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ABSTRACT 
This study investigated the role of educational guidance and counseling services in building a skilled and 

inclusive society among secondary school students in Delta State, Nigeria. Anchored on Person-Centered, 

Social Learning, and Ecological Systems theories, the study examined how guidance and counseling 

influence students’ skill development, inclusion, and academic adjustment. A descriptive correlational 

design was adopted, involving 500 respondents (400 students and 100 teachers) selected through stratified 

random sampling from public and private secondary schools across Delta State. Data were collected using 

a validated questionnaire (Cronbach’s α = 0.89) and analyzed using descriptive statistics, Pearson’s 

correlation, and multiple regression at a 0.05 significance level. Results showed that educational guidance 

services were moderately implemented (M = 3.67, SD = 0.98) and significantly related to students’ skill 

development (r = 0.31, p < .05). Counseling interventions were also moderately practiced (M = 3.61, SD 

= 1.02) and significantly associated with inclusion (r = 0.27, p < .05). Regression analysis revealed that 

guidance and counseling jointly predicted 18% of the variance in students’ inclusive skill development 

(R² = 0.18; F = 45.67, p < .001). These findings underscore the vital role of educational guidance and 

counseling in promoting inclusion, employability, and personal growth, though limited implementation 

constrains their full potential. The study concludes that strengthening guidance and counseling services 

through professional training, institutional support, and policy reinforcement is essential for achieving 

equitable, skill-based education and inclusive human development in Delta State. 
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INTRODUCTION 

Educational guidance and counseling play a vital role in helping students make informed academic, 

vocational, and personal decisions that promote lifelong learning and inclusion. Globally, counseling 

services are integral to building skilled, adaptable, and socially responsible citizens (Ekwevugbe & 

Efetobor, 2025; UNESCO, 2021; OECD, 2018). They equip learners with self-awareness, emotional 

intelligence, and decision-making skills needed for success in a rapidly changing world (Egbo, 2015; 

Yusuf & Oboegbulem, 2020). In inclusive education systems, guidance ensures that every learner 
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regardless of background or ability receives the support necessary to participate fully and develop their 

potential (Indrewari et al., 2021; Collaborative Strategy for Inclusive Schools, 2019). 

In Nigeria, the National Policy on Education (FRN, 2018) formally recognizes guidance and counseling 

as an essential component of the educational system. However, the implementation remains weak. Many 

schools lack qualified counselors, while others assign counseling duties to untrained teachers (Akinade, 

2021; The Role of Guidance and Counselling in Inclusive Education, 2019). Consequently, students often 

face challenges in career decision-making, academic adjustment, and psychosocial development (Odigwe 

& Okolie, 2023). The problem is particularly evident in Delta State, where rapid economic change 

demands new skill sets, yet secondary schools struggle to integrate counseling effectively into teaching 

and learning (Uche & Oko, 2023). Empirical studies reveal that effective counseling improves students’ 

motivation, academic performance, and self-regulation (Eyo, Joshua, & Esuong, 2010; Yusuf & 

Oboegbulem, 2020). It also supports inclusion by identifying learners’ strengths and addressing barriers 

such as disability, gender, or socio-economic disadvantage (Makinde, 2020; Indrewari et al., 2021). 

Despite these proven benefits, school counseling in Delta State remains under-resourced and 

inconsistently practiced, limiting its contribution to human capital development and social inclusion. 

Thus, this study examines how educational guidance and counseling services contribute to building a 

skilled and inclusive society in Delta State secondary schools. It explores the extent to which these 

services are available, effectively implemented, and linked to students’ academic and personal 

development outcomes. 

Statement of the Problem 

Education is widely acknowledged as the foundation for national growth and social inclusion. However, 

despite Nigeria’s commitment to inclusive and skills-oriented education, many students continue to 

struggle with poor academic achievement, low career readiness, and inadequate psychosocial adjustment 

(Makinde, 2020; Yusuf & Oboegbulem, 2020). In Delta State secondary schools, these challenges persist 

due to weak implementation of guidance and counseling services. While the National Policy on Education 

(FRN, 2018) mandates functional counseling units in all schools, many institutions either lack trained 

counselors or provide services irregularly (Akinade, 2021). The absence of effective guidance programs 

has left students ill-equipped to make informed academic or career choices, manage personal challenges, 

or acquire employable skills (Egbo, 2015; Uche & Oko, 2023). Moreover, inclusive education—meant to 

ensure that every learner thrives regardless of ability or background—is hindered by limited counseling 

support for students with special needs, marginalized groups, and those at academic risk (Indrewari et al., 

2021). 

