 2: Age of the Respondents  

Age Frequency Percentage 

15 – 17 60 20 

18 -20  220 73 

21 – 23  20 7 

Total 300  100 

 

Table 2 above shows that 60 respondents representing 20% are within the age range of 15-17 years, 220 

respondents are within the age range of 18-20 while 20 respondents are within the age range of 21-23 

years. It is therefore concluded that majority of the respondents are within the age range of 18-20 years.  

 

Table 3: Gender of the Respondents  

Gender  Frequency Percentage 

Male  200 67 

Female  100 33 

Total 300  100 

 

It is shown from the above table 3 that, 200 respondents representing 67% are male while 100 

respondents representing 33% are female. It is thus concluded that majority of the respondents are male. 

Exposure and Learning Experience 

Table 4: I read literary texts (novels, plays, poems) outside class 

Option  Frequency Percentage 

Always  26 9 

Often  24 8 

Sometimes  100 33 

Rarely  120 40 

Never  30 10 

Total 300  100 

 

Based on the exposure and learning experience of the respondents, table 4 above shows that 26 

respondents representing 9% always reads literary texts, 24 respondents often read literary texts, 100 

respondents read literary texts sometimes, 120 respondents read literary texts rarely while 30 respondents 

never read literary texts. It is therefore concluded that majority of the respondents did not always read 

literary texts like novels, poem, plays etc.  

Table 5: My school library has enough English literature books 

Option  Frequency Percentage 

Always  20 7 

Often  5 2 

Sometimes  50 17 

Rarely  200 67 

Never  25 8 

Total 300  100 

 

On the research question of whether the respondents’ school has enough English literature books, table 5 

above shows that 20 respondents representing 7% always have enough English literature books in their 

school, 5 respondents often have English literature books, 50 respondents indicate that their school 

provide English literature books sometimes, 200 respondents indicate that their school provide English 
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literature books rarely while 25 respondents never seen English literature books in their schools. It is 

therefore concluded that majority of the schools did not provide English literature books.  

Table 6: My teacher encourages class discussions on literature 

Option  Frequency Percentage 

Always  30 10 

Often  20 7 

Sometimes  60 20 

Rarely  150 50 

Never  40 13 

Total 300  100 

 

Table 6 above shows that 30 respondents representing 10% their teachers encourages them in class 

discussions on literature, 20 respondents often received the encouragements from their teachers, 60 

respondents the encouragements sometimes, 150 respondents rarely received the encouragements while 

400 respondents did not receive such encouragements.  It is thus concluded that majority of the 

respondents did not received encouragement on literature discussion in classroom.  

Table 7: I participate actively in literature lessons 

Option  Frequency Percentage 

Always  30 10 

Often  100 33 

Sometimes  80 27 

Rarely  20 7 

Never  70 23 

Total 300  100 

 

It is shown in the table 7 above that 30 respondents representing 10% always participate in literature 

lessons actively, 100 respondents often participate in literature lessons, 80 respondents sometimes 

participate in literature lessons, 20 respondents rarely participate in literature lessons while 70 

respondents never participate actively in literature lessons. It is concluded that must of the students did 

not actively participate in literature lessons. 

Table 8: I receive extra help when I struggle with literature 

Option  Frequency Percentage 

Always  10 3 

Often  45 15 

Sometimes  200 67 

Rarely  30 10 

Never  25 8 

Total 300  100 

 

Table 8 above shows that 10 respondents representing 3% receive help when they struggle with literature, 

45 respondents often receive extra help when they struggle with literature, 200 respondents representing 

67% sometimes receive extra help when they struggle with literature, 30 respondents rarely receive extra 

help when they struggle with literature while 25 respondents representing 8% never receive extra help 

when they struggle with literature. It is concluded that the respondents did not always receive extra help 

when they struggle with literature.  
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Attitudes and Feelings about Literature in English 

Table 9:  I feel nervous when a literature class is about to start. 
Option  Frequency Percentage 

Strongly agree  20 7 

Agree 30 10 

Undecided   10 3 

Disagree  150 50 

Strongly disagree  90 30 

Total 300  100 

 

Table 9 above shows that 20 respondents representing 7% strongly agree that they feel nervous when a 

literature class is about to start, 30 respondents agree, 10 respondents undecided 150 respondents disagree 

that they feel nervous when literature class is about to start, while 90 respondents strongly disagree that 

they feel nervous when literature class is about to start. It is concluded that the respondents did not feel 

nervous when literature class is about to start, that is they do not show interest in the literature class.  

