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ABSTRACT 
This study examined the relationship between financial incentives, principal’s leadership style and 

teachers’ productivity in Alegbo Secondary School, Effurun, Uvwie Local Government Area, Delta State, 

Nigeria. Anchored in the need to understand school-level motivational factors within a semi-urban public 

secondary school context, the study adopted a quantitative descriptive survey design. The population 

comprised all 64 teachers in the school, and a census sampling approach was used. Data were collected 

using the Motivational Strategies and Teachers’ Productivity Questionnaire (MSTPQ), which was 

validated by experts in Educational Management and yielded a Cronbach’s Alpha reliability coefficient of 

0.81. Descriptive statistics and Pearson Product Moment Correlation were used for data analysis at the 

0.05 significance level. Findings showed that teachers perceived financial incentives as important to 

classroom performance; however, financial incentives had no significant relationship with teachers’ 

classroom performance, r = -0.075, p = .556. Conversely, the principal’s leadership style had a significant 

positive relationship with teachers’ commitment and morale, r = .498, p < .001. The study contributes to 

educational management literature by showing that, within this school context, leadership behaviour 

appears to have a stronger immediate association with teacher productivity than irregular or inadequate 

financial incentives. The study recommends improved teacher welfare support alongside participatory, 

fair and supportive school leadership. 

Keywords: financial incentives, principal’s leadership style, teachers’ productivity, teacher motivation, 

secondary school, Delta State 

 

INTRODUCTION 
Education remains central to national development, social mobility and human capital formation. The 

quality of any school system depends largely on the productivity of teachers, since teachers convert 

curriculum objectives into classroom learning experiences. In secondary schools, teachers’ productivity is 

reflected in lesson preparation, instructional delivery, classroom management, students’ assessment, 

record keeping, participation in co-curricular activities and commitment to students’ academic progress. 

When teachers are motivated and properly supported, they are more likely to demonstrate higher 
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commitment to their professional duties and contribute meaningfully to school effectiveness (Belo, 2023; 

Orimolade & Ojo, 2025). 

In Nigeria, teachers’ productivity has become a growing concern because many teachers work under 

difficult economic and institutional conditions. Inflation, delayed promotions, inadequate welfare support 

and limited financial incentives may reduce teachers’ morale and weaken their commitment to 

instructional responsibilities. Studies have shown that motivational incentives are significantly related to 

teachers’ job performance in Nigerian secondary schools (Orimolade & Ojo, 2025). Similarly, Effiom 

Eyo, Flora Michael and Victoria Effiom (2024) found that financial incentives have a significant 

relationship with teachers’ productivity in public secondary schools, suggesting that teachers’ economic 

welfare is an important factor in sustaining professional effectiveness. 

Financial incentives refer to monetary rewards and welfare-related benefits given to teachers to improve 

motivation and productivity. These may include regular salaries, promotion benefits, allowances, bonuses, 

transport support, housing support and other financial packages. In a semi-urban and economically active 

environment such as Uvwie Local Government Area of Delta State, financial incentives are particularly 

important because the rising cost of living may affect teachers’ concentration, morale and classroom 

commitment. Fatoye and Adewole (2024) reported that financial and non-financial incentives 

significantly relate to job satisfaction among public secondary school teachers. This implies that when 

teachers’ welfare needs are ignored, their job satisfaction and productivity may decline. 

However, teachers’ productivity is not determined by financial incentives alone. The leadership style 

adopted by the principal also plays a major role in shaping teachers’ attitude to work. Principals are 

responsible for coordinating staff, supervising instruction, maintaining discipline and creating a school 

climate that supports productivity. A principal who adopts a democratic, supportive and participatory 

leadership style may encourage teachers to feel valued and involved in school decision-making. On the 

other hand, autocratic or indifferent leadership may create fear, reduce creativity and weaken teachers’ 

commitment. Guanah, Eleke and Okoro (2022) found that principals’ leadership styles affect teachers’ 

productivity in secondary schools in Delta State, while Imakpokpomwan, Erhabor and Adeyemi (2022) 

established that principals’ leadership styles are related to teachers’ work attitude in Nigerian secondary 

schools. 

Leadership also influences teachers’ productivity through supervision, communication and professional 

support. Principals who provide constructive feedback, recognise teachers’ efforts and promote fairness 

can strengthen staff cooperation and commitment. Awe, Tilije, Fatimayin and Adeyemi (2022) found that 

principals’ supervisory practices contribute to teachers’ productivity in public secondary schools. In the 

same direction, Modupe (2024) observed that leadership style is important to teachers’ productivity 

because school leadership influences teachers’ motivation, work behaviour and commitment to school 

goals. These findings show that the principal’s leadership behaviour can either strengthen or weaken the 

effect of other motivational strategies. 

