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ABSTRACT

This study examines the teaching and learning of French language in selected Colleges of Education in
North-Eastern Nigeria, namely colleges in Adamawa, Gombe, Bauchi States and Umar Suleiman College
of Education, Gashua. The study focuses on identifying prospects and challenges affecting the effective
teaching and learning of French as a foreign language in teacher-training institutions. Using a
mixed-methods descriptive and comparative research design, data were collected from French language
lecturers, students and administrators through questionnaires, interviews and classroom observation. The
theoretical framework is anchored on Communicative Language Teaching (CLT) and constructivist
learning theory. Quantitative data were analysed using descriptive statistics, while qualitative data were
thematically analysed. The findings reveal that while there are promising prospects such as curriculum
relevance, student interest and qualified personnel in some institutions, major challenges persist,
including inadequate teaching materials, limited use of communicative approaches, insufficient language
laboratories, overcrowded classrooms and lack of continuous professional development for lecturers. The
study recommends improved funding, regular in-service training, provision of instructional materials and
stronger institutional support to enhance French language teacher education in the region.
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1. INTRODUCTION

Language plays a vital role in communication, education and national development. In Nigeria, French
occupies a strategic position because the country is surrounded by francophone nations such as Niger,
Benin, Chad and Cameroon. Recognizing its importance for diplomacy, trade and regional integration, the
Federal Government of Nigeria adopted French as a second official language. As a result, French is taught
at various levels of the Nigerian educational system, including Colleges of Education.

Colleges of Education are responsible for training teachers who will teach French at primary and junior
secondary school levels. Effective teaching and learning of French in these institutions is therefore
essential for producing competent and professionally prepared teachers. However, the quality of French
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language teaching varies across institutions, particularly in North-Eastern Nigeria, where challenges such
as inadequate instructional materials, limited professional development and poor infrastructure persist.
This study focuses on French language teaching and learning in selected Colleges of Education in
Adamawa State, Gombe State, Bauchi State and Umar Suleiman College of Education, Gashua. The study
examines the prospects and challenges affecting the teaching and learning of French in these institutions
with a view to suggesting strategies for improvement.

1.2 Statement of the Problem

Despite the recognition of French as an important foreign language in Nigeria, the teaching and learning
of French in many Colleges of Education have not produced the desired level of proficiency among
graduates. Many students who complete NCE programmes in French still experience difficulties in
speaking, listening, reading and writing the language effectively.

Several factors contribute to this problem, including over-reliance on traditional teaching methods,
inadequate instructional materials, lack of functional language laboratories, large class sizes and
insufficient professional development opportunities for lecturers. In North-Eastern Nigeria, these
challenges are often compounded by poor funding and infrastructural limitations.

Furthermore, there is limited empirical research that comparatively examines French language teaching
and learning across Colleges of Education in Adamawa, Gombe, Bauchi States and Umar Suleiman
College of Education, Gashua. This gap in research makes it difficult to design effective interventions.
This study therefore seeks to investigate the prospects and challenges of French language teaching and
learning in the selected institutions.

1.3 Objectives of the Study

The main objective of this study is to examine French language teaching and learning in selected Colleges
of Education in North-Eastern Nigeria, with emphasis on prospects and challenges.

The specific objectives are to:

1. Examine the teaching methods used in French language instruction in the selected Colleges of
Education.

2. Assess the availability and adequacy of teaching and learning resources for French language
instruction.

3. Determine the qualifications and professional development opportunities of French language lecturers.
4. Examine students’ attitudes towards learning French.

5. ldentify the major challenges affecting French language teaching and learning in the selected
institutions.