Table 10:  Literature in English is more difficult than other subjects. 
Option  Frequency Percentage 

Strongly agree  120 40 

Agree 100 33 

Undecided   5 2 

Disagree  45 15 

Strongly disagree  30 10 

Total 300  100 

 

Table 10 above shows that 120 respondents strongly agree that literature in English is more difficult that 

other subjects, 100 respondents agree that literature in English is more difficult that other subjects, 5 

respondents undecided, 45 respondents disagree that literature in English is more difficult than other 

subjects while 30 respondents strongly disagree that literature in English is more difficult than other 

subjects. It is concluded that English literature is more difficult than any other subjects.  

Table 11:  I fear being asked to read aloud in literature class 
Option  Frequency Percentage 

Strongly agree  160 53 

Agree 90 30 

Undecided   30 10 

Disagree  5 2 

Strongly disagree  15 5 

Total 300  100 

 

Table 11 above shows that 160 respondents representing 53% strongly agree that they fear being ask to 

read aloud in literature class, 90 respondents agree that they fear being ask to read aloud in literature 

class, 30 respondents undecided, 50 respondents disagree that they fear being ask to read aloud in 

literature class while 15 respondents strongly disagree that they fear being ask to read aloud in literature 

class. It is hence conclude that, the respondents fear being ask to read aloud in literature class.  

Table 12:  I avoid literature because I might fail exams 
Option  Frequency Percentage 

Strongly agree  170 57 

Agree 100 33 

Undecided   5 2 

Disagree  15 5 

Strongly disagree  10 3 

Total 300  100 
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Table 12 above shows that 170 respondents representing 57% strongly agree that they avoid literature 

because they might fail exams, 100 respondents agree that they avoid literature because they might fail 

exams, 5 respondents undecided, 15 respondents disagree that they avoid literature because they might 

fail exams while 10 respondents strongly disagree that they avoid literature because they might fail 

exams. It is thus concluded that the respondents avoid literature because they might fail exams.  

Table 13:  Reading long English texts makes me anxious 

Option  Frequency Percentage 

Strongly agree  100 33 

Agree 110 37 

Undecided   10 3 

Disagree  50 17 

Strongly disagree  30 10 

Total 300  100 

 

In the above, it is deduced that, 100 respondents representing 33% strongly agree that reading long 

English texts makes them anxious, 110 respondents agree reading long English texts makes them anxious, 

10 respondents undecided, 50 respondents disagree that reading long English texts makes them anxious 

while 30 respondents strongly disagree that reading long English texts makes them anxious. It is hence 

concluded that reading long English texts make the respondents anxious.  

Perceived Causes and Coping 

Table 14:  What makes literature in English difficult or scary? 

Option  Frequency Percentage 

Difficult vocabulary   80 27 

Lack of good teachers  100 33 

Cultural or religious difference in the texts  50 17 

Peer influence  10 3 

Lack of interest in reading  60 20 

Total 300  100 

 

On the perceived caused of phobia of English literature, the above table 14 shows that 80 respondents 

representing 27% attributes difficulty of English literature to difficult vocabulary, 100 respondents 

attributes it to lack of good teachers, 50 respondents attributes it to cultural or religious difference in the 

texts, 10 attribute it to peer influence while 60 respondents attribute it to lack of interest in reading. It is 

concluded that, the major causes of phobia in literature are lack of good teachers and difficult 

vocabularies.  

Table 15:  What helps feel more confident with literature? 

Option  Frequency Percentage 

Group study  40 13 

Teacher guidance  120 40 

Simplified or local examples  90 30 

Audio/visual materials  50 17 

Total 300  100 

 

Table 15 above shows that 40 respondents representing 13% chose group study as what make them feel 

more confident with literature, 120 respondents feels more confident with literature through teachers’ 

guidance, 90 respondents feels more confident with literature through simplified or local examples while 

50 respondents feels more confident with literature through the use of audio/visual materials. It is 

concluded that majority of the respondents feels more confident with literature through the guidance of a 

good teacher.  
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 Major Findings  

The research found out the following:  

1. The students did not always read literary texts like novels, poem, plays etc.  

2. The selected schools did not provide English literature books.  

3. The students did not receive encouragement on literature discussion in classroom.  

4. The students did not actively participate in literature lessons.  

5. The students did not always receive extra help when they struggle with literature.  

6. The students did not feel nervous when literature class is about to start, that is they do not show 

interest in the literature class.  

7. English literature is more difficult than any other subjects.  

8. The respondents fear for being ask to read aloud in literature class.  

9. The respondents avoid literature because they might fail exams.  

10. Reading long English texts make the respondents anxious.  

11. There is lack of good teachers and difficult literary expressions.  

12. Majority of the respondents feels more confident with literature through the guidance of a good 

teacher.  

 

DISCUSSION OF FINDINGS  

The study revealed widespread challenges affecting students’ engagement with English literature. Most 

students rarely read literary texts such as novels, poems, and plays, aligning with previous research that 

links low reading culture to limited exposure and poor comprehension skills (Aina & Ogundele, 2021). 

