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ABSTRACT 

The study examined influence of psychological factors on students’ academic performance in public 

senior secondary schools in Rivers State. To achieve the purpose of the study, the researcher formulated 

three (3) objectives of the study, research questions and hypotheses that guided the study.  The research 

design used is descriptive survey design. The population of the study consist of eighteen thousand, two 

hundred and seventy (18,270) SSI and SS II students in public senior secondary schools in Rivers State.  

The sample size of the study is four hundred (400) students while the sampling technique used for the 

study is simple random sampling technique. The instrument used for data collection is a self-structured 

questionnaire which was patterned on four point likert rating scale.  The instrument was validated by two 

senior lecturers in Measurement and Evaluation, Faculty of Education, Rivers State University.  The 

reliability of the instrument was achieved using test-retest method while Pearson Product Moment 

Correlation Coefficient was used to obtain a reliability coefficient of 0.86.  The data gathered were 

analysed using mean and standard deviation for the research questions while the null hypotheses were 

tested using z-test statistical tool at 0.05 Level of significant. The finding of the study revealed that 

psychological factors like test anxiety, self-concept and attitude have negative and significant influence 

on students’ academic performance in public senior secondary school in Rivers State.  Therefore, the 

researcher recommended that school management should organize awareness programmes for the 

students on danger of test anxiety and how to overcome it, teachers should encourage their students to 

build their self-concept, which can influence positively students’ academic performance and there should 

be enlightenment programme for the students on how to develop positive attitude towards reading or 

learning hence it improve the students’ academic performance.  

Keywords: Psychological Factors, test anxiety, self-concept, attitude, Students’ Academic Performance 

 

INTRODUCTION 

Psychological factors are a multidimensional construct. Researchers in the field of psychology agree that 

a student engaging in any learning situation has to answer three fundamental questions: ‘Can I do this 

activity?’, ‘Do I want to do this activity and why?’, and ‘What do I need to do to succeed?’(Wiegfield & 

Eccles, 2011). Constructs relating to the question “Can I do this activity?” are the expectations students 

have according to their capabilities to perform a certain activity in different areas. Bandura (2016) defined 

self-efficacy as “people’s judgment of their capabilities to organize and execute courses of action required 

to attain designated types of performance.” Self-efficacy affects students’ choice of activity, their effort 
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and persistence in it. Students constantly judge their intellectual capabilities against the curriculum 

demands and values of school tasks, and they then decide whether to persist in the coursework or not. 

Different studies show that self-efficacy is one of the most powerful predictors of student achievement 

(Zohar, 2018).  

Academic performance can be conceived as the successful attainment of some goals requiring certain 

efforts in a discipline, subject, or degree of successful attainment in an academic endeavour (Burns, 

2010). The construct, academic performance, is defined as the outcome of education which is commonly 

measured in relation to what is attained at the end of an instructional programme through achievement test 

or continuous assessment. It is also the extent to which a student, teacher or institution has achieved their 

short or long-term educational goals. Academic performance is commonly measured through 

examinations or continuous assessments but there is no general agreement on how it is best evaluated or 

which aspects are most important.  

Self-concept is another factor that could influence students’ academic performance. If the self-concept of 

the student is low, he/she may never do well in his/her academic performance. Those from a high socio-

economic status family are able to afford all the necessary materials and textbooks needed in school. On 

the other hand those from a medium or low socio-economic status are unable to provide for their wards, 

which may lead to poor academic performance.  

Statement of the problem 

The opinion of the public concerning the standard of education in Nigeria has become obvious following 

the annual release of the Senior Secondary Certificate Examination (SSCE) results, which have always 

revealed poor results of students, especially in the core subjects - English and Mathematics.  The outcome 

of students’ performance in SSCE does not conform to expectation of the government and investment of 

parents.  Education in Nigeria is a veritable tool that brings about change in the life and pattern of an 

individual and the society at large.  The expectations and spirited efforts seen to be far-fetched.  Hence, 

the worry about the root causes of the dwindling results of external examinations.  There  are speculations 

as to the reasons  being afraid of test  and  exams  hence they adopt short cut to pass, others blame 

parents’  lack of interest to motivate  their children educationally while students’ attitude to study seems 

to be a major causes of the ugly situation.   It was against this background that the researcher tends to 

investigate perceived influence of psychological factors on students’ academic performance in public 

senior secondary school in Rivers State. 

