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ABSTRACT

Writing is one of the most complex language skills, requiring learners to organize ideas, develop coherent
structures, and communicate effectively. Traditional writing instruction often presents challenges for
learners, particularly in generating, organizing, and sequencing ideas. Storyboards have emerged as a
valuable pedagogical tool that supports learners throughout the writing process by providing visual
frameworks for planning and organizing content. This qualitative paper explores the relevance of
storyboards in teaching creative writing skills, drawing upon constructivist learning theory, dual coding
theory, and process writing theory. The study examines how storyboards enhance idea generation,
organization, creativity, motivation, and overall writing performance. Findings from existing literature
suggest that storyboards serve as effective scaffolding tools that improve students' writing abilities by
bridging visual and textual modes of communication. The writer therefore recommends the use of
storyboard as instructional strategy to promote students’ creative writing abilities.
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INTRODUCTION

The English language has become an important element in the Nigerian educational system. It is the
language of instruction in Nigerian schools, alongside the native languages (National Language Policy,
2022). In addition, the English language has been made one of the core subjects right from primary school
to secondary school level of education in the country. Thus, for a student to secure admission into higher
institution, he/she must have a credit in the English language, Mathematics as core subjects, and three
other subjects. Therefore, teaching and learning of the English language in Nigeria becomes very
important if not necessary.

The English language teaching and learning in Nigeria focus on the four language skills, especially at
primary and secondary school levels. These four skills are listening, speaking, reading and writing where
the listening and reading are receptive skills while speaking and writing are productive skills. The
productive language skills are mostly considered more important useful in academics. In view of this,
Sherkuziyeva, Imamutdinovna Gabidullina, Ahmed Abdel-Al Ibrahim, & Bayat (2023) argue that the
English language teaching and learning should pay more attention to the writing and speaking skills.

This paper is on writing skills. Writing is the act of using symbols and punctuation to represent language
and communicate thoughts, ideas, or information in a legible way. Writing is aimed at transforming ideas
into structured composition for communication purposes. Rezeki & Rahmani (2021); Megista, Yuliana,
Sumarni, Apriliaswati & Rezeki (2023); Santri, Ikhsanudin, & Rezeki (2022) affirm that students can
structure their ideas, thoughts, beliefs, and understandings effectively through writing. Thus, writing is a
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fundamental component of language learning and academic achievement. Writing plays a vital role in
students’ academic journey as it enables them to engage in critical thinking, interpret and express their
ideas, thought and understandings which impact their academic performance or learning outcomes
(Mantra & Widiastuti, 2023; Zein, Sukyadi, Hamied & Lengkanawati, 2020). Therefore, students’ ability
to transform ideas into writing helps significantly in shaping their academic journey and success as well.
However, there are problems with students’ creative writing skills in both private and public schools in
Nigeria, particularly in Sokoto state where the writer resides. Students struggle with writing due to
difficulties in organizing thoughts, developing coherent narratives, and maintaining logical sequences of
ideas. This could be as a result of students’ deficiency in mechanics rules such as spelling, punctuation
etc, and lack of adequate vocabulary in the target language as observed in their writings. As a general
issue, Gustiani, Bunau & Rahmani (2024) found that many students struggle in writing, especially in
determining the topic, following the proper structure of the text, and the grammatical knowledge. Also,
Andargie, Amogne & Tefera (2025); Bisriyah (2022) reported that students often struggle to generate
ideas and construct ideas into writings using correct grammar and punctuation throughout the writing
process. English language teachers could be blamed for using traditional methods in teaching writing
skills. Rahmadina, Susilawati & Rezeki (2025) the situation of teaching writing skills is made worse by
teachers who tend to utilise traditional methods, which cause students to simply forget and find it difficult
to understand the writing material taught.

Language educators continually seek innovative instructional strategies to address these challenges and
improve learners' writing skills as writing in English as Second Language (ESL) requires the use of
appropriate instructional strategies and suitable teaching aids. Selvaraj & Aziz (2020); Mustika & Wardah
(2021); Fauziah & Ithriyah, (2024) argued that teaching writing skills in the ESL classrooms demands
certain appropriate instructional strategies, suitable instructional materials, and professional teachers to
support students improve their writing competences. One instructional strategy that has gained increasing
attention is the use of storyboards. Originally developed in the film and animation industries, storyboards
consist of sequential visual representations that outline events, ideas, or actions before they are
transformed into complete narratives. In educational settings, storyboards provide learners with
opportunities to visualize content, organize ideas, and plan written compositions systematically. This
paper explores the relevance of storyboards in teaching creative writing.