In Alegbo Secondary School, Uvwie Local Government Area of Delta State, teachers operate within a 

school environment shaped by both economic and administrative realities. As a public secondary school 

in a semi-urban area, teachers may face financial pressure arising from transport costs, family 

responsibilities and rising living expenses. At the same time, their productivity may be influenced by the 

leadership approach of the principal, especially in areas such as decision-making, supervision, 

communication, recognition and staff welfare. These realities make it necessary to examine how financial 

incentives and principals’ leadership styles influence teachers’ productivity within the specific context of 

Alegbo Secondary School. 

Although previous studies have examined teacher motivation, financial incentives and principals’ 

leadership styles in different Nigerian settings, fewer studies have focused specifically on how these two 

motivational factors jointly influence teachers’ productivity in a single school context within Uvwie Local 

Government Area. Existing studies have provided useful evidence from broader contexts such as Delta 

State, Edo State, Cross River State and Southwest Nigeria (Guanah et al., 2022; Imakpokpomwan et al., 

2022; Effiom et al., 2024; Orimolade & Ojo, 2025). However, school-level realities may differ from 
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broad regional findings because each school has its own leadership culture, staff welfare conditions and 

institutional challenges. This creates the need for a focused investigation of Alegbo Secondary School. 

Therefore, this study examines the influence of financial incentives and principals’ leadership styles on 

teachers’ productivity in Alegbo Secondary School, Uvwie Local Government Area, Delta State. The 

study contributes to educational management literature by providing school-level evidence on how 

economic motivation and leadership behaviour shape teachers’ productivity. It also offers practical insight 

for principals, policymakers and education stakeholders on how to strengthen teachers’ commitment, 

morale and instructional effectiveness through balanced motivational strategies. 

Objectives of the Study 
The main objective of this study is to examine the influence of financial incentives and principals’ 

leadership styles on teachers’ productivity in Alegbo Secondary School, Uvwie Local Government Area, 

Delta State. 

The specific objectives are to: 

1. Examine the influence of financial incentives on teachers’ productivity in Alegbo Secondary School, 

Uvwie Local Government Area, Delta State.  

2. Determine the influence of the principal’s leadership style on teachers’ productivity in Alegbo 

Secondary School, Uvwie Local Government Area, Delta State.  

Research Questions 

1. What is the influence of financial incentives on teachers’ productivity in Alegbo Secondary School, 

Uvwie Local Government Area, Delta State?  

2. What is the influence of the principal’s leadership style on teachers’ productivity in Alegbo 

Secondary School, Uvwie Local Government Area, Delta State? 

Research Hypotheses 
H01: Financial incentives have no significant influence on teachers’ productivity in Alegbo Secondary 

School, Uvwie Local Government Area, Delta State. 

H02: The principal’s leadership style has no significant influence on teachers’ productivity in Alegbo 

Secondary School, Uvwie Local Government Area, Delta State. 

 

METHODOLOGY 

Research Design 

The study adopted a quantitative descriptive survey design to examine the influence of financial 

incentives and the principal’s leadership style on teachers’ productivity in Alegbo Secondary School, 

Effurun, Delta State. A survey design was suitable because it allows researchers to collect standardised 

data on respondents’ perceptions and experiences within a natural setting without manipulating the study 

variables (Creswell & Creswell, 2023; Saunders, Lewis & Thornhill, 2023). 

Population and Sample of the Study 

The study population comprised all 64 teachers in Alegbo Secondary School. Since the population was 

small and accessible, a census sampling technique was used, and all teachers were included in the study. 

This approach reduced sampling error and ensured fuller representation of the target population. 

Instrumentation and Reliability of the Study 

Data were collected using a structured questionnaire titled Motivational Strategies and Teachers’ 

Productivity Questionnaire (MSTPQ). The instrument contained items on respondents’ demographic 

characteristics, financial incentives, principal’s leadership style and teachers’ productivity. Responses 

were measured on a four-point Likert scale ranging from Strongly Agree to Strongly Disagree. 

The questionnaire was subjected to face and content validation by experts in Educational Management to 

ensure clarity, relevance and adequate coverage of the study variables. Reliability was established through 

a pilot test involving 20 teachers from comparable secondary schools outside the main study area. 