Purpose of the Study 
The purpose of this study was to investigate the perceived influence of psychological factors on students’ 

academic performance in senior secondary schools in Port Harcourt Metropolis. In specific terms the 

study intends to: 

1. Identify the extent to which test anxiety influences students’ academic performance in Port Harcourt 

Metropolis. 

2. Determine the extent to which self-concept influences students’ academic performance in Port 

Harcourt Metropolis. 

3. Determine the extent to which attitude influences students’ academic performance in Port Harcourt 

Metropolis. 

Research questions 

The following research questions were formulated to guide this study:  

1. To what extent does test anxiety influence students’ academic performance in Port Harcourt 

Metropolis? 

2. To what extent does self-concept influence students’ academic performance in Port Harcourt 

Metropolis? 

3. To what extent does attitude influences students’ academic performance in Port Harcourt 

Metropolis?  
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Hypotheses  
The following null hypotheses were formulated to guide this study; 

1. There is no significant difference in the mean ratings of male and female students on the 

influence of test anxiety on students’ academic performance in Port Harcourt Metropolis. 

2. There is no significant difference in the mean ratings of male and female students on the 

influence of self-concept on students’ academic performance in Port Harcourt Metropolis. 

3. There is no significant difference in the mean ratings of male and female students on the 

influence of attitude on students’ academic performance in Port Harcourt Metropolis. 

 

REVIEW OF RELATED LITERATURE 

Concept of Psycho-Social 

The American psychologist, Hall (2010) asserted that adolescence is a period of emotional stress, 

resulting from the rapid and extensive physiological changes occurring at pubescence. Studies by the 

American anthropologist Mead (2016), however, showed that emotional stress is not inevitable, but 

culturally determined; she found that difficulties in the transition from childhood to adulthood varied from 

one culture to another. The German-born American psychologist Erikson (2005) saw development as a 

psychosocial process going on throughout life. All three insights are valuable in their own way, but each 

adolescent shares a unique task: to develop from a dependent to an independent person who relates to 

others in a humane and well-socialized fashion. 

Psychosocial refers to one’s psychological development in and interaction with a social environment. The 

individual is not necessarily fully aware of this relationship with his or her environment. It was first 

commonly used by psychologist Erik Erikson in his stages of social development contrasted with social 

psychology, which attempts to explain social patterns within the individual. It is usually used in the 

context of “psychosocial intervention,” which is commonly used alongside psychoeducational or 

psychopharmacological interventions, and points toward solutions for individual challenges in interacting 

with an element of the social environment. 

Problems that occur in one’s psychosocial functioning can be referred to as “psychosocial dysfunction” or 

“psychosocial morbidity.” This refers to -the lack of development or atrophy of the psychosocial self, 

often occurring alongside other dysfunctions that may be physical, emotional, or cognitive in nature. 

Psycho-social is a term used to describe the relationship between the personal, internal environment, and 

the wider social world (i.e the influence of social factors on an individual’s mind or behaviour) 

interference in relationship, witnessing of violence, eating and sleeping disorders, emotional neediness, 

withdrawn, over-compliant, clingy, aggressive problems at school, suicidal ideation.  The word 

“psychosocial” may seem intimidating, but it may help to break down what it means. The root of 

“psycho” means relating to the mind or the psyche, and the “social” part is about the relationships people 

have with family and with society. 

Concept of academic performance 

The present level of academic performance which is common in most secondary schools in Nigeria is an 

issue of great concern to Government and private individuals at large. This is because poor academic 

performance is known to culminate in other problems like examination malpractice, lack of interest, 

depression, violence, and all forms of social vices. Poor academic performance is later transferred to the 

occupational sector of the nation’s economy, thereby leading to low level of productivity.  