6. Highlight the prospects and suggest strategies for improving French language teaching and learning.
1.4 Research Questions

The study seeks to provide answers to the following research questions:

1. What teaching methods are used in teaching French in the selected Colleges of Education?

2. How adequate are the teaching and learning resources available for French language instruction?

3. What are the qualifications and professional development experiences of French language lecturers?

4. What are the attitudes of students towards learning French?

5. What challenges affect effective French language teaching and learning in the selected Colleges of
Education?

6. What prospects exist for improving French language teaching and learning in the institutions?

1.5 Significance of the Study

The findings of this study will be beneficial to several stakeholders. Educational policy makers and
curriculum planners will gain insights into the challenges facing French language education in Colleges of
Education and use the findings to improve policies and curricula. College administrators will benefit from
the recommendations for improving instructional facilities and staff development. French language
lecturers will gain awareness of effective teaching strategies, while students will benefit from improved
teaching and learning conditions. The study will also contribute to existing literature on foreign language
education in Nigeria.
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1.6 Scope of the Study

This study is limited to French language teaching and learning in selected Colleges of Education in
Adamawa State, Gombe State, Bauchi State and Umar Suleiman College of Education, Gashua. The study
focuses on NCE students and French language lecturers in these institutions. Issues outside these
institutions and levels of education are beyond the scope of the study.

1.7 Operational Definition of Terms

French Language Teaching: The process of instructing learners in the French language with the aim of
developing their listening, speaking, reading and writing skills.

Learning: The acquisition of knowledge and skills in French through classroom instruction and practice.
Colleges of Education: Teacher-training institutions responsible for awarding the Nigeria Certificate in
Education (NCE).

Prospects: The opportunities and positive possibilities for improving French language teaching and
learning.

Challenges: The difficulties and constraints that hinder effective teaching and learning of French.

2. LITERATURE REVIEW

2.1 Introduction

The reviews relevant literature on the teaching and learning of the French language in Colleges of
Education in Nigeria, with particular focus on North-Eastern Nigeria. It examines conceptual issues,
theoretical frameworks, empirical studies, challenges, and prospects associated with French language
education. The aim is to situate the present study within existing scholarship and identify gaps that justify
the research.

2.2 Conceptual Framework

2.2.1 The Status of French Language in Nigeria

French occupies a strategic position in Nigeria’s educational and linguistic policy due to the country’s
proximity to Francophone nations such as Niger, Chad, and Cameroon. It was declared Nigeria’s second
official language to enhance regional cooperation, diplomacy, and economic integration. Consequently,
French is taught in schools and teacher-training institutions, especially Colleges of Education, which are
responsible for producing qualified French teachers.

2.2.2 Teaching and Learning of French as a Foreign Language (FLE)

French in Nigeria is taught as a Foreign Language (Francais Langue Etrangére — FLE). The objective is to
develop learners’ communicative competence in listening, speaking, reading, and writing. However,
teaching practices often emphasize grammar and translation rather than communicative skills. Effective
FLE teaching requires modern pedagogical approaches, such as communicative language teaching, task-
based learning, and the integration of culture.

2.2.3 Role of Colleges of Education

Colleges of Education in Nigeria are mandated to train teachers through the Nigeria Certificate in
Education (NCE). These institutions are expected to equip student-teachers with linguistic competence,
pedagogical skills, and cultural knowledge necessary for effective French language teaching in primary
and secondary schools. However, their effectiveness is influenced by factors such as funding, staffing,
and infrastructure.

2.3 Theoretical Framework

2.3.1 Communicative Language Teaching (CLT)

The Communicative Language Teaching theory emphasizes the use of language for meaningful
communication. It prioritizes fluency over accuracy and encourages interactive classroom activities such
as role plays, discussions, and problem-solving tasks. This theory is relevant to French language teaching
in Nigeria as it addresses the limitations of traditional grammar-based approaches.

2.3.2 Constructivist Theory of Learning

Constructivist theory posits that learners actively construct knowledge through interaction with their
environment. In the context of French language learning, this theory supports learner-centered
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approaches, where students engage in practical activities, collaborative learning, and real-life
communication.

2.3.3 Krashen’s Input Hypothesis

Krashen’s Input Hypothesis suggests that language acquisition occurs when learners are exposed to
comprehensible input slightly above their current level (i+1). This theory highlights the importance of
exposure to authentic French materials, which is often lacking in Nigerian classrooms.