Consequently, Delta State continues to produce secondary school graduates who often lack direction, 

confidence, and readiness for higher education or vocational engagement. This mismatch between 

schooling and employability undermines the development of a skilled and inclusive society, contradicting 

both national education goals and global frameworks such as SDG 4 (Quality Education). 

This study, therefore, seeks to empirically investigate the extent to which educational guidance and 

counseling services contribute to building a skilled and inclusive society in Delta State secondary schools, 

examining their availability, effectiveness, and relationship with students’ skill development and 

inclusion outcomes. 

Objectives of the Study 

The main objective of this study is to examine the role of educational guidance and counseling services in 

building a skilled and inclusive society among students in Delta State secondary schools. Specifically, the 

study seeks to: 

1. Assess the relationship between educational guidance and students’ skill development in Delta 

State secondary schools. 

2. Examine the influence of counseling services on students’ inclusion and academic adjustment. 

3. Determine the combined predictive effect of guidance and counseling services on the 

development of a skilled and inclusive learner population. 
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Research Questions 

1. What is the relationship between educational guidance and students’ skill development in Delta 

State secondary schools? 

2. How do counseling services influence students’ inclusion and academic adjustment? 

3. To what extent do educational guidance and counseling services jointly predict a skilled and 

inclusive student population in Delta State secondary schools? 

Research Hypotheses 

1. There is no significant relationship between educational guidance and students’ skill development 

in Delta State secondary schools. 

2. There is no significant relationship between counseling services and students’ inclusion and 

academic adjustment. 

3. There is no significant joint predictive effect of educational guidance and counseling services on 

building a skilled and inclusive student population in Delta State secondary schools. 

 

LITERATURE REVIEW 

Conceptual Clarification: Educational Guidance and Counseling 
Educational guidance and counseling are structured school-based services that help students understand 

themselves, make informed choices, and adapt to academic and social demands. Okobiah and Okorodudu 

(2014) describe guidance as a developmental process that promotes personal growth, while Agi (2020) 

defines counseling as individualized support for resolving emotional and academic challenges. Globally, 

effective guidance and counseling are key to inclusive education and skill development. The American 

School Counselor Association (ASCA, 2021) affirms that counseling enhances achievement and well-

being, while UNESCO (2020) links it to Sustainable Development Goal 4 on equitable quality education. 

In Nigeria, guidance and counseling were institutionalized in the National Policy on Education (FRN, 

2018), but poor implementation due to limited trained personnel and weak infrastructure undermines 

impact (Oye, Obiunu, & Onoyase, 2021; Ekwevugbe & Atare, 2024). Studies show that functional 

counseling units reduce dropout rates, improve engagement, and build resilience (Egbule, 2022; Nwokolo 

& Anyamene, 2019; Uba & Nwosu, 2024). 

Conceptually, guidance directs learners toward purposeful development, while counseling offers 

emotional and psychological support. Together, they create inclusive, empowering learning environments 

that foster self-reliance and lifelong skills (Adewuyi & Odejide, 2020; Esere et al., 2022; Nkedishu,  

Ekwevugbe  & Akpoguma, 2025). 

Theoretical Framework 

This study is anchored on three interrelated theories that explain how educational guidance and 

counseling contribute to building a skilled and inclusive society: Person-Centered Theory, Social 

Learning Theory, and the Ecological Systems Theory. 

 Person-Centered Theory (Carl Rogers, 1951): Rogers’ Person-Centered Theory highlights 

empathy, unconditional positive regard, and genuineness as key to personal growth. In schools, 

guidance and counseling foster supportive environments where students feel valued and 

understood, helping them explore abilities, set goals, and overcome challenges (Rogers, 1951; 

Uba & Nwosu, 2024). 

 Social Learning Theory (Albert Bandura, 1977): Bandura’s Social Learning Theory states that 

individuals learn by observing and modeling reinforced behaviors. In educational guidance and 

counseling, students develop social and vocational skills through mentorship, role modeling, and 

peer influence (Bandura, 1977; Egbule, 2022). The theory also underpins career guidance, where 

exposure to varied role models helps learners make informed, realistic career choices. 