Academic performance is normally reflected through academic performance. The word academic 

performance is defined as a measurable behaviour in a standardised series of test (Simpson, 2019). 

Achievement test is usually constructed and standardised to measure proficiency in school subjects. Bell 

(2014) defined academic performance as the outcome of education which is commonly measured in 

relation to what is attained at the end of a section through test or continuous assessment. Jones (2010) 

defined academic performance as the accomplishment of long term objectives in education. This implies 

that academic performance is not one point observation of measurable behaviour of a person, rather it is 

cumulative and progressive. Those who secure student-teacher attachment tend to achieve higher in 
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academic settings. A recent analysis suggests that student’s teacher attachment pattern could be an 

important influence on academic achievement.  

However, individual differences in academic performance have been linked to differences in attachment 

patterns, intelligence, personality and students with high mental ability as demonstrated by IQ test and 

emotional well being of students academic performance is defined as the measurable behaviour in a 

standardized series of test (Bell, 2014). Achievement test is usually constructed and standardized to 

measure proficiency in school subjects. Similarly, Bell (2014) viewed academic performance as an 

accomplishment of long term objectives in education. This implies that it is not one point observation of 

measurable behaviour of a person rather it is cumulative and progressive. Academic performance as a 

domain of learning refers to educational factors such as the decision to attend college, student’s reasons 

for persistence, and study skills. Academic performance is defined as the performance level of students in 

a test or examination administered in a school setting or in a given subject (Amadi, 2017). It is something 

one does or achieves at school, college, university or anywhere. Academic drive measures items such as 

work habits and scholastic expectations. It involves the degree to which students possess certain specific 

behavioural characteristics related to motivation (Hwang, Echolas & Vrongistionos, 2012). Academics 

provide insights into why we learn or act the way we should. It is an internal process that reflects on why 

we achieve certain goals. Academic performance is the sub-type of the general construct of effective 

motivation, which is defined as the need to be successful in dealing with one’s environment.  

According to Onyeji (2016), academic performance could be seen as the successful attainment of some 

goals, requiring a certain effort in some disciplines. It means success in one’s pursuit of a given task, and 

an expression of a learner’s worth. He posits that the urge to achieve varies from one individual to 

another. In view of that, Iwundu (2015) defines academic performance as the degree or level of success 

attained at the end of an academic endeavour. He believes that the yardstick for measuring academic 

performance is through test and systematic observation. Academic performance can be seen as the 

attainment of some goals; requiring a certain effect in a disciple, subject or the degree of subject attained 

in an academic pursuit. Iwundu went further to classify academic performance into three dimensions 

which are; high, average and low.  

Test Anxiety and Academic Performance 
Anxiety is described as an umbrella term for various disorders that cause nervousness, fear, and 

apprehension and worry (Bouras & Holt, 2017). Akinade (2015) defines anxiety as a phenomenological 

state of uneasiness or tension whose cause is unknown. It is also a state in which the incongruence 

between the self-concept and the total experience of the individual is approaching symbolisation in 

awareness. Most authors have the belief that little anxiety is needed in everything we do, and that it 

becomes a problem if it is excessive in the individual. Test anxiety occurs in a student when writing a test. 

Its symptoms may include unnecessary sweating, frequent urination and uneasiness.  

Self-concept and Academic Performance  

This is the totality of a person’s perception of his or her physical, social, temperamental and academic 

competence. It covers the beliefs conviction and values of a person. It also includes the attitude of his/her 

worth, right to have his own feelings, thoughts and decision making (Sood, 2016). On the most influential 

achievement construct is self-concept which originated from Carl Rogers. Self-concept refers to how an 

individual sees himself or herself in terms of ability, interest, aptitude and other personality characteristics 

(Nwankwo 2017). It is obvious that few scholars have associated students’ failure and engagements in 

examination malpractices with poor academic achievement. The level of moral decadence, inability of 

graduate to perform at the labour market and the increasing rate of examination malpractice among senior 

secondary school students today calls for attention. All these have its root in self-concept, and no 

motivation of the students from their parents (Good, 2016). Self-concept has been the focus of countless 

research studies, and it is one of the most enduring constructs in psychology and education. Positive self-

concept is the goal of education and socialization and a potential facilitator of academic achievement. 