Concept of Creative Writing

Writing is the process of using symbols such as letters of the alphabet, punctuation and spaces to
communicate thoughts and ideas in a legible way. Creative writing is any form of writing that goes
beyond the bounds of normal professional, journalistic, academic, or technical literature. Instead of
focusing on delivering purely objective facts or analysis, it prioritizes narrative craft, character
development, and the use of imagination, emotion, and literary tropes. Sharma (2025) views creative
writing as primarily an expressive vehicle that allows authors to experiment freely with language to craft
original, thought-provoking pieces that resonate with human experiences. Euro Global (2025) describes
creative writing as the work of creative imagination, which includes poetry, drama, fiction, and non-
fiction. It tends not to be informational, but an imaginative interpretation of the world that invites the
complex participation of the audience or readers (Bennett, Clarke, Motion, & Naidoo, 2008). In the
writer’s view, creative writing is a form of writing that expresses ideas and thoughts in an imaginative
way. In fact, creative writing is imaginative and crafty.

The importance of creative writing to English language learners cannot be overemphasized. Recent
academic studies have shifted toward understanding the mental benefits of creative writing. It is believed
that engaging in creative writing directly improves a person's critical thinking as crafting narratives
strengthens the ability to consider alternative viewpoints, solve complex problems, and better reflect on
one's own thinking processes. In view of this, Bell & Magrs (2001) argued that creative writing forces the
brain to consider alternative viewpoints, think systematically about cause and effect, and hone the
mechanics of language.
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Concept of Storyboard

A storyboard is a visual tool that helps students visualize the images and create a more or less short story.
It can be seen as a graphic organizer that uses images, illustrations, symbols, or sketches arranged in
sequence to represent events or ideas. In writing instruction, storyboards function as planning tools that
help learners map out the structure of their compositions before drafting. Storyboards consist of a series
of images that assist students in imagining and structuring their stories (Girsang, 2021). “Storyboard is a
writing tool that represents the original form in the visual dimensions like images, drawings, paintings, or
photographs, to facilitate students' understanding of the event information before doing the writing
(Basuki & Saputri, 2020; Wahid & Aziz, 2022)”. Storyboard is seen as an array of events, where an image
represents each stage of the narrative, and at times, followed by appropriate phrases or sentences (Hafour
& Al-Rashidy, 2020). Storyboards are visual representation of ideas and thoughts that can be transformed
into organised creative piece of writing. According to Bell (1993), storyboards facilitate the visualization
of narratives and allow learners to conceptualize relationships among ideas. By representing thoughts
visually, students can better understand how different components of a text connect to form a coherent
whole.

Given its advantages, storyboards develop students' creative writing abilities by improving their ability to
organize thoughts into events, visualize images, and engage in creative critical thinking (Cuesta, Beltran,
Solano, Cueva, & Torres, 2021; Wahid & Aziz, 2022; Yusoff & Salim, 2014). Additionally, the
storyboards minimize students’ difficulty in generating ideas (Miftahul, 2019). As such, it helps students
generate ideas visually and communicate the ideas through an organised creative writing. Likewise, using
storyboards promote an engaging learning experience that enhances students' motivation and writing
outcomes (Suryani, Rizal, Rohani, & Ratnaningsih, 2024; Wahjuningsih, Santihastuti, Kurniawati, &
Arifin, 2020). In essence, storyboards encourage young writers to brainstorm ideas from the beginning
until the end of the story through visual sequences in the form of narrative text under a joyful learning
atmosphere.

Storyboard as an Instructional Strategy

Considering the importance of creative writing, especially in improving cognitive development and
critical thinking of students, there is the need to utilise effective strategies for improving creative writing
instructions. The writer believes that using storyboard as an instructional strategy could serve the purpose.
Storyboard is used as an interactive instructional strategy in teaching creative writing. Dakich (2014)
asserts that storyboarding could be used to facilitate teaching and learning. Storyboarding is a process that
is developed to encourage learners to use the creative right brain and the critical left-brain to formulate
ideas in front of a group and then look at those ideas critically (Lottier, 2005). Storyboarding is seen as a
way of structuring a narration and its contents, pictures, and words. The use of a storyboard involves
creating a visual manifestation of a verbal story, understanding the whole story by going from abstract to
concrete (Jennie, Asa, & Yvonne, 2011). A narration belongs to a discourse in which the narrator plays a
crucial role since he or she affects the story and, as a result, the episode that is told.