Cronbach’s Alpha produced a coefficient of 0.81, indicating acceptable internal consistency. 
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Data Collection and Analysis 

Data were collected through direct administration of the questionnaire, with respondents assured of 

confidentiality and voluntary participation. Completed copies were retrieved immediately where possible, 

while a short follow-up period was allowed for delayed responses. 

Data were analysed using SPSS. Frequency, percentage, mean and standard deviation were used to 

summarise respondents’ characteristics and answer the research questions. Pearson Product Moment 

Correlation was used to test the hypotheses at the 0.05 significance level, while regression analysis may 

be applied where predictive influence is required 

Results 

 

RESULTS 

Table 1: Demographic Characteristics of Respondents 

Variable Dominant Category Frequency Percentage 

Gender Female 50 78.1% 

Age 40-49 years 32 50.0% 

Academic qualification B.Ed 45 70.3% 

Teaching experience 11-15 years / 16 years and above 20 each 31.3% each 

The study analysed responses from 64 teachers in Alegbo Secondary School. Female teachers constituted 

the majority of respondents, with 50 participants representing 78.1%, while male teachers accounted for 

14 respondents, representing 21.9%. Most respondents were between 40 and 49 years old, representing 

50.0% of the sample, followed by those aged 50 to 59 years at 29.7%. This indicates that the sample was 

largely composed of mature and professionally experienced teachers. 

In terms of academic qualification, most respondents held a B.Ed degree, representing 70.3%, while 

18.8% held NCE qualifications, 9.4% held M.Ed degrees, and 1.6% held a PhD. Regarding teaching 

experience, 31.3% had 11 to 15 years of experience, while another 31.3% had 16 years and above. This 

suggests that the respondents had sufficient professional exposure to provide reliable views on financial 

incentives, principal leadership style and teachers’ productivity. 

Research Question One: What is the impact of regular financial incentives on the daily classroom 

performance of secondary school teachers in Alegbo Secondary School? 

Table 2: Mean and Standard Deviation on Financial Incentives 

S/N Item Mean Std. 

Dev. 

Remark 

1 Teachers receive regular financial incentives in this school. 2.02 0.83 Rejected 

2 Financial incentives motivate teachers to perform better in the 

classroom. 

3.59 0.50 Accepted 

3 Delay in salary payment reduces teachers’ commitment to duty. 3.38 0.52 Accepted 

4 Allowances are paid promptly to teachers in this school. 1.92 0.67 Rejected 

5 Adequate financial rewards increase teachers’ productivity. 3.20 0.69 Accepted 

6 Teachers are satisfied with the financial incentives provided. 1.61 0.61 Rejected 

7 Financial incentives influence teachers’ attendance at school. 3.52 0.53 Accepted 

8 Lack of financial motivation reduces teachers’ enthusiasm for 

teaching. 

3.28 0.60 Accepted 

 Grand Mean/Std. Deviation 2.82 0.62 Accepted 

 

Table 2 shows that respondents generally agreed that financial incentives influence teachers’ productivity, 

with a grand mean of 2.82 and standard deviation of 0.62. However, the item-level results show an 

important pattern. Respondents disagreed that teachers receive regular financial incentives in the school 

(M = 2.02, SD = 0.83), that allowances are paid promptly (M = 1.92, SD = 0.67), and that teachers are 
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satisfied with the financial incentives provided (M = 1.61, SD = 0.61). This indicates that financial 

incentives are perceived as important but inadequately provided. 

At the same time, respondents agreed that financial incentives motivate better classroom performance (M 

= 3.59, SD = 0.50), influence teachers’ attendance (M = 3.52, SD = 0.53), and that delays in salary 

payment reduce commitment to duty (M = 3.38, SD = 0.52). This suggests that financial incentives are 

considered motivationally important, even though their actual provision in the school appears weak. 

Research Question Two: How does a principal’s leadership style affect the commitment and morale of 

secondary school teachers in Alegbo Secondary School Uvwie Local Government Area of Delta State? 

Table 3: Mean and Standard Deviation of Leadership Style 

S/N Item Mean Std. 

Dev. 

Remark 

1 The principal involves teachers in decision-making processes 3.02 0.77 Accepted 

2 The principal’s leadership style enhances teachers’ morale. 3.11 0.54 Accepted 

3 Teachers are given freedom to express their opinions in school 

matters 

3.08 0.48 Accepted 

4 The principal supervises teachers in a fair and supportive manner. 2.64 0.52 Accepted 

5 Communication between the principal and teachers is effective. 3.33 0.57 Accepted 

6 The leadership style adopted encourages teamwork among staff. 3.27 0.54 Accepted 

7 Teachers feel valued under the current leadership style 2.95 0.45 Accepted 

8 The principal motivates teachers through encouragement and 

support. 