Schools’ failure to provide adequate literature books further limits access, a key factor in fostering 

reading motivation (UNESCO, 2020). 

Classroom practices also play a major role. Students reported little encouragement for literature 

discussions and minimal extra help when struggling. According to Ryan and Deci’s (2020) self-

determination theory, such lack of support undermines intrinsic motivation and reduces participation. Fear 

of being asked to read aloud and anxiety about long texts indicate performance anxiety, which studies 

show can heighten literature-related phobia (Onuka & Adebayo, 2019). 

Interestingly, students did not feel nervous before class yet showed little interest, suggesting emotional 

disengagement rather than overt fear. This disengagement may stem from the perception that English 

literature is more difficult than other subjects and from the prevalence of difficult vocabulary, a common 

barrier in second-language settings (Koda, 2018). Nevertheless, respondents reported gaining confidence 

under the guidance of skilled teachers, underscoring the crucial role of teacher competence in 

demystifying literature (Adeyemi & Ajayi, 2022). 

 

CONCLUSION 

This research was undertaken to find out the causes and possible solutions to phobia of English literature 

among Senior Secondary School students from Northwestern Nigeria. The research adopted a survey 

research design from a population of SSII students in offering literature in English from Northwestern 

Nigeria. Three hundred (300) SS II students were randomly selected from thirty (30) schools, where ten 

(10) respondents were selected from each of the schools. Structured questionnaire was used as instrument 

for data collection; frequency and simple percentage were used as instruments for data analysis.  

The findings demonstrated that students’ phobia of English literature in Northern Nigeria stems from a 

combination of structural and pedagogical factors: inadequate resources, limited teacher support, 

challenging vocabulary, and performance anxiety. While students are not overtly nervous about literature 

classes, their disengagement reflects deep-seated motivational and environmental barriers. Addressing 

these issues require coordinated action at the school and policy levels to create a more supportive and 

resource-rich environment. 
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RECOMMENDATIONS 

The research recommended the following:  

1. Provision of Resources: Ministries of education and school management should supply adequate 

and age-appropriate English literature texts. 

2. Teacher Training: Organize professional development focused on interactive teaching methods, 

vocabulary scaffolding, and anxiety-reduction strategies.  

3. Reading Culture Promotion: Introduce book clubs, literary competitions, and peer reading 

sessions to normalize and celebrate literary engagement. 

4. Supportive Classroom Environment: Encourage group discussions and provide extra assistance 

for struggling students to enhance confidence. 

5. Curriculum Adaptation: Simplify early-stage literature selections and progressively introduce 

complex texts to build vocabulary and comprehension skills. 

6. Parental and Community Involvement: Engage parents and community libraries to sustain 

reading habits outside school. 

7. Evaluate whether classroom strategies (jigsaw, structured debate, scaffolded poetic reading) yield 

sustained reduction in anxiety and improved exam outcomes over 1–2 years. 

8. Mixed-methods for causal detail: combine surveys with classroom observation and teacher 

interviews to unpack exactly which teacher behaviours trigger phobia. 
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APPENDIX I 

Research Questionnaire  

Section A: Demographic Information 

(Tick ✔ or fill in the blank where appropriate) 

1. Age:   15-17  ☐   18 – 20 ☐  21 – 23 ☐ 

2. Gender: ☐ Male  ☐ Female 

Section B: Exposure and Learning Experience 

Indicate how often each statement applies to you: 

(5 = Always, 4 = Often, 3 = Sometimes, 2 = Rarely, 1 = Never) 

Statement 5 4 3 2 1 

3. I read literary texts (novels, plays, poems) outside class.      

4. My school library has enough English literature books.      

5. My teacher encourages class discussions on literature.      

6. I participate actively in literature lessons.      

7. I receive extra help when I struggle with literature.      
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Section C: Attitudes and Feelings about Literature in English 

Use the same scale (5 = Strongly Agree … 1 = Strongly Disagree). 

Statement 5 4 3 2 1 

8. I feel nervous when a literature class is about to start.      

9. Literature in English is more difficult than other subjects.      

10. I fear being asked to read aloud in literature class.      

11. I avoid literature because I might fail exams.      

12. Reading long English texts makes me anxious.      

                                        Section D: Perceived Causes and Coping 

(Tick all that apply or write in the blank spaces) 

13. What do you think makes literature in English difficult or scary? 

☐ Difficult vocabulary 

☐ Lack of good teachers 

☐ Cultural or religious differences in the texts 

☐ Peer influence (friends dislike it) 

☐ Lack of interest in reading 

☐ Other: ___________________________ 

14. What helps you feel more confident with literature? 

☐ Group study 

☐ Teacher guidance 

☐ Simplified or local examples 

☐ Audio/visual materials (films, plays) 

☐ Other: ___________________________ 
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