Vispoel (2015) stated that self-concept is an individual’s perception of himself that is formed through 

experiences with the world and interpretations of those experiences.  
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In this regard, Nwankwo (2017) defines self-concept as how an individual sees himself in terms of ability, 

interest, attitude, and other personality characteristics. Bell (2014), stated that self-concept therefore is a 

multidimensional construct that refers to an individual’s perception of self in relation to certain features 

such as personality, skills, occupation, and physical characteristics. Generally, self-concept is categorized 

into academic and non-academic self-concept. The academic self-concept refers to the cognitive 

evaluation of the abilities to accomplish certain tasks, which is significantly related to academic 

achievement. Self-concept is the non-cognitive aspect of self that refers to domain of general self-concept. 

It is the attitude, feeling, and perceptions individuals have towards their intellectual or academic skills 

(Lent, 2017). Self-concept is an important aspect of any child’s development. As students develop a sense 

of self, interacts with, and gains experience in world, their self-concept is affected.  

 

METHODOLOGY 

Research Design: In carrying out this research, the researcher employed descriptive research design, 

which gave a clear picture of influence of psychological factors on students’ academic performance, and 

it serves as a basis for most researchers in assessing the situation as a prerequisite for drawing conclusion. 

It attempts to describe or document current conditions or attitudes, that is, to explain what exists at the 

moment (Wimmer & Dominick, 2011).  

Population of the Study: The population of the study consists of eighteen thousand, two hundred and 

seventy (18,270) SS I and SS II students of public senior secondary schools in Port Harcourt Metropolis.  

Wimmer and Dominick (2011), define population as a group or class or subjects, variables, concepts or 

phenomena within the area or scope of research or study.   

Sample and Sampling Techniques: The sample size of the study consists of four hundred (400) SS I and 

SS II students of public senior secondary school in Port Harcourt Metropolis.  The sampling technique 

used for the study is simple random sampling technique.   

Research Instrument: The instrument that was used for data collection in the study was a self-structured 

questionnaire titled: “Influence of Psychological Factors on Students’ Academic Performance 

Questionnaire” (IPFSAPQ), which was sub-divided into two parts. The first part is the demographic 

information about the respondents, while the second part consisted of respondents ideas on the subject 

matter. It was patterned on a modified 4-point likert scale of Very High Extent (VHE) – 4 points, High 

Extent (HE) – 3 points, Low Extent (LE) – 2 points, and Very Low Extent (VLE) – 1 point.   

Validity of the Instrument: To ensure the face validity of the instrument, the questionnaire was given to 

two experts in Measurement and Evaluation, Faculty of Education, Rivers State University for 

professional touch and corrections. All the corrections made were strictly effected in the final draft of the 

questionnaire.   

Reliability of the Instrument: To ascertain the reliability of the instrument, the researcher adopted test-

retest method. The instrument was administered to twenty (20) secondary school administrators in Imo 

State who were not part of the study respondents for two (2) consecutive times within three (3) weeks 

interval. The two tests results were collated and analysed using the Pearson Product Moment correlation 

coefficient and a reliability coefficient of 0.86.  

Data Analysis Technique: The data collected was analysed using weighted mean and standard deviation 

to answer the research questions.  Decision was based on a criterion mean of 2.50. The null hypotheses 

was tested using z-test statistical tool at a significance level of 0.05.level of significance.  
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RESULTS 

Research Question 1: To what extent does test anxiety influence students’ academic performance in Port 

Harcourt Metropolis? 

