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ABSTRACT  

This study was conducted to investigate the influence of self-efficacy beliefs on attitude towards 

supervision of instruction among public secondary school teachers in Obio/Akpor Local Government 

Area of Rivers State.  The design of the study was ex post facto research design. The sample of the study 

comprised of 300 teachers randomly composed from 10 public secondary schools in the area. Two 

research questions and two hypotheses guided the study. The null hypotheses were tested at 0.05 

probability level. The instruments used for data collection were Self-efficacy Beliefs Questionnaire 

(SBQ) and Attitude Towards Supervision Questionnaire (ATSQ). Each of the instruments contained 10-

items questions. The research questions were answered using mean ratings and standard deviations, while 

the null hypotheses were tested using t-test technique. It was found that self-efficacy beliefs has 

significant influence on teachers’ attitude towards supervision of instruction. However, the influence of 

gender on teachers’ attitude towards supervision of instruction was not significant. Based on the findings, 

it was recommended that school administrators should design programmes that will help to enhance the 

self-efficacy beliefs of teachers. This will enable the teachers to develop positive attitude towards 

supervision of instruction, improve the quality of their instructions and consequently improve the 

students’ academic achievement. 
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INTRODUCTION 

Teachers are very important in the implementation of school curriculum. The curriculum is usually 

narrowed down to scheme of work, from which teachers structure their lesson objectives. Teachers’ 

strategies and teaching methods are variables that are imperative in helping students to achieve mastery of 

intended learning experiences. However, the activities of teachers during teaching and learning need to be 

supervised in order to ensure that the teachers do their work effectively and efficiently and that the 

learned achieve mastery of the learning objectives. 

Supervision is an act of observing teachers’ activity in classroom setting.  Akinfolarin et al (2017) defined 

supervision of instruction as the process of overseeing the work of teachers with the aim of assisting them 

to solve their instructional problems so that students can benefit maximally from classroom activities.  

Supervision of instruction refers to the process of observing and evaluating teaching activities with the 

view to assisting the teacher to improve in the quality of instruction they give to their students. 

International Journal of Innovative Psychology & Social Development 9 (4):23-27, Oct.-Dec., 2021 

  © SEAHI PUBLICATIONS, 2021    www.seahipaj.org       ISSN: 2467-8546 

mailto:uche.udoji@bloombreedschools.org
http://www.seahipaj.org/


24 
 

Supervision of instruction is aimed at maintaining and improving teaching and learning activities by 

working with teachers. The aim of supervision of instruction is often misconstrued by many including 

teachers. Supervision of instruction is not targeted at indicting teachers. Sergiovanni and Starralt (2007) 

asserted that supervision of instruction is mainly concerned with improving schools by helping teachers to 

reflect the practices, to learn more about what they do and why, and to develop professionally. This 

presupposes that the main focus of supervision of instruction is to improve educational programme and 

not to find faults from the teachers. Supervision enables teachers to attain high level of effectiveness and 

competence in their teaching skill, techniques and methods. Supervision goes beyond reading and making 

of lesson notes. It requires rapport nurturance, the building of confidence, empathy and trust (Abraham, 

2003). 

One of the reasons for supervision of instruction is to enable teachers and the supervisor to evaluate the 

learning methods and strategies so as to improve the teaching process. By so doing teaching and learning 

objectives are most likely to be accomplished. The attitude of teachers’ towards this exercise therefore is 

very important.  The perception of teachers regarding supervision of instruction process go a long way in 

enhancing professional growth, quality of instruction and students’ learning. Ikegbusi and Eziamaka 

(2016) found in their study that both internal and external supervision of instruction have positive effect 

on teacher effectiveness.  

The attitude of teachers to a great extent determine the success of the supervisory exercise. It has been 

observed that some teachers have negative attitude towards supervision of instruction. Many researches 

conducted in recent time revealed poor or negative attitude of teachers toward supervision of instruction. 

Alade (2007) observed that teachers have negative attitude to both inspectors and inspection. The 

negative attitude of teachers towards supervision of instructions is worrisome. This is because it 

undermines the goal of the programme. The negative attitude of teachers towards supervision may be 

influenced by some variables including psychological factors such as the teachers’ self-efficacy beliefs.  

Self-efficacy belief is a psychological concept that refers to an individuals’ ratings of their ability to carry 

out a task. Maddux and Kleiman (2020) defined self-efficacy as the beliefs about a person’s ability to 

effectively perform the tasks needed to attain a valued goal. To Bandura (1997) in Carey and Forsyth 

(2009) self-efficacy belief refers to an individual's belief in his or her capacity to execute behaviors 

necessary to produce specific performance attainments. Akhtar (2008) in Ackerman (2020) opined that 

self-efficacy is the belief we have in our own abilities, specifically our ability to meet the challenges 

ahead of us and complete a task successfully. Self-efficacy relates to a strong belief that an individual has 

that they will be able to perform a task or achieve a goal.  

Self-efficacy beliefs can be high or low. The self-efficacy ratings may have influence on teachers’ attitude 

towards supervision of instruction. Teachers who have positive self-efficacy belief are most likely to 

develop interest in a given task and participate actively. They try to understand a task and make efforts to 

master it. These teachers may have positive attitude towards supervision of instruction. On the other hand 

people with negative self-efficacy belief are likely to despise and avoid tasks as a result of false notion 

that they will not be able to perform the task and consequently develop negative attitude towards 

supervision. However, the influence of self-efficacy beliefs on teachers’ attitude towards supervision is 

not clear. This was what informed the interest of the researchers in conducting this study. 

Statement of the problem 

Supervision of instruction is necessary to ensure that the goal of teaching and learning is achieved. It 

helps the teacher to improve in the quality of instruction they give to their students. Supervision of 

instruction helps in improving the academic performance of students in both external and external 

examinations. However, according to some recent researches, most teachers have negative attitude 

towards supervision of instruction. This negative attitude of teachers have negative impact on the 

supervision exercise and consequently the quality of instruction that students are exposed to.  In an 

attempt to savage this problem, some researchers have tried to investigate factors that are responsible for 

this negative attitude of teachers towards supervision of instruction. Evidence from reviewed literature 

suggests that the teachers’ self-efficacy belief may have a relationship with their attitude towards 
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supervision. However, there is dearth of information regarding the influence of self-efficacy beliefs on 

teachers’ attitude towards supervision of instruction. 

The problem of this study put in question form therefore is: “what is the influence of self-efficacy beliefs 

on teachers’ attitude towards supervision of instruction?” 

The purpose of the study 

The main purpose of this study was to investigate the influence of self-efficacy beliefs on teachers’ 

attitude towards supervision of instruction. Specifically, the study aimed to determine: 

1. The influence of self-efficacy beliefs on teachers’ attitude towards supervision of instruction. 

2. The influence of gender on teachers’ attitude towards supervision of instruction. 

Research questions 

The following research questions guided the study: 

1. What is the influence of self-efficacy beliefs on teachers’ attitude towards supervision of 

instruction? 

2. To what extent does gender influence teachers’ attitude towards supervision of instruction? 

Research hypotheses 
The following null hypotheses which guided the study were tested at 0.05 probability level: 

H01: there is no significant influence of self-efficacy beliefs on teachers’ attitude towards supervision of 

instruction. 

H02: there is no significant difference in the male and female teachers’ attitude towards supervision of 

instruction. 

 

METHODOLOGY  

This study adopted ex-post facto research design. This design is considered appropriate because the study 

tended to establish relationship between variables, but not causation. Also no variable was manipulated. 

The study was carried out in Obio/Akpor Local Government Area of Rivers State. The population of the 

study consisted on all the teachers in the 14 public secondary schools in the area. The sample size of the 

study consisted of 300 teachers randomly composed from 10 secondary schools out of the 14 public 

secondary schools in the area. Out of the 300 teachers used for the study, 150 were males while the 

remaining 150 were females. The instruments used for data collection were Self-efficacy Beliefs 

Questionnaire (SBQ) and Attitude Towards Supervision Questionnaire (ATSQ). The instruments 

contained 10-items each. The SBQ was constructed to elicit information regarding self-efficacy belief 

ratings while the ATSQ was designed to elicit information about teachers’ attitude towards supervision of 

instruction. The instruments were scored on four-point rating scale of: strongly agree (4), agree (3), 

strongly disagree (2), and disagree (1). The validity of the instruments were established with the aid of 

experts from educational psychology. The researchers used direct delivery method in administering and 

retrieving the questionnaires. The mean cut-off point for research questions was 2.5. Mean scores of from 

2.5 and above were agreed and mean scores below 2.5 were disagreed. The data collected for the study 

were analyzed using T-test technique. The null hypotheses were tested at 0.05 probability level. Statistical 

Package for the Social Sciences (SPSS) was used to ensure accuracy of the analysis of data. 
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PRESENTATION OF RESULTS 

Research question one: What is the influence of self-efficacy beliefs on teachers’ attitude towards 

supervision of instruction? 

Table 1. Mean ratings and standard deviations on influence of self-efficacy beliefs on teachers’ attitude 

towards supervision of instruction. 

Teachers N Mean(x) Std Remarks  

Teachers with high self-efficacy belief 178 2.97 0.623  Agree  

Teachers with low self-efficacy belief 122 2.35 0.508 Disagree 

 

The result in table 1 indicates that teachers with high self-efficacy beliefs have a mean score of 2.97 and 

standard deviation of 0.62 on their attitude towards supervision of instruction, while those with low self-

efficacy belief have a mean score of 2.45 and standard deviation of 0.508 on their attitude towards 

supervision of instruction. The teachers with high self-efficacy belief scored higher in mean ratings than 

those with low self-efficacy belief. This means that teachers with high self-efficacy had a positive attitude 

towards supervision of instruction. The scores were subjected to t-test analysis below. 

Hypothesis one. There is no significant influence of self-efficacy beliefs on teachers’ attitude towards 

supervision. 

Table 2.T-test of analysis on influence of self-efficacy beliefs on teachers’ attitude towards supervision of 

instruction. 

Teachers                                                    N       X       Std     T-value    Df    Sig. value   Remarks 

Teachers with high self-efficacy belief  178   2.97   0.623    .560       298     .002        Significant 

 

Teachers with high self-efficacy belief  122   2.451   0.508    .560                 .002 

 

The result of the t-test analysis in table 2 above revealed that there is a significant difference in the mean 

ratings of attitude towards supervision of instruction of teachers with high self-efficacy beliefs and those 

with low self-efficacy beliefs. The significant value (0.02) is less than the 0.05 probability level. The null 

hypothesis of no significant difference is therefore rejected. 

Research question two: To what extent does gender influence teachers’ attitude towards supervision of 

instruction? 

Table 3. Mean ratings and standard on influence of gender on teachers’ attitude towards supervision. 

Gender N Mean(x) Std Remarks  

Male teachers 150 2.76 0.63  Agree  

Female teachers 150 2.81 0.70 Agree 

 

The result in table 3 indicates that the male and female teachers’ attitude towards supervision of 

instruction. The male teachers have a mean score of 2.76 and a standard deviation of 0.63, while the 

female teachers have a mean score of 2.81 and standard deviation of 0.70. This scores were above the 

mean cut-off point of 2.5. This presupposes that both the male and teachers attitude towards supervision 

of instruction is positive. The scores were subjected to t-test analysis below. 

Hypothesis two: there is no significant difference in the male and female teachers’ attitude towards 

supervision of instruction. 

Table 4. T-test of analysis on influence of gender on teachers’ attitude towards supervision. 

Gender                       N       X       Std      T-value    Df      Sig. value         Remarks 

Male teachers           300     2.76    0.63     .671       598       .677               Not significant 

Female teachers        300    2.81    0.70     .671                    .677 
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The result of the t-test analysis in table 4 above revealed that there is no significant difference in the mean 

ratings of the male and the female teachers’ attitude towards supervision of instruction. The significant 

value (0.68) is greater than the 0.05 probability level. The null hypothesis of no significant difference is 

therefore accepted. 

 

DISCUSSION OF FINDINGS 

The analysis of data in table 1 and 2 revealed that self-efficacy beliefs have significant influence on 

teachers’ attitude towards supervision of instruction. The attitude towards supervision of instruction mean 

scores and standard deviations of teachers who scored high in their self-efficacy belief ratings and those 

that scored low were subjected to t-test analysis. The significant value (0.02) was less than the 0.05 

probability level. The analysis of data in table 3 and 4 revealed that the influence of gender on teachers’ 

attitude towards supervision is not significant. The attitude towards supervision of instruction mean 

scores and standard deviations of the male and female teachers were subjected to t-test analysis. The t-test 

analysis revealed a significant value of 0.68, which is greater than the 0.05 probability level. 

 

CONCLUSION 

This study was conducted to investigate the influence of self-efficacy beliefs on attitude towards 

supervision of instruction among secondary school teachers.  The results from the analysis of data led to 

the following conclusion: 

1. Attitude of teachers towards supervision of instruction is significantly influenced by their self-

efficacy beliefs. 

2. The influence of gender on teachers’ attitude towards supervision of instruction is not significant. 

 

RECOMMENDATION  
Based on the findings of this study, the researchers recommend that the government as well as school 

administrators should periodically organize workshops and seminars in order to educate the teachers on 

the role of supervision of instruction on teaching and learning. Also, school administrators should design 

programmes that will help to enhance the self-efficacy beliefs of teachers. This will enable the teachers to 

develop positive attitude towards supervision of instruction, improve the quality of instruction and 

consequently improve the students’ academic achievement. 
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