2.4 Challenges of Teaching and Learning French in North-Eastern Nigeria

2.4.1 Shortage of Qualified Teachers

There is a significant shortage of trained French teachers in Colleges of Education. This leads to heavy
workloads for available staff and compromises the quality of instruction.

2.4.2 Inadequate Instructional Materials

Many institutions lack essential teaching resources such as language laboratories, audio-visual aids, and
modern textbooks. This limits students’ exposure to authentic French language use.

2.4.3 Poor Funding and Government Support

Insufficient funding affects infrastructure development, teacher recruitment, and training. Although
French is recognized officially, implementation of policies remains weak.

2.4.4 Negative Attitudes and Low Enrollment

Students often perceive French as difficult and less relevant compared to other subjects. This leads to low
enrollment in French programmes in Colleges of Education.

2.4.5 Lack of Language Exposure

Opportunities to practice French outside the classroom are limited. The absence of French-speaking
environments reduces learners’ proficiency.

2.4.6 Pedagogical Limitations

Traditional teaching methods dominate classroom practice. These methods focus on memorization rather
than communication, making learning less engaging.

2.4.7 Security and Regional Challenges

North-Eastern Nigeria faces unique challenges such as insecurity, poor infrastructure, and limited
educational resources. These factors disrupt academic activities and hinder effective teaching and
learning.

2.4.8 Linguistic Interference

The presence of local languages such as Hausa and Kanuri influences the learning of French. Differences
in syntax, phonology, and grammar create additional difficulties for learners.

2.5 Prospects of French Language Education

2.5.1 Regional Importance

French is essential for communication with neighbouring Francophone countries. This increases its
relevance for trade, diplomacy, and regional integration.

2.5.2 Employment Opportunities

Graduates of French can pursue careers in teaching, translation, international relations, and tourism.

2.5.3 Technological Advancements

The use of digital tools, online platforms, and multimedia resources enhances language learning and
makes it more interactive.

2.5.4 Curriculum Development

Ongoing curriculum reforms aim to incorporate communicative approaches and cultural content, making
French more appealing to students.

2.5.5 International Collaboration

Partnerships with Francophone countries and organizations provide opportunities for scholarships, teacher
training, and exchange programmes.

2.6 Summary of Literature Review

The literature reveals that while French language education in Nigerian Colleges of Education faces
numerous challenges—such as inadequate resources, shortage of teachers, and low student interest—it
also presents significant opportunities due to its geopolitical importance and evolving teaching
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methodologies. However, there is a lack of region-specific studies focusing on North-Eastern Nigeria,
which this research aims to address.

2.8 Research Gap

Existing literature has not sufficiently explored:

The specific challenges in Colleges of Education in North-Eastern Nigeria

The impact of regional factors such as insecurity and linguistic diversity

Comparative analysis across selected institutions

This study seeks to fill these gaps by providing an in-depth analysis of the prospects and challenges of
French language teaching and learning in the region.

RESEARCH METHODOLOGY

3.1 Introduction

This chapter describes the research methods and procedures adopted for the study on French language
teaching and learning in selected Colleges of Education in Adamawa, Gombe, Bauchi States and Umar
Suleiman College of Education, Gashua. It explains the research design, population of the study, sample
and sampling techniques, instruments for data collection, validity and reliability of the instruments,
method of data collection and method of data analysis.

3.2 Research Design

The study adopted a descriptive survey research design with a comparative approach. This design was
considered appropriate because it allows the researcher to collect data from a representative sample and
describe existing conditions, practices, prospects and challenges of French language teaching and learning
in the selected Colleges of Education without manipulating any variables.

3.3 Area of the Study

The study was conducted in selected Colleges of Education located in Adamawa State, Gombe State,
Bauchi State, and Umar Suleiman College of Education, Gashua in Yobe State. These institutions were
selected because they offer French language programmes at the Nigeria Certificate in Education (NCE)
level and represent Colleges of Education in North-Eastern Nigeria.