Table 1:  Mean and standard deviation analysis on the extent test anxiety influence students’ 

academic performance in Port Harcourt Metropolis. 

S/No Questionnaire Male =  180 Female   =  220 

Means SD Remarks Means SD Remarks 

1. 1. Fear in the mind of students during test, 

examination or classes affect the 

students’ academic performance.   

2.55 0.80 High 

Extent  

3.10 0.88 High 

Extent 

2. 2. Students who are worried in mind will 

not be stable in their study hence the 

academic performance will be affected. 

2.60 0.81 High 

Extent  

2.90 0.85 High 

Extent 

3. Tension in students’ mind or body 

affects their academic performance or 

performance in secondary schools. 

2.80 0.84 High 

Extent  

3.05 0.87 High 

Extent 

4. 3. Excessive anxiety affects student’s 

academic performance, in area of test 

and examination. 

2.55 0.80 High 

Extent 

2.90 0.85 High 

Extent 

5. 4. The state of nervousness and 

apprehension do not affect the students’ 

academic performance in secondary 

schools.  

2.38 0.77 Low  

Extent  

2.41 0.78 Low 

Extent  

Grand Total  2.58 0.80  2.87 0.85  

Source:  Field Survey, 2020 

The data presented in Table 1 revealed that the respondents accepted the view that fear in the mind of the 

students during text, examination and classes in most cases, affect the students’ academic performance. 

The table still indicted that the respondents agreed on the point that students who are worried in mind will 

not be stable in their study hence the academic performance will be affected.  It was also observed from 

the analysis that the respondents accepted the fact that tension in students’ mind or body during test or 

examination affects their academic performance or performance in secondary schools.  The analysis also 

showed that the respondents agreed on the view that excessive anxiety affects students’ academic 

performance in test and examination.  In the other way round, the respondents rejected the view that the 

state of nervousness and apprehension do not affect the students’ academic performance in secondary 

schools.   
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Research Question 2: To what extent does self-concept influence students’ academic performance in 

Port Harcourt Metropolis? 

Table 2:  Mean and standard deviation analysis on the extent self-concept influence students’ 

academic performance in Port Harcourt Metropolis. 
S/No Questionnaire Male =  180 Female   =  220 

Means  SD Remarks Means  SD Remarks 

6. Students’ physical appearance has influence over 

their academic performance in secondary 

schools.   

2.90 0.85 High 

Extent  

3.00 0.87 High 

Extent 

7. Social life and activities influence students’ 

academic performance in secondary schools. 

2.70 0.82 High 

Extent 

2.90 0.85 High 

Extent 

8. Students’ attitude influence their academic 

performance or performance in secondary 

school. 

2.65 0.81 High 

Extent 

2.85 0.84 High 

Extent 

9. Temperament of students’ influences their 

academic performance in secondary schools.   

2.80 0.84 High 

Extent 

2.95 0.86 High 

Extent 

10. Individual personal characteristic has an 

influence over the academic performance or 

achievement. 

2.60 0.81 High 

Extent 

2.70 0.82 High 

Extent 

Grand Total  2.66 0.82  2.80 0.84  

Source:  Field Survey, 2020 

The data analysis in Table 2 indicated that the respondents accepted the view that students’ physical 

appearance has influence over their academic performance in secondary schools.  The analysis also 

showed that the respondents agreed on the point that social life and activities influence the students’ 

academic performance in secondary schools.  It still noticed from the analysis that the respondents 

accepted the fact that the students’ attitude influences their academic performance in secondary schools.  

The analysis still showed that the respondents accepted the point that temperament of the students 

influences their academic performance in secondary schools.  Also observed in the analysis is that the 

respondents agreed on the view that individual performance of the students.   

Research Question 3: To what extent does attitude influence students’ academic performance in Port 

Harcourt Metropolis? 

Table 3: Mean and standard deviation analysis on the extent attitude influence students’ academic 

performance in Port Harcourt Metropolis. 
S/No Questionnaire Male =  180 Female   =  220 

Means  SD Remarks Means  SD Remarks 

11. Students developing positive attitude towards 

reading helps in improving their academic 

performance in Rivers State.  

