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ABSTRACT 
This study employs the notion of Accessism: An Epistemology of Exposure and Accessibility, as 

suggested by Albert Ulutorti Green and Ikechukwu Vincent Ezenwa, in the education of children with 

exceptional needs. The concept underscores that the attainment of knowledge relies on the availability 

and visibility of frameworks. It also emphasises that learning gaps may stem from restricted access 

rather than cognitive deficiencies. This study aims to illustrate how accessism might impact inclusive 

educational practices through the analysis of classroom environments, teaching methods, and 

technology interventions. The results suggest that diminishing epistemic barriers and enhancing 

effective learning for children with special needs can be achieved by improving structural accessibility, 

providing tailored instruction, employing assistive technology, and educating teachers on accessist 

principles. The study concludes with recommendations for implementation in policy, institutional 

support, and educational practice. These ideas underscore the ethical and practical importance of 

accessibility in facilitating equal knowledge acquisition. 

Keywords: Accessism, Epistemology, Exposure and Accessibility, Implications for Inclusive 

Pedagogy, Special Needs Education 

 

INTRODUCTION 

Epistemology, the examination of knowledge, has always investigated the criteria that render beliefs 

justified, true, and dependable. Classical views concentrate on internal cognitive abilities, highlighting 

the roles of reason, perception, and evidence in the process of knowledge acquisition. Nevertheless, 

these methodologies frequently presume that learners possess equal access to the requisite knowledge 

or experiences for learning a premise that is invalid in special needs education. Students with 

disabilities often face structural obstacles that restrict access to knowledge, whether arising from 

physical, sensory, language, or cognitive limitations.  

Accessism, as explicitly defined by Green and Ezenwa (2026) in “Accessism: An Epistemology of 

Exposure and Accessibility,” emphasises exposure and accessibility as fundamental prerequisites for 

knowledge acquisition. This theory posits that knowledge cannot emerge independently of the structural 

conditions that facilitate an individual's ability to encounter and comprehend information. Ignorance 

may stem not from cognitive limitations or intellectual deficiencies but from insufficient access to 
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educational, linguistic, cultural, or technical resources. This viewpoint is especially pertinent for 

inclusive education, as fair learning opportunities necessitate more than simply delivering material; they 

demand structural systems that guarantee every learner may access and engage with that content in a 

meaningful way. 

Accessism offers a perspective for comprehending the influence of structural injustices on educational 

results in special needs schooling. Physical accessibility, communication methods, instructional 

methodologies, and technological aids all facilitate the acquisition of knowledge (Sadri-Damirchi, 

2026). A visually impaired learner may possess intellectual capability yet remain epistemically 

disadvantaged in the absence of Braille materials or assistive technology. A student with hearing 

impairment may struggle to acquire knowledge in a conventional lecture style without sign language 

interpretation or captioned media (Majoro, 2021).  

This study employs Accessism in inclusive pedagogy for students with exceptional needs, asserting that 

learning is fundamentally influenced by exposure and accessibility. The objective is to investigate how 

Accessist concepts might guide curriculum design, pedagogical approaches, and institutional policies to 

improve knowledge acquisition among different learners. This study integrates knowledge within the 

context of structural access, connecting epistemology with practical educational techniques and 

providing a theory-based framework to tackle learning disparities in special needs schooling. 

 

Conceptual Framework 

Green and Ezenwa (2026) have developed the idea of accessism, which serves as the foundation for the 

conceptual framework of this study. Accessism is a theory that says the formation of knowledge is not 

primarily a cognitive process that occurs within an individual; rather, it is dependent on exposure and 

accessibility. The term "exposure" refers to the interaction that the learner has with relevant 

information, concepts, or experiences, whereas the term "accessibility" refers to the structural 

conditions physical, technological, linguistic, and cultural that either facilitate or hinder such exposure. 

These guiding concepts are of the utmost importance during the process of special education. It is 

possible for students with disabilities to experience structural ignorance, which is a phenomenon that is 

identified by the Accessism movement. This is a situation in which knowledge is inaccessible not due 

to intellectual deficiencies but rather due to the absence of nurturing environments (Cureton, 2022). For 

instance, a student who has dyslexia can have trouble comprehending written text unless it is offered to 

them in the form of audio books or structured reading supports. A student with hearing impairment may 

depend on visual aids, subtitles, or sign language interpreters to access content equivalent to that of 

hearing peers (Pavani & Leonetti, 2026). Accessibility has an effect on exposure in every situation, 

which is necessary for the creation of beliefs, the justification of those beliefs, and ultimately the 

acquisition of information. 

The framework of this study identifies key mediating structures in special needs learning: 

1. Technological mediation – assistive devices such as screen readers, speech-to-text software, 

hearing aids, and specialized learning platforms.  

2. Linguistic mediation – sign language, simplified language, or alternative communication 

systems for students with speech or language impairments.  

3. Institutional mediation – classroom arrangements, inclusive policies, and teacher training that 

promote equitable access.  

4. Cultural mediation – sensitivity to diverse learning styles, cultural backgrounds, and family 

involvement in learning.  

By situating special needs education within an Accessist epistemology, this study reconceptualizes 

teaching as not only transmitting content but also structurally enabling knowledge. In other words, 

the educator’s role is not merely to present information but to ensure that each student can encounter, 

perceive, and cognitively engage with it  (Pedler et al., 2020). This perspective also highlights the 

importance of proactive measures to mitigate epistemic inequities, ensuring that learning is truly 
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inclusive and knowledge gaps are minimized. 

Accessism provides a hierarchical view of knowledge acquisition in special needs education: 

Mediation → Accessibility → Exposure → Cognitive Processing → Belief Formation → 

Justification → Knowledge 
Applying this sequence allows educators and institutions to identify barriers at each stage and 

implement interventions that enhance access and exposure, ultimately fostering meaningful learning 

outcomes for all students. 

 

Application of Accessism in Teaching and Learning of Special Needs Students 
Accessism, as proposed by Green and Ezenwa (2026), offers a comprehensive framework for 

enhancing the teaching and learning experiences of students with special needs by emphasizing 

exposure and accessibility as central to knowledge acquisition. Unlike traditional educational 

approaches that often assume uniform access to information, Accessism asserts that effective learning is 

contingent upon structural provisions that facilitate engagement with knowledge. For special needs 

students, this perspective shifts the focus from individual deficits to systemic barriers, highlighting the 

role of educators, classroom environments, and institutional policies in shaping learning outcomes. By 

placing an emphasis on accessibility, the theory highlights the significance of ensuring that every 

learner is exposed to knowledge in a manner that is congruent with their capabilities and sensory 

modalities.  

A fundamental tenet of accessism is the increase of exposure through the use of differentiated training. 

This involves designing lessons and activities that cater to the diverse learning needs of students, 

allowing each learner to engage meaningfully with content. For example, multisensory approaches 

provide multiple pathways for understanding by integrating visual aids, tactile materials, auditory 

resources, and movement-based activities (Shoroin & Ali, 2026). It is via the implementation of such 

solutions that students who have visual or hearing impairments, learning difficulties, or cognitive 

challenges are able to access material in a manner that is appropriate for their capabilities. In a similar 

manner, scaffolded learning is a method that breaks down difficult ideas into more manageable chunks. 

It offers a progressive path that enables students to gradually increase their level of comprehension 

(Ball & Fairlamb, 2025). A further enhancement of exposure can be achieved through the utilisation of 

interactive and hands-on activities, such as experiments, role-playing, and group tasks. These activities 

encourage active engagement and reinforce knowledge through experience. Teachers are able to reduce 

the impact of structural ignorance on their students by designing lessons with multiple entry points. 

This provides students with meaningful opportunities to encounter, process, and internalise relevant 

information. 

According to O'Neill (2021), accessibility is the second pillar of accessibilityism. It refers to the 

procedures and structures that make it possible for students to interact with material without any kind of 

difficulties. In the context of special needs education, accessibility extends beyond physical adjustments 

to encompass technological, linguistic, and institutional supports. Technological tools, including screen 

readers, speech-to-text software, adaptive keyboards, braille displays, and hearing aids, play a critical 

role in mediating access for students with sensory impairments (Agrahari, 2023). In addition to 

technological issues, it is vital to take into account physical and spatial aspects when designing 

classrooms. For example, classroom layouts that are able to accommodate mobility aids and seating 

arrangements that assure visibility are just two examples of these types of considerations. 

Comprehension and participation are facilitated for students who have difficulties communicating 

through the use of sign language interpreters, simplified language, and augmentative communication 

technology (De Meulder & Haualand, 2021). Linguistic accessibility is equally important. Furthermore, 

it is essential for educators to be equipped with the skills necessary to recognise and eliminate structural 

barriers. This can be accomplished through the implementation of institutional and regulatory 

frameworks, such as inclusive school policies, individualised education plans (IEPs), and teacher 
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training programmes. Students are able to completely interact with learning materials and experiences 

because these processes, when taken as a whole, ensure that the exposure to knowledge is not restricted 

by environmental or structural constraints.  

Accessism is based on the idea that knowledge is structurally mediated, which means that the process of 

learning is not just the result of an individual's actions but is instead influenced by the manner in which 

information is provided, evaluated, and contextualised when it is offered. Teachers play the role of 

mediators, providing access to knowledge and interpreting complicated information in a manner that 

students are able to comprehend (Guo, 2022). According to Stathopoulou et al. (2023), this mediation is 

characterised by explicit instruction, in which teachers demonstrate the tasks in a step-by-step manner 

and offer concrete examples that aid the process of problem-solving and comprehension. In addition, 

the incorporation of materials that are culturally and socially relevant helps students relate what they are 

learning to their own experiences, which improves both their knowledge and their ability to remember 

the information. The provision of social environments in which peers encourage each other, offer 

different viewpoints, and reinforce exposure to content is one of the ways in which collaborative 

learning further facilitates knowledge. These mediated experiences diminish epistemic disadvantage by 

ensuring that information is accessible not only via formal instruction but also through interaction and 

social involvement.  

Addressing structural ignorance is a critical function of Accessism in special needs education. Many 

learning gaps occur not from cognitive deficiencies but from inaccessible information, educational 

techniques, or surroundings (Ugalde et al., 2021). Educators practicing Accessism must actively 

identify and adapt components of curriculum that students cannot access. According to Iseni et al. 

(2023), continuous feedback and assessment are crucial tools for identifying possibilities for missing 

exposure and altering instructional tactics in accordance with those opportunities. In addition, the 

design of the curriculum must to take into account the diversity of accessibility requirements, 

incorporating adaptability and inclusiveness into the educational process. It is possible for educators to 

prevent epistemic exclusion and ensure that all students have equitable opportunities to acquire 

knowledge by proactively addressing structural barriers (Chen, 2025). This is done in order to ensure 

that all students have equal access to learning opportunities.  

In the classroom, practical tactics that are influenced by accessibility place an emphasis on the 

interaction between accessibility and exposure. According to Goyibova et al. (2025), differentiated 

lesson planning is essential because it acknowledges the various access requirements of students and 

personalises education in accordance with those requirements. In order to ensure that every learner is 

able to participate in a meaningful way, tiered assignments provide students with the opportunity to 

interact with projects that range in difficulty from easy to challenging. Through the use of flexible 

grouping, students are able to cycle between different groups based on their talents, interests, or 

learning requirements. This encourages collaboration and exposure through peer mediation. Students 

are given the ability to select activities that match with their abilities while still reaching learning 

objectives through the use of learning contracts, which promotes autonomy and participation inside the 

classroom (Tahlo, 2020). When used together, these measures guarantee that no student will be left out 

of the learning process because of inflexible instructional approaches or standard expectations.  

(Al-Muttairi & Al-Alusi, 2025) Multimodal teaching strategies further boost exposure by presenting 

knowledge across various sensory channels. This allows for a more comprehensive learning experience. 

Visual supports, including as charts, diagrams, and color-coded notes, are helpful for students who have 

difficulties with hearing. On the other hand, auditory resources, such as amplified speech, recorded 

courses, or assistive listening devices, are able to accommodate students who have visual impairments. 

According to Toro et al. (2019), kids who learn best through movement and action are more likely to 

participate in kinesthetic activities. These activities include hands-on experiments, role-plays, and 

manipulative learning. Teachers may guarantee that students have access to knowledge in ways that 

resonate with their specific learning profiles by combining diverse modes of instruction. This helps to 
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reduce obstacles to engagement and understanding among students.  

The importance of technology in overcoming structural barriers is another point that is emphasised by 

accessism. Hearing aids, braille readers, and screen readers are only a few examples of the types of 

assistive technologies that directly support access to information that might otherwise be unavailable 

(Mishra, 2023). Adaptive learning experiences are provided by educational software that is developed 

for students with dyslexia, autism, or intellectual disabilities. On the other hand, online collaboration 

platforms enable students to participate in the learning process using visual, written, or vocal modes, 

depending on their ability. According to Kalyani (2024), technology not only improves accessibility but 

also encourages independence by providing students with the opportunity to interact with educational 

materials while at the same time reducing their dependency on frequent human mediation.  

In the context of accessibility, assessment processes ought to place a higher priority on comprehension 

and justice than they do on consistency. When teachers use formative evaluations, which are conducted 

often and informally, they are able to monitor the amount of content that students are exposed to and 

alter their instruction accordingly. Comprehensive portfolios, oral presentations, and hands-on 

demonstrations are examples of alternative assessment techniques that acknowledge the variety of ways 

in which students can demonstrate their learning beyond the scope of typical written examinations. 

According to Khodadad (2023), it is necessary to provide students with timely and constructive 

feedback in order to guide them in correcting misunderstandings and to reinforce successful 

engagement with relevant knowledge. In order to ensure that students' abilities are measured in a 

manner that is both contextually appropriate and equitable, inclusive assessment techniques validate 

many ways of knowing and actively eliminate epistemic disadvantage.  

The mediation that is provided by instructors and peers is an essential component in the process of 

putting accessibility into practice in the classroom. Through the process of teacher modelling, in which 

tasks are presented alongside reasoning processes, pupils are able to internalise strategies before taking 

on independent responsibility. Together, peer-assisted learning and collaborative reflection enable 

discussion of learning tactics and experiences, which further enhances comprehension (Ferrari, 2023). 

Peer-assisted learning makes use of social interactions to provide alternative entry points to knowledge. 

Accessism is ingrained in the everyday practice of these interactions, which results in the establishment 

of a classroom culture in which access and exposure are permanently reinforced, and in which all 

students are provided with opportunities to engage and learn in an efficient manner.  

Consequently, the implementation of Accessism in the education of kids with special needs necessitates 

a methodical and comprehensive strategy that incorporates differentiated instruction, multimodal 

teaching, adaptive technology, inclusive assessment, and mediation by both educators and peers. With 

this method, meaningful learning experiences are fostered, epistemic disadvantage is reduced, and 

students with a variety of talents are supported in their overall development. This is accomplished by 

removing structural barriers and fostering equitable access to knowledge. Accessism is a theory that 

emphasises the importance of accessibility, exposure, and intentional mediation in education. It 

redirects the attention from perceived cognitive limitations to the structural conditions of learning, 

highlighting the fact that effective education is dependent on these factors. Accessism is a key theory 

for improving outcomes in special needs education since it not only improves teaching practices but 

also has larger implications for policy, institutional support, and inclusive education. This paradigm 

promotes teaching practices and has consequences for all of these areas. 

 

Challenges and Limitations in Applying Accessism in Special Needs Education 

Although Accessism offers a robust foundation for fostering equal education, its implementation in 

special needs classrooms presents considerable problems. A significant constraint is the lack of 

resources. Numerous schools, especially in underfunded regions, are deficient in essential assistive 

technologies, adaptive learning resources, and qualified people to effectively implement the theory 

(Ogondiek, 2026). In the absence of these tools, educators may find it challenging to offer the diverse 
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learning modes that Accessism advocates, resulting in pupils having restricted access to knowledge.  

A further concern is the preparation of educators. Not all educators have acquired adequate expertise in 

the theoretical principles of Accessism and its practical implementations. This disparity may lead to 

uneven implementation, whereby certain pupils completely benefit from inclusive initiatives, while 

others continue to be disadvantaged. Furthermore, educators may have substantial workloads, extensive 

class numbers, or insufficient support, hence exacerbating the continuous implementation of Accessism 

principles. 

Societal and cultural elements present challenges. In certain areas, students with special needs continue 

to be marginalised or stigmatised, resulting in implicit biases in classroom expectations and peer 

interactions (Nguyen, 2024). Such views undercut the fundamental principle of Accessism, which is to 

guarantee equitable access to knowledge for all learners. Despite the provision of inclusive resources by 

schools, social barriers may hinder students' full engagement, hence constraining the theory's efficacy.  

Ultimately, the assessment and evaluation of Accessism-oriented treatments pose difficulties. Assessing 

exposure and access is intrinsically intricate, as it beyond conventional academic success to encompass 

involvement, engagement, and empowerment. In the absence of explicit evaluation systems, it is 

challenging to ascertain whether pupils are genuinely benefiting from Accessism or if learning 

deficiencies remain.  

Notwithstanding these constraints, meticulous planning, professional development, and lobbying for 

resource distribution can alleviate these obstacles, rendering Accessism a viable and transformative 

methodology for instructing kids with special needs. 

 

Implications for Teaching and Learning in Special Needs Education 

Implementing Accessism, as articulated by Albert Ulutorti Green and Ikechukwu Vincent Ezenwa, in 

special needs education significantly affects teaching methodologies and educational results. By 

prioritising exposure and accessibility as essential prerequisites for knowledge, educators are 

encouraged to reevaluate not only the curriculum but also the methods, timing, and audience for content 

dissemination.  

In practice, this necessitates that curriculum design include several modalities of learning. Lessons 

should incorporate visual aids, tactile experiences, assistive technology, and language modifications to 

guarantee meaningful engagement with the topic for all students. Conventional dependence on auditory 

teaching or text-based tasks may unintentionally foster structural ignorance among students with 

hearing, visual, or cognitive disabilities (Perez-Enriquez et al., 2024). Accessism redirects focus from 

student deficiencies to the inadequacies in knowledge accessibility, highlighting that the educational 

environment, rather than solely the learner, influences academic achievement. 

Teacher-student interactions are redefined under this framework. Educators are urged to diligently 

oversee exposure to guarantee that no student is epistemically marginalised. This entails offering clear 

elucidations, structuring intricate ideas, and utilising peer support systems. By arranging courses to 

optimise access, teachers enable all students to proceed from exposure to comprehension (Lodge et al., 

2018), ultimately supporting belief formation, justification, and knowledge acquisition as defined in the 

Accessist dependency chain.  

Moreover, Accessism underscores the ethical obligation of educational institutions to mitigate 

disparities in knowledge. Educational policies based on this approach promote the equal allocation of 

resources, encompassing adaptive equipment, classroom adjustments, and professional development for 

educators. By tackling structural barriers, schools can reduce occurrences of structural ignorance, 

cultivating a learning environment that emphasises opportunity rather than aptitude.  

In addition to pedagogical methods, Accessism affects assessment and evaluation. Standardised 

assessments or traditional grading may insufficiently reflect the knowledge gained through various 

exposure avenues. Alternative evaluation methodologies, such project-based learning, portfolios, and 

oral or sign language presentations, more accurately reflect Accessist ideas by acknowledging 
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knowledge acquired through mediated and personalised experiences.  

Accessism advocates for a comprehensive and inclusive educational paradigm: learning transcends the 

mere internal cultivation of cognitive abilities and is fundamentally intertwined with the structural 

circumstances of accessibility. Educators, curriculum developers, and legislators are urged to redefine 

education as a dynamic interaction among knowledge, exposure, and access, fostering an atmosphere in 

which every student with special needs can convert potential into authentic comprehension. 

 

CONCLUSION 

Accessism, as defined by Albert Ulutorti Green and Ikechukwu Vincent Ezenwa, provides a 

transformative perspective for comprehending knowledge development in special needs education. This 

approach emphasises exposure and accessibility as fundamental prerequisites for learning, redirecting 

attention from perceived student deficiencies to institutional chances for knowledge acquisition. 

Conventional epistemology prioritises justification, belief, and truth; however, Accessism illustrates 

that these elements cannot function well without accessible and mediated information pathways. In 

special needs education, it is essential to recognise that numerous learning difficulties stem not from 

cognitive limitations, but from obstacles within the learning environment that hinder equitable access to 

knowledge.  

The approach emphasises the ethical and practical obligations of educators, educational institutions, and 

legislators to establish inclusive and accessible learning environments. When instructional design, 

classroom resources, and pedagogical approaches are congruent with the tenets of Accessism, students 

with varied abilities are more effectively equipped to advance from exposure to belief formation, 

justification, and finally, knowledge acquisition. This comprehensive strategy not only improves 

academic results but also empowers students by recognising and resolving systemic origins of 

ignorance instead of attributing restrictions entirely to individual capability. 

Moreover, Accessism broadens the epistemic discourse in education by highlighting structural 

mediation. Knowledge is consistently mediated by language, cultural conventions, technology, and 

institutional behaviours. Identifying these mediating elements enables educators to create lessons, 

evaluations, and interventions that consider the varied methods through which students obtain and 

process information. Accessism connects theoretical epistemology with actual pedagogy, providing a 

comprehensive, ethically grounded framework for inclusive education.  

In conclusion, Accessism is not simply a theoretical construct but a pragmatic epistemology for 

achieving educational equity. Its use in special needs education promotes a transition from deficit-

oriented viewpoints to a structurally informed, opportunity-focused methodology. The framework 

prioritises accessibility and exposure as essential components of learning, guaranteeing that all students, 

irrespective of their abilities, have the opportunity to acquire knowledge, engage fully in the classroom, 

and realise their intellectual potential. The incorporation of Accessism into educational practices 

signifies a crucial advancement towards achieving inclusive education that is both demanding and 

ethically sound. 

 

RECOMMENMDATIONS 

1. Schools should ensure that all learning materials, teaching aids, and classroom layouts are 

designed to be fully accessible to students with special needs. This includes providing visual, 

auditory, and tactile supports, assistive technology, and curriculum adaptations.  

2. Teachers should employ instructional methods that actively consider diverse learning profiles. 

Differentiated teaching, multisensory instruction, and individualized learning plans help ensure 

that students encounter content in ways they can process and understand.  

3. Professional development programs should introduce educators to the principles of Accessism, 

emphasizing that structural barriers not student deficits often cause gaps in knowledge.  

4. Educational technology can significantly expand accessibility. Digital platforms, adaptive 
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learning software, screen readers, and captioning systems provide additional channels for 

exposure, particularly for students with sensory or cognitive impairments.  

5. Governments, educational authorities, and school administrations should develop policies that 

prioritize structural accessibility and exposure for special needs students. This includes funding 

for assistive devices, curriculum adaptations, teacher training, and accessible infrastructures. 
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