 Ecological Systems Theory (Urie Bronfenbrenner, 1979): Bronfenbrenner’s theory views 

learners as products of interacting systems—family, school, community, and society. Counseling 

effectiveness depends on how these systems support development (Bronfenbrenner, 1979). 

Practically, counselors must collaborate with parents, teachers, and administrators to address 
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barriers like poverty or disability. Such systemic cooperation promotes inclusive learning and 

sustainable skill development (Indrewari et al., 2023; UNESCO, 2020). 

These theories collectively explain how guidance and counseling foster a skilled, inclusive society. 

Person-Centered Theory stresses empathy, Social Learning Theory highlights behavioral modeling, and 

Ecological Systems Theory situates counseling within social contexts. Together, they show that effective 

counseling integrates emotional, social, and structural dimensions to support inclusive growth. 

Review of Related Empirical Studies 

Empirical evidence consistently highlights the transformative role of guidance and counseling services in 

promoting inclusion, personal development, and skill acquisition in educational settings. In both global 

and Nigerian contexts, research demonstrates that effective counseling programs enhance students’ 

emotional well-being, academic performance, and career preparedness—factors that collectively 

contribute to a skilled and inclusive society. 

Guidance and Counseling and Academic Development 

Studies have shown that guidance and counseling programs significantly influence students’ academic 

performance by providing structured support for goal setting, motivation, and learning strategies. For 

instance, Onyilo and Egbule (2023) found that counseling interventions in Nigerian secondary schools 

improved students’ study habits and academic persistence, particularly among those previously at risk of 

underachievement. Similarly, Indrewari et al. (2023) reported that the introduction of school-based 

counseling programs in Indonesia increased learners’ academic engagement and reduced absenteeism. 

These findings align with Akinade and Adediran (2019), who established that counseling fosters self-

efficacy and academic responsibility through individualized attention and continuous guidance. 

In Delta State, Okeroghene (2024) emphasized that academic counseling sessions help students manage 

test anxiety and enhance concentration during assessments. The researcher observed that schools with 

structured counseling units recorded higher examination success rates compared to those without. This 

suggests that educational guidance provides cognitive and emotional scaffolding necessary for sustained 

academic progress. 

Guidance, Counseling, and Career Skill Development 

Career counseling is central to building a skilled workforce and aligning education with national 

development goals. Eyo, Joshua, and Esuong (2010) demonstrated that secondary school students 

exposed to regular career guidance exhibited greater clarity in occupational preferences and were more 

inclined to pursue skill-based training after graduation. Similarly, Denga (2018) argued that guidance and 

counseling serve as bridges between academic learning and employability, helping students match their 

talents with labor market needs. Recent evidence supports this position. Mangal (2021) found that 

vocational counseling sessions in Indian secondary schools increased students’ career readiness and 

adaptability to technological change. In Nigeria, Okorodudu and Olaitan (2022) reported that career 

guidance programs reduced students’ indecision and fostered entrepreneurial mindsets.  

This is consistent with UNESCO (2020), which stresses that school counseling plays a pivotal role in 

achieving inclusive and equitable quality education (SDG 4) by equipping learners with lifelong 

employability skills. 

Guidance and Counseling for Inclusion and Emotional Well-being 

Inclusive education thrives on emotional support systems that promote belonging and participation among 

all learners, including those with disabilities or disadvantaged backgrounds. Adeyemi (2020) found that 

counseling interventions improved social integration and peer acceptance of students with special needs 

in Nigerian public schools. Similarly, Ndichu and Mwarari (2019) observed that school counselors in 

Kenya facilitated inclusive learning by mediating teacher–student conflicts and providing emotional 

regulation strategies for learners with behavioral challenges. In Delta State, Emekeme and Edokpolor 

(2023) revealed that counselors who implemented empathy-based support plans helped marginalized 

students build resilience and remain in school. These aligns with the global perspective of Collaborative 

Strategy Theory (as highlighted by Booth & Ainscow, 2016) which advocates shared responsibility 

among educators, parents, and counselors in sustaining inclusive education. Indrewari et al. (2023) further 

Egheneji & Ekwevugbe  …..Int. J.  Inno. Psychology & Social Devept 14(2): 219-230, 2026 



223 
 

confirmed that collaboration between counselors and teachers in inclusive classrooms enhances learners’ 

participation and social adaptation, reinforcing the counselor’s role as a change agent. 