2.70 0.82 High 

Extent  

2.85 0.84 High 

Extent 

12 Developing good behaviour towards students 

influence students’ academic performance 

positively in Rivers State.  

2.65 0.81 High 

Extent 

2.90 0.85 High 

Extent 

13. Positive attitude towards learning has significant 

relationship with students’ academic 

performance in Rivers State.  

2.70 0.82 High 

Extent 

2.80 0.84 High 

Extent 

14. Some students fail academically because of their 

attitude towards learning or study in Rivers 

State.  

2.80 0.84 High 

Extent 

2.95 0.86 High 

Extent 

15. Students’ attitude has no significant relationship 

with their academic performance in Rivers State. 

2.30 0.76 Low 

Extent  

2.40 0.77 Low 

Extent 

Grand Total  2.63 0.81  2.78 0.83  

Source:  Field Survey, 2020 

The analysis in Table 3 indicated that the respondents accepted the view that students developing positive 

attitude towards reading helps in improving their academic performance in Rivers State.  The analysis still 
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showed that the respondents accepted the fact that developing good behaviour towards students influences 

the students’ academic performance positively in Rivers State.  It was also noticed in the analysis that the 

respondents agreed on the view that positive attitude towards learning has significant relationship with the 

students’ academic performance in Rivers State.   The analysis still showed that the respondents accepted 

the fact that some students fail academically because of their attitude towards learning or study in Rivers 

State. Nevertheless, the respondents rejected the view that students’ attitude has no significant 

relationship with their academic performance in Rivers State.   

 

Test of Hypotheses 

Hypothesis 1: There is no significant difference in the mean ratings of male and female students on the 

influence of test anxiety on students’ academic performance in Port Harcourt Metropolis. 

Table 4: Z-test Analysis of significant difference in the mean ratings of male and female 

students on the influence of test anxiety on students’ academic performance in Port 

Harcourt Metropolis 

Students Perception N Mean 

X  

Standard 

Deviation 

df Std. 

Error  

z-cal z-crit Decision  

Male Students  180 2.58 0.80      

    398 0.17 1.29 1.96 Accepted  

Female Students  220 2.87 0.85       

 

The analysis on Table 4 reveals that the z-cal of 0.13 is less than the z-crit of 1.96. Therefore, the 

calculated z-ratio is not statistically significant at a 0.05 level of significance since it is smaller than the 

given critical value of z-ratio. So, the hypothesis 1 is thus accepted and the conclusion is that there is no 

significant difference in the mean ratings of male and female students on the influence of test anxiety on 

students’ academic performance in Port Harcourt Metropolis. 

Hypothesis 2:  There is no significant difference in the mean ratings of male and female students on the 

influence of self-concept on students’ academic performance in Port Harcourt Metropolis. 

Table 5: Z-test Analysis of significant difference in the mean ratings of male and female 

students on the influence of self-concept on students’ academic performance in Port 

Harcourt Metropolis 

Students Perception  N  Mean 

X  

Standard 

Deviation 

Df  Std. 

Error  

z-cal z-crit Decision  

Male Students  180 2.66 0.82      

    398 0.17 2.24 1.96 Accepted 

Female Students  220 2.80 0.84       

The analysis on Table 5 indicates that the z-cal of 0.16 is less than the z-crit of 1.96. Therefore, the 

calculated z-ratio is not statistically significant at a 0.05 level of significance since it is greater than the 

given critical value of z-ratio. Therefore, the hypothesis 2 is thus accepted and the conclusion is that there 

is no significant difference in the mean ratings of male and female students on the influence of self-

concept on students’ academic performance in Port Harcourt Metropolis.  
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Hypothesis 3:  There is no significant difference in the mean ratings of male and female students on the 

influence of attitude on students’ academic performance in Port Harcourt Metropolis. 