3.4 Population of the Study

The population of the study comprised:

All French language lecturers in the selected Colleges of Education, and All NCE students offering
French language in the institutions.

The target population was estimated to include about 18 French language lecturers and 150 French
language students across the four Colleges of Education.

3.5 Sample and Sampling Techniques

A sample size of 168 respondents was used for the study, consisting of 18 lecturers and 150 students.
Lecturers: All available French language lecturers were selected using purposive sampling technique
because of their relevance to the study.

Students: Stratified random sampling technique was used to select students from NCE I, NCE Il and NCE
111 levels to ensure fair representation of all levels.

3.6 Instruments for Data Collection

The following instruments were used to collect data for the study:

3.6.1 Questionnaire

Two sets of structured questionnaires were designed for French language students and lecturers. The
questionnaire consisted of both closed-ended and Likert-scale items covering teaching methods,
availability of instructional materials, students’ attitudes, lecturer qualifications and challenges of French
language teaching and learning.

6.2 Interview Guide

A semi-structured interview guide was used to collect in-depth information from selected lecturers and
administrators on challenges, prospects and institutional support for French language programmes.
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3.6.3 Classroom Observation Checklist
A classroom observation checklist was used to observe teaching methods, student participation, use of
instructional materials and application of communicative activities during French language lessons.

3.7 Validity of the Instruments

The validity of the instruments was established through face and content validity. Draft copies of the
instruments were submitted to experts in French language education and research methodology for
review. Their comments and suggestions were incorporated before the final administration of the
instruments.

3.8 Reliability of the Instruments

A pilot study was conducted using a small sample of French language students and lecturers outside the
study area. The reliability of the questionnaire was determined using the Cronbach Alpha method, which
yielded a reliability coefficient of 0.78, indicating that the instrument was reliable for the study.

3.9 Method of Data Collection

The researcher personally visited the selected Colleges of Education to administer the questionnaires. The
guestionnaires were distributed to respondents and collected after completion. Interviews were conducted
with selected lecturers and administrators, while classroom observations were carried out during
scheduled French language lessons.

3.10 Method of Data Analysis

Data collected through questionnaires were analyzed using descriptive statistics, including frequencies
and percentages. The results were presented in tables for clarity. Qualitative data obtained from
interviews and classroom observations were analyzed using thematic analysis to complement the
quantitative findings.

3.11 Ethical Considerations

Ethical standards were observed throughout the study. Permission was obtained from the authorities of
the selected Colleges of Education. Respondents were informed about the purpose of the study and
assured of confidentiality and anonymity. Participation was voluntary, and respondents were free to
withdraw at any time.

DATA PRESENTATION, ANALYSIS AND DISCUSSION OF FINDINGS

4.1 Introduction

This chapter presents and analyses the data collected on French language teaching and learning in
selected Colleges of Education in Adamawa, Gombe, Bauchi States and Umar Suleiman College of
Education, Gashua. Data were collected through questionnaires administered to students and lecturers,
interviews and classroom observations. The analysis is presented using tables, frequencies and
percentages in line with the research questions.

4.2 Demographic Characteristics of Respondents

Table 4.1: Distribution of Student Respondents by Level

Level Frequency Percentage (%)
NCE | 48 32.0
NCE Il 56 37.3
NCE Il 46 30.7
Total 150 100

Source: Author computation, 2026

Interpretation:

Table 4.1 shows that students from all NCE levels participated in the study, with NCE |1 students forming

the highest percentage (37.3%). This ensures balanced representation.
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Table 4.2: Academic Qualification of French Language Lecturers

Qualification Frequency Percentage (%)
B.A / B.Ed in French 7 38.9
M.A / M.Ed in French 11 61.1
Total 18 100

Source: Author computation, 2026

Interpretation:

Most lecturers (61.1%) possess postgraduate qualifications, indicating that qualified personnel are available for
French language teaching.