 

Technological and Societal Dimensions of Counseling 

Modern guidance and counseling increasingly incorporate digital tools and community collaboration. Ali 

and Hassan (2022) reported that digital counseling platforms improve access to mental health and career 

support, particularly in rural schools with limited counselor availability. In a related study, Khan and 

Anjum (2021) found that the integration of online counseling services during the COVID-19 pandemic 

significantly enhanced inclusivity for students facing mobility or psychological challenges. Within 

Nigeria, Ifeanyi and Ogochukwu (2024) highlighted that virtual guidance sessions enabled Delta State 

secondary school counselors to reach more students during examination periods, enhancing both 

academic performance and emotional stability. Moreover, UNICEF (2023) emphasized that technology-

based guidance programs are vital for inclusive learning in developing countries where infrastructural 

limitations often constrain traditional counseling approaches. 

Across studies, three consistent themes emerge: 

 First, academic guidance enhances students’ cognitive and affective learning outcomes. 

 Second, career counseling directly contributes to skill acquisition and workforce preparedness. 

 Third, inclusive counseling practices promote emotional well-being, reduce dropout rates, and 

strengthen social integration. 

Despite these successes, gaps persist in counselor-to-student ratios, professional training, and integration 

of counseling services into mainstream curricula (Okorodudu & Olaitan, 2022; Adeyemi, 2020). 

Therefore, while empirical evidence strongly supports the role of educational guidance in fostering 

inclusion and skill development, its implementation in Delta State remains inconsistent—underscoring 

the need for systematic reform and policy-driven interventions. 
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Figure 1: Conceptual Framework Illustrating the Relationship Between Educational Guidance and Counseling 

Services and the Development of a Skilled and Inclusive Society. 

Source: Researcher’s Conceptualization (2025). 

 

METHODOLOGY 
This study adopted a descriptive correlational survey design, which was deemed most suitable for 

examining the relationship between educational guidance and counseling services and the development of 

a skilled and inclusive society without manipulating variables (Creswell & Creswell, 2018). The 

population comprised 29,204 students and 1,537 teachers across public and private secondary schools in 

Delta State, Nigeria, based on the 2024 Delta State Ministry of Basic and Secondary Education Statistical 

Digest (Delta State Ministry of Basic and Secondary Education, 2024). A stratified random sampling 

technique was employed to ensure adequate representation across the three senatorial districts and school 

types. Using Taro Yamane’s (1973) sample size determination formula at a 95% confidence level, a total 

sample of 500 respondents (400 students and 100 teachers) was selected. Data were collected using a 

structured instrument titled Educational Guidance and Counseling Services Questionnaire (EGCSQ), 

designed by the researcher and adapted from validated scales in previous studies (Erford, 2019; Indrewari 

et al., 2020; Okorie & Onyekuru, 2021). The instrument consisted of three sections covering demographic 

data, components of guidance and counseling services (academic, vocational, and personal–social), and 

outcomes relating to skill development and inclusion, measured on a five-point Likert scale ranging from 

Strongly Agree (5) to Strongly Disagree (1). Content validity was established by three experts in guidance 
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and educational psychology, and a pilot study involving 50 respondents yielded a Cronbach’s alpha 

coefficient of 0.89, indicating strong internal consistency (Fraenkel, Wallen, & Hyun, 2019). Data were 

analyzed using descriptive statistics (mean and standard deviation) to answer the research questions, 

while Pearson’s product-moment correlation and multiple regression analyses were employed to test the 

hypotheses at the 0.05 level of significance using IBM SPSS Version 27. These analyses enabled the 

researcher to determine the individual and joint predictive effects of guidance and counseling services on 

skill acquisition and social inclusion among secondary school students in Delta State. 

 

RESULTS 
This section presents the findings of the study in line with the research questions and corresponding null 

hypotheses. Descriptive statistics (mean and standard deviation) were used to answer the research 

questions, while inferential statistics (Pearson’s correlation and multiple regression) tested the hypotheses 

at the 0.05 level of significance. 

Research Question One: What is the relationship between educational guidance services and skill 

development among students in Delta State secondary schools? 

Descriptive Statistics of Educational Guidance Services and Skill Development (N = 500) 

Variable  Mean  SD Min Max 

Educational Guidance Services 3.67 0.98 1 5 

Skill Development 3.54 1.03 1 5 

Table 1 shows that educational guidance services were rated moderately high (M = 3.67, SD = 0.98), 

while students’ skill development was also relatively high (M = 3.54, SD = 1.03). This suggests that 

guidance and counseling programs are fairly implemented, though with room for improvement. 