The use of Storyboard as an instructional strategy also strengthens students’ critical thinking. Sangeetha
(2025) reports that storyboarding transforms abstract content into visual narratives, which directly fosters
deep content comprehension, active engagement, and critical thinking skills by forcing students to bridge
the gap between text and imagery. In another way, storyboarding instructional strategy promotes self-
reflection and independent learning. Ghafar (2023) found that a storyboard is an excellent tool for deep
metacognition as it highlights significant events in a process and allows students to acquire information
through intense critical reflection rather than simple memorization.

Using Storyboard in Teaching Creative Writing

Using storyboards as an instructional strategy transforms abstract concepts into concrete, visual
narratives. It leverages the "Multimedia Principle", the idea that people learn better from words and
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pictures than from words alone. Here is a step-by-step guide to implementing storyboarding in teaching
creative writing (Mayer, 2009; Smithey, 2012) as follows:

1. Define the learning objective: before drawing a single line, identify the core message or process.
What should the learner be able to do or explain by the end? Example, "students will be able to
write a poem."

2. Scripting and Sequencing: break the content down into a linear or branching narrative. A
storyboard is only as good as the logic behind it. Draft a script — that is, write out the dialogue,
narration, or key instructional text. Then, chunking, which is to divide the information into small,
manageable ‘frames’ or ‘scenes.’

3. Choose the Format: decide on the medium based on your resources and the students' needs. This
could either be low-tech, using paper templates with 4—6 boxes per page; high-tech, using tools
like Canva, Storyboard That, or PowerPoint; or interactive, using software like Articulate
Storyline for e-learning.

4. Visual Mapping (The "Sketch" Phase): In this step, learners (or teachers) fill the frames. Each
frame should include: Visuals - simple sketches, icons, or photos representing the action;
Captions — the text or ‘voiceover’ that accompanies the image. Directional notes -instructions for
transitions or animations (e.g., ‘Fade to black,” ‘Zoom into the leaf”).

5. Review and Peer Feedback: Storyboarding is an iterative process. First, you need to check for
flow to ensure the transition from frame A to frame B makes sense. Second, check the gap
analysis if there is a missing step in the logic. Third, is peer review to have students swap
storyboards to see if a ‘naive’ reader can follow the lesson.

6. Final Production: The storyboard can either be the end product (an assessment of mastery) or a
blueprint for a creative writing, such as a poem, short story, narration, etc.

Theoretical Foundations

Constructivist Learning Theory (Jean Piaget & by Lev Vygotsky, 1934)

Constructivist theory posits that learners actively construct knowledge through interaction with their
environment and experiences Piaget & Vygotsky in (Meyer, 2009). Storyboards align with constructivist
principles because they encourage learners to actively organize and interpret information rather than
passively receive knowledge. Through creating visual representations, students engage in meaning-
making processes that enhance understanding and retention. Vygotsky's concept of scaffolding is
particularly relevant to storyboard use. Storyboards provide structured support that helps learners perform
writing tasks that may otherwise be difficult to accomplish independently.

Dual Coding Theory (Allan Paivio, 1968)

Dual Coding Theory suggests that information is processed through two cognitive systems: verbal and
non-verbal (visual) (Allan, Rogers & Smythe, 1968). According to this theory, learning is enhanced when
information is presented both visually and verbally. Storyboards combine images and text, allowing
learners to process information through multiple channels. This dual representation strengthens
comprehension and facilitates the generation of written content. The integration of visual and linguistic
elements helps students recall ideas more effectively and organize them into coherent narratives.

Process Writing Theory (Flower & Hayes, 1981)

The Process Writing Theory emphasizes writing as a recursive process involving planning, drafting,
revising, and editing rather than merely producing a final product. Flower and Hayes (1981) argue that
effective writers engage in extensive planning before drafting. Storyboards support this planning stage by
enabling learners to visualize the structure of their writing before composing full texts. Through
storyboard creation, students can identify gaps, rearrange ideas, and refine narrative sequences, leading to
improved writing outcomes.
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Relevance of Storyboards in Teaching Writing Skills
The relevance of using storyboards in teaching creative writing can be seen in the following areas as
pinpointed by Bromley, [rwin-DeVitis, & Modlo (1995):
1. Enhancing Idea Generation: One of the greatest challenges students face in writing is generating ideas.
Storyboards provide visual prompts that stimulate thinking and creativity. By drawing scenes, symbols, or
key events, learners can brainstorm ideas more effectively. Visual representations reduce cognitive
overload and make abstract concepts more concrete. Research indicates that students who use graphic
organizers and storyboards demonstrate greater fluency in idea generation than those who rely solely on
traditional writing methods.
2. Improving Organization of Ideas: Effective writing requires logical organization and coherent
sequencing of ideas. Storyboards help learners arrange events or concepts chronologically and establish
clear relationships among different parts of a text. This visual planning process improves text structure
and coherence. Students can easily identify inconsistencies, missing information, or sequencing errors
before beginning the drafting process.
3. Supporting Creative Writing: Storyboards are particularly effective for creative writing because they
enable students to visualize plot development, character actions, settings, and events. Narrative elements
such as exposition, conflict, climax, and resolution can be mapped visually before writing begins. This
structured approach promotes coherent storytelling and enhances narrative quality.
4. Increasing Learner Motivation and Engagement: Visual activities often generate greater student
interest than conventional writing exercises. Storyboards introduce creativity and interactivity into the
writing classroom, making writing tasks more enjoyable. Learners become active participants in the
planning process rather than passive recipients of instruction. Increased engagement contributes positively
to writing performance and learner confidence.
5. Facilitating Collaborative Learning:
Storyboards can be used collaboratively in pairs or groups, allowing students to discuss ideas, negotiate
meanings, and receive peer feedback. Collaborative storyboard activities encourage communication and
critical thinking while exposing learners to diverse perspectives that enrich their writing. Such social
interaction aligns with Vygotsky's view that learning occurs through social engagement and collaborative
problem-solving.
6. Enhancing Writing Quality: Studies have demonstrated that students who utilize storyboards produce
writing that exhibits:

i.  Better organization

ii.  Improved coherence
iii.  Greater detail
iv.  Stronger narrative structure

v.  Enhanced creativity
The planning and visualization afforded by storyboards reduce writing anxiety and contribute to
more polished written products.

Implication for Classroom Practice
Using storyboards in a creative writing classroom shifts the focus from drafting text to structural planning
and visual thinking. Instead of staring at a blank page trying to write a story from beginning to end,
students manipulate the narrative architecture visually. Teachers can integrate storyboards into writing
instruction through the following strategies as they promote learner-centered instruction and support
diverse learning styles:

1. Use storyboards during pre-writing activities.
Encourage students to sketch key events before drafting.
Incorporate digital storyboard applications and software.
Employ collaborative storyboard projects.
Use storyboards for narrative, descriptive, and expository writing tasks.

bk w
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6. Provide feedback on storyboard plans before students begin drafting.

CONCLUSION

Storyboards represent a powerful instructional tool for teaching creative writing skills. Grounded in
constructivist learning theory, dual coding theory, and process writing theory, storyboards facilitate idea
generation, organization, creativity, and engagement. They provide visual scaffolding that supports
learners throughout the writing process and contribute significantly towards improved writing quality. As
educational environments increasingly emphasize learner-centered and multimodal approaches,
storyboards offer practical and effective means of enhancing creative writing instruction. Their integration
into language classrooms can help students develop stronger creative writing abilities and greater
confidence in written communication.

RECOMMENDATIONS
Based on the evidence gathered on the relevance of using storyboard in teaching creative writing, the
writer recommended the following:

1. Teachers of English language should deploy storyboard as instructional strategy for teaching
creative writing because the storyboards facilitate idea generation by students in writing process
to improve students’ creativity in writing.

2. Making the learning of creative writing a student-centered under joyful atmosphere requires the
use of such instructional strategies as the storyboard. Therefore, teachers should employ
storyboard to make learning to write interactive and interesting.
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