2.94 0.60 Accepted 

 Grand Mean/Std. Deviation 3.04 0.56 Accepted 

 

Table 3 shows that respondents generally agreed that the principal’s leadership style supports teachers’ 

commitment and morale, with a grand mean of 3.04 and standard deviation of 0.56. The highest-rated 

item was effective communication between the principal and teachers (M = 3.33, SD = 0.57), followed by 

teamwork among staff (M = 3.27, SD = 0.54), and leadership style enhancing teachers’ morale (M = 3.11, 

SD = 0.54). 

Although all items were accepted, lower mean scores were recorded for fair and supportive supervision 

(M = 2.64, SD = 0.52), teachers feeling valued under the current leadership style (M = 2.95, SD = 0.45), 

and motivation through encouragement and support (M = 2.94, SD = 0.60). This suggests that the 

principal’s leadership style is generally perceived positively, but there is still room to strengthen teacher 

recognition, support and supervisory fairness. 

Hypotheses 

Hypothesis Variables r-value p-value Decision 

H01 Financial incentives and classroom performance -0.075 .556 Not significant 

H02 
Principal’s leadership style and teachers’ 

commitment/morale 
0.498 < .001 Significant 

 

The Pearson correlation result showed that financial incentives had no significant relationship with 

teachers’ classroom performance, r = -0.075, p = .556. Since the p-value was greater than .05, the null 

hypothesis was not rejected. This means that, within the present sample, financial incentives did not show 

a statistically significant relationship with teachers’ classroom performance. 

However, the relationship between principal’s leadership style and teachers’ commitment and morale was 

statistically significant, r = .498, p < .001. This indicates a moderate positive relationship. Therefore, the 

null hypothesis was rejected. The result implies that a more supportive and effective leadership style is 

associated with higher teachers’ commitment and morale. 
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DISCUSSION OF FINDINGS 
The findings show that teachers recognise the motivational value of financial incentives, but the 

correlation result indicates that financial incentives were not significantly related to classroom 

performance in the present study. This may be because respondents reported weak availability of financial 

incentives, delayed allowances and low satisfaction with existing financial rewards. In other words, 

financial incentives may be theoretically important, but their limited presence in the school may explain 

why they did not produce a significant statistical relationship with classroom performance. 

This finding partly differs from studies that reported a significant relationship between financial 

incentives and teachers’ productivity in Nigerian secondary schools, such as Effiom Eyo, Flora Michael 

and Victoria Effiom (2024). However, the difference may be explained by contextual variation. In Alegbo 

Secondary School, financial incentives may not be regular or strong enough to produce measurable 

effects on classroom performance. 

The finding on principal’s leadership style showed a significant positive relationship with teachers’ 

commitment and morale. This suggests that leadership behaviour may be a stronger immediate 

motivational factor in the school than financial incentives. Effective communication, teacher involvement, 

teamwork and supportive leadership appear to strengthen teachers’ morale. This supports Guanah, Eleke 

and Okoro (2022), who found that principals’ leadership styles influence teachers’ productivity in Delta 

State, and Imakpokpomwan, Erhabor and Adeyemi (2022), who linked principal leadership style with 

teachers’ work attitude. 

Overall, the results suggest that while financial incentives remain important, the principal’s leadership 

style has a more direct and statistically significant relationship with teachers’ commitment and morale in 

Alegbo Secondary School. The implication is that improving teacher productivity requires both better 

financial support and stronger school-level leadership practices. 

Conclusion 
The study concluded that financial incentives and the principal’s leadership style are important to 

teachers’ productivity in Alegbo Secondary School. Although financial incentives were perceived as 

motivational, they did not show a significant relationship with classroom performance, likely due to their 

limited availability. However, the principal’s leadership style had a significant positive relationship with 

teachers’ commitment and morale. Therefore, improving teachers’ productivity requires both better 

financial support and supportive, participatory school leadership. 

 

RECOMMENDATIONS 

1. The management of Alegbo Secondary School should improve internal welfare support for teachers, 

especially in areas such as prompt allowances, recognition rewards and support for teaching-related 

expenses.  

2. The Delta State Ministry of Education should ensure timely payment of salaries, promotion benefits 

and other financial entitlements to reduce financial stress among teachers.  

3. The principal of Alegbo Secondary School should continue to adopt a participatory leadership style 

by involving teachers in decision-making processes that affect teaching and school administration. 
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