To determine the statistical relationship between guidance services and skill development, Hypothesis 

One was tested using Pearson’s correlation. 

Hypothesis One 

There is no significant relationship between educational guidance services and students’ skill 

development in Delta State secondary schools. 

Table 2: Correlation between Educational Guidance Services and Skill Development 

Variable pair R p-value Decision  

Guidance Services–Skill Development 0.31 < .001 Significant  

Table 2 reveals a positive and significant relationship between educational guidance services and 

students’ skill development (r = 0.31, p < .05). This indicates that as guidance and counseling programs 

become more structured and consistent, students acquire more relevant vocational, social, and problem-

solving skills. Therefore, the null hypothesis was rejected. 

Research Question Two: How do counseling interventions influence inclusiveness among students in 

Delta State secondary schools? 

Descriptive Statistics of Counseling Interventions and Inclusive Education (N = 500) 

Variable  Mean SD Min Max 

Counseling Interventions 3.61 1.02 1 5 

Inclusiveness Practices 3.38 1.10 1 5 

Table 3 shows that counseling interventions were rated moderately high (M = 3.61, SD = 1.02), while 

inclusiveness practices scored slightly lower (M = 3.38, SD = 1.10). This suggests that while counseling 

efforts exist, inclusion-oriented counseling remains underutilized. 

To establish whether counseling interventions significantly relate to inclusive education practices, 

Hypothesis Two was tested below. 

Hypothesis Two 

There is no significant relationship between counseling interventions and inclusiveness among students in 

Delta State secondary schools. 
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Table 4: Correlation between Counseling Interventions and Inclusiveness 

Variable pair R p-value Decision  

Counseling Interventions–Inclusiveness 0.27 .001 Significant  

Table 4 indicates a positive and significant relationship between counseling interventions and 

inclusiveness (r = 0.27, p < 0.05). This implies that students exposed to guidance programs addressing 

diversity, empathy, and social integration are more likely to demonstrate inclusive behaviors. 

Consequently, the null hypothesis was rejected. 

Research Question Three 

To what extent do educational guidance services and counseling interventions jointly predict a skilled and 

inclusive society in Delta State secondary schools? 

Table 5 

Descriptive Statistics of Guidance, Counseling, and Inclusive Skill Development (N = 500) 

Variable  Mean SD Min Max 

Educational Guidance Services 3.67 0.98 1 5 

Counseling Interventions 3.61 1.02 1 5 

Skilled & Inclusive Society Indicators 3.46 1.08 1 5 

Table 5 shows that both educational guidance services (M = 3.67, SD = 0.98) and counseling 

interventions (M = 3.61, SD = 1.02) were rated moderately high, while indicators of a skilled and 

inclusive society had a slightly lower mean (M = 3.46, SD = 1.08). This indicates that although guidance 

and counseling services are practiced in Delta State secondary schools, their full potential in promoting 

inclusiveness and skill development is yet to be achieved. 

To determine whether these services jointly predict inclusive skill development, regression analysis was 

conducted as shown in Table 6 below. 

Hypothesis Three 

There is no significant joint predictive effect of educational guidance services and counseling 

interventions on building a skilled and inclusive society in Delta State secondary schools. 

Table 6: Regression Analysis of Guidance and Counseling on Skilled and Inclusive Society (N = 500) 

Predictor Variable  Β T p-value Decision 

Educational Guidance Services 0.22 3.46 .001 Significant  

Counseling Interventions 0.26 4.02 <.001 Significant 

Model summary: R² = 0.18; F(2, 497) = 45.67; p < .001 

Table 6 shows that both educational guidance services (β = 0.22, p < .05) and counseling interventions (β 

= 0.26, p < .05) significantly predicted the development of a skilled and inclusive society. Together, they 

explained 18% of the variance in inclusive skill outcomes (R² = 0.18; F = 45.67; p < .001). The null 

hypothesis was therefore rejected. 

This finding implies that the joint implementation of robust guidance and targeted counseling programs 

substantially contributes to equipping students with skills and social competencies necessary for 

inclusivity and employability. 

 

DISCUSSION 
This study examined how educational guidance and counseling services contribute to building a skilled 

and inclusive society in Delta State secondary schools. The findings revealed that both guidance and 

counseling interventions significantly influence students’ skill development, inclusion, and social 

adaptability. However, their overall implementation across schools remains moderate, indicating that 

these services have not yet reached their full developmental potential. 

The first finding showed that educational guidance services were rated moderately high (M = 3.67, SD = 

0.98), reflecting that activities such as study orientation, mentoring, and career talks are practiced, though 

inconsistently across schools. The positive and significant correlation between guidance services and 

students’ skill development (r = 0.31, p < .05) suggests that structured and continuous academic guidance 

enhances learners’ acquisition of vocational and problem-solving skills. This finding supports Egbochuku 
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(2024) and Indrewari et al. (2023), who both emphasized that well-organized guidance programs help 

students make informed career choices, build self-awareness, and improve employability. It can therefore 

be inferred that a strong guidance system nurtures reflective learning and career preparedness, helping 

students transition effectively into productive societal roles. 

The second finding showed that counseling interventions were also moderately implemented (M = 3.61, 

SD = 1.02) but demonstrated a significant relationship with inclusive social and behavioral development 

(r = 0.27, p < .05). This implies that counseling contributes directly to students’ emotional balance, 

empathy, and interpersonal understanding—key indicators of inclusion. This aligns with Nwachukwu and 

Ekechukwu (2023), who observed that counseling enables learners to manage stress, develop emotional 

intelligence, and address learning challenges more effectively. Likewise, Adebayo and Ajayi (2022) 

reported that counseling enhances students’ sense of belonging and engagement in culturally diverse 

school environments. Together, these results confirm that counseling does not only remedy personal 

difficulties but also promotes inclusion by fostering tolerance, resilience, and mutual respect among 

learners. 

The third major finding from the regression analysis revealed that guidance and counseling jointly 

accounted for 18% of the variance in students’ inclusive skill development (R² = 0.18; F = 45.67, p < 

.001). This joint effect indicates that when guidance and counseling services operate in synergy, their 

combined impact on inclusion and skill formation becomes substantially stronger. This corroborates 

Omoniyi (2024) and Wambu and Fisher (2021), who argued that integrating counseling with guidance 

ensures a balance between academic and emotional support, thereby promoting holistic learning. Students 

who receive both services are more likely to become adaptable, employable, and socially responsible 

citizens capable of thriving in dynamic societies. 

Overall, these findings reaffirm that educational guidance and counseling are indispensable to inclusive 

and skill-oriented education. Yet, their moderate implementation levels in Delta State schools reveal 

systemic challenges. Consistent with Aluede (2023) and the Nigerian Educational Research Council 

(2022), the study attributes these gaps to a shortage of trained personnel, limited facilities, and weak 

policy enforcement. Addressing these constraints through policy-driven teacher training, enhanced 

supervision, and infrastructural investment would likely improve both the scope and quality of service 

delivery. 

Theoretically, the results also validate the Human Capital Development and Inclusive Education 

frameworks, which underscore that investing in educational support systems yields long-term social and 

economic benefits. By helping students identify strengths, build competencies, and navigate challenges, 

schools directly contribute to workforce readiness and social cohesion. Hence, guidance and counseling 

should not be treated as supplementary but as central pillars of an inclusive, human-centered education 

system. Strengthening these services within Delta State schools could thus accelerate progress toward a 

skilled, equitable, and inclusive society. 

 

CONCLUSION 
This study concludes that educational guidance and counseling services play a crucial role in fostering 

inclusion, skill development, and social integration among students in Delta State secondary schools. The 

findings revealed that while both guidance and counseling significantly contribute to building a skilled 

and inclusive society, their moderate implementation limits their overall impact. Strengthening these 

services through well-trained personnel, policy enforcement, and institutional support is therefore 

essential. Ultimately, an education system that integrates effective guidance and counseling not only 

enhances students’ academic and personal growth but also contributes meaningfully to national 

development and social cohesion. 

 

RECOMMENDATIONS 
Based on the findings, the study recommends that: 

1. Schools should strengthen educational guidance programmes to ensure consistent delivery of 

career talks, mentoring, and study orientation. 
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2. Counseling units should be better equipped and staffed with trained professionals to provide 

psychosocial and academic support. 

3. Government and policymakers should institutionalize guidance and counseling through clear 

policies, funding, and supervision frameworks. 

4. Teachers should be periodically trained to integrate guidance and counseling principles into 

classroom instruction. 

5. Parents and communities should collaborate with schools to reinforce guidance and counseling 

outcomes beyond the classroom. 
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