Table 6: Z-test Analysis of significant difference in the mean ratings of male and female students on 

the influence of attitude on students’ academic performance in Port Harcourt Metropolis. 

Students Perception N Mean 

X  

Standard 

Deviation 

df Std. 

Error  

z-cal z-crit Decision  

Male Students  180 2.63 0.81      

    398 0.17 1.29 1.96 Accepted  

Female Students  220 2.78 0.83       

 

The analysis on Table 6 above reveals that the z-cal of 0.13 is less than the z-crit of 1.96. Therefore, the 

calculated z-ratio is not statistically significant at a 0.05 level of significance since it is smaller than the 

given critical value of z-ratio. So, the hypothesis 5 is thus accepted and the conclusion is that there is no 

significant difference in the mean ratings of male and female students on the influence of attitude on 

students’ academic performance in Port Harcourt Metropolis. 

 

DISCUSSION OF FINDINGS  

The findings in research question one revealed that test anxiety influences students’ academic 

performance in Port Harcourt Metropolis.  This finding is in collaboration with Akinade (2015), who 

observed that test anxiety occurs in a student when writing a test.  And that anxiety is a phenomenological 

state of uneasiness or tension whose cause is unknown.  Some scholars have also noted that little anxiety 

is needed in everything we do, and that it becomes a problem if it is excessive in the individual or 

students.  However,   the null hypotheses one was accepted and it was concluded that test anxiety has 

significant influence on students’ academic performance in Port Harcourt Metropolis.  

The study in research question two indicated that self-concept influence students’ academic performance 

in Port Harcourt Metropolis.  This study is in the same view with Nwankwo (2017), admitted that self-

concept refers to how an individual sees himself or herself  in terms of ability, interest, aptitude and other 

personality characteristics.  And that some scholars have associated students’ failure and engagements in 

examination malpractices with poor academic performance.  Good (2016), has also noted that positive 

self-concept is the goal of education and socialization and a potential facilitator of academic performance.  

In other words, the null hypotheses two was accepted and it was concluded that there is a significant 

influence of self-concept on students’ academic performance in Port Harcourt Metropolis. 

The study in research question three indicated that attitude influences students’ academic performance in 

Port Harcourt Metropolis.  This study is in connection with Amadi (2017), who assets that students 

developing positive attitude towards reading helps in improving their academic performance.  And that 

developing good behaviour towards students influences the students’ academic performance.  Also in the 

same vein, Hake (2012) noted that positive attitude towards learning has significant relationship with the 

students’ academic performance and that some students fail academically due to their attitude towards 

learning or study.  Nevertheless, the null hypotheses five was accepted and the conclusion was that there 

is a significant influence of attitude on students’ academic performance in Port Harcourt Metropolis.  

 

CONCLUSION  

The influence of psychological factors on students’ academic performance in senior secondary schools in 

Port Harcourt Metropolis cannot be over emphasized.  However, the study concludes that; psychological 

factors like test anxiety, self-concept, parental motivation, and attitude have both positive and negative 

influence on the students’ academic performance in Port Harcourt Metropolis.  The study still deduced 
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that self-concept is another factor that could influence students’ academic performance.  Hence, if the 

self-concept of the student is low, he/she may never do well in the academic performance.  The study also 

concludes that the academic performance of senior secondary school students could improve depending 

on motivation provided by their parents.  

 

RECOMMENDATIONS  

Based on the findings of the study, the following recommendations are hereby put forward to ensure that 

this study achieve its objectives. 

1) School management should always organize awareness programme for the students on the danger of 

test anxiety and how to overcome it hence anxiety is a phenomenological state of uneasiness and 

tension.  

2)  Subject Teachers should encourage their students to build their self-concept as this would have 

positive influence on the students’ academic performance.  

3) There should be enlightenment programme for the students on how to develop positive attitude 

towards study because developing good behaviour towards study and having positive attitude towards 

reading would help to improve the students’ academic performance in Port Harcourt Metropolis. 
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