4.3 Teaching Methods Used in French Language Instruction

Table 4.3: Teaching Methods Commonly Used by Lecturers

Teaching Method Frequency Percentage (%)
Lecture method 14 77.8
Grammar-translation method 13 72.2
Communicative activities (role- | 6 33.3

play, dialogue)

Group discussion 5 27.8

Source: Author computation, 2026

(Multiple responses allowed)

Interpretation:

The table reveals that the lecture method (77.8%) and grammar-translation method (72.2%) dominate French
language teaching. Communicative activities are less frequently used, indicating limited implementation of
Communicative Language Teaching (CLT).

4.4 Availability of Teaching and Learning Resources

Table 4.4: Availability of French Language Instructional Materials

Resource Available (%) Not Available (%)
French textbooks 46.7 53.3
Language laboratory 20.0 80.0
Audio/visual materials 26.7 73.3

Source: Author computation, 2026

Interpretation:

Table 4.4 shows that most instructional resources are inadequate. Language laboratories are unavailable in
80% of the colleges, severely affecting oral and listening skill development.

4.5 Professional Development of French Lecturers

Table 4.5: Attendance at Workshops/Seminars in the Last 3 Years

Response Frequency Percentage (%)
Yes 6 33.3
No 12 66.7
Total 18 100

Source: Author computation, 2026

Interpretation:

The majority of lecturers (66.7%) have not attended any professional training recently, which may explain the
continued use of traditional teaching methods.

4.6 Students’ Attitudes towards Learning French

Table 4.6: Students’ Attitude towards French Language

Statement Agree (%) Disagree (%)
| enjoy learning French 68.0 32.0

French is important for my future | 74.7 25.3

career

I have enough opportunity to | 29.3 70.7

speak French in class

Source: Author computation, 2026
Interpretation:
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Students generally show positive attitudes towards French, but a large percentage (70.7%) report
insufficient speaking opportunities.

4.7 Major Challenges Affecting French Language Teaching and Learning

Table 4.7: Major Challenges Identified

Challenge Frequency Percentage (%)
Inadequate teaching materials | 112 74.7

Large class size 98 65.3

Limited use of communicative | 104 69.3

methods

Lack of language laboratory 120 80.0

Poor funding 116 77.3

Source: Author computation, 2026

Interpretation:

The most serious challenge is lack of language laboratories (80%), followed by poor funding (77.3%) and
inadequate teaching materials (74.7%).

4.8 DISCUSSION OF FINDINGS

The findings confirm that although qualified lecturers and motivated students are present, French
language teaching in the selected Colleges of Education is constrained by inadequate resources and
limited use of communicative approaches. These results align with earlier studies on foreign language
teaching in Nigeria, which emphasize the dominance of traditional methods and insufficient instructional
facilities.

5.1 Summary of the Study

This study examined French language teaching and learning in Colleges of Education in Adamawa,
Gombe, Bauchi States and Umar Suleiman College of Education, Gashua. It investigated teaching
methods, resource availability, lecturer qualifications, students’ attitudes, prospects and challenges using
guestionnaires, interviews and classroom observations.

Summary of Major Findings

The study revealed that:

1. Lecture and grammar-translation methods dominate French language teaching.

2. Instructional materials and language laboratories are largely inadequate.

3. Most lecturers are qualified but lack continuous professional development.

4. Students have positive attitudes towards French but limited opportunities for oral practice.

5. Poor funding and overcrowded classrooms significantly affect teaching and learning.

Conclusion

The study concludes that French language teaching and learning in the selected Colleges of Education has
strong prospects due to policy support and student interest. However, persistent challenges such as
inadequate resources, limited professional training and poor infrastructure hinder effective
implementation. Addressing these issues is crucial for producing competent French language teachers in
Nigeria.

Recommendations

Based on the findings, the study recommends that:

1. Government should increase funding for French language programmes in Colleges of Education.

2. Functional language laboratories should be established in all colleges.

3. Regular workshops and seminars should be organized for French language lecturers.

4. Communicative and learner-centered teaching methods should be emphasized.

5. French clubs and language immersion activities should be